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abstract; ^ 

^ . ' To reduc-^ the narrowing -r^ffects of s^x-role 

stereotyping op tR^^ care ar options cf .^?se aonda r y students, a project 
was conducted ^usinq curriculum activiti'r'3 and expf;riences with 
noji.tr aditional role models in school :: omjn uni t y settings. The 

vehicle for aieeting this goal was the^xioting Jpfferson County 
(Colorado)- experience-based career education program. Objective's of 
th^' proi-^ct included (1) '^^stablish* and maintain communi ty 
involvement; (2) prepare curriculum materials; (3)' preparf^ and 
deliver a staff inservice 'proqra m; (U) iaiDlement the program.; (5) 
evaluate the learning outcomes an4 project processes; and (6) 
disseminate results of tho project, f^ver 150 membfrs of. the local 
commanity served, as r esource p»v.r;soas. Curriculum materials, including 
guidance activities and curriculum units for secon^lary students, were 
produced^. Inservice programs we re conducte 1 for 10 t-achers, 
counselors, library ipetiia specialists, aii i admih istr ators. Th^ 
project was ^ i Bplemerited 'd uriag a nin'=^^we^k period wit hs 110 students 
at three schooJs. A tliird- party evaluation was conducted, with both 
formative and- summative data collected ; \nd a brochu r e d^-scr ibi ng 
prpjrect goals and activiti-is was disserain i ted . (Stud^r.-^ curriculum 
aatrrials, staff inservice materials, and th^* tinal va lua ^ i cr. report 
ar^> included*.) (Autttor/LMjlJ ' 
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' -* . " * 

■ . I ' ■ - 

.^troducti-nn and Objectives 

Th: T -78 project,> "Placement of .Junir and Senior High Scf:rol 

St^jdeni a lon-Traditlbna] Carefer Dxploratio' Experiences in the ^c-^i- -r. 

.J • 

wds fjrr--ci * / the U.S. Oi^ce of Career Educa-:on (Grant # 6007700 '-: na 
c:yn:i ^. j r .jefferson County Public Schools Career Education' Dea^ 
"^ r :r czal of this project was to reduce tfae narrowing effectr ot -x- 
ro - :arec^pi.ng on the. career oDtions students consider and purree ;t^ugh 
cu' iculum rctiy.ities and experiences wi^h nor-tradi tional role --jsae^ ' > 

tn chool and community sitings. 'The vehitle for accomplishin -this .oal 
.we the existing^ Jefferson County experience-b-^ ed career educat orci^am, 
rxolorinq .Careers in the Community , (ECC). S:trcific objective-s ^ zht 
reject Included: . (1) Establish and maintain rommunity involven= :; 2 

-repare curriculum materials;, (3) Prepare and aeliver the staff --service 

4 " ^ ■ 

-rogram; Implement the program with ECC students; (5) Evalucza tne 
earner outcomes and project processajB; and (6 Disseminate resuUs of the 
" ^ject . 

Project Participants - , ^ . ^ 

Participants directly served by the project included approximately 110 
sr-oents, grades 8-12, participating in the ECC program; 30 teachers, counselors, 
lY:-er'-y niedia^ specialists and administrators, and more than 150 members of 
'the ocal community (including parents) who served as resource persons and 
conwsunity instructors for exploration experiences. The racial/ethnic break- 
dow of students was approximately: Causcasion (95.5%), Hispanic (3.5%) , 



Asian (.31 31ack (.3%), ami Native American^ (.2%). The number of male 
students 50 and fenale students 60 The project was conducted 

on a pilot- iasis in one jur-or high and two Senior high schools in the 
"district. 

I 

-A 

II., Majc- <rtivities 

Conm-ty Involvement ^e ^-oject Steering Committee, consisting of 
Students. di ^nen ts , school s— ff anc^ cormiuni ty representatives, was set up 
prior to. -nc ementation of zne project with students. Committee meirfcers 
provided l^?t3 c- potentia student exDloration sites and community contact 
pecfple, d~ as rev^ewinc project materials and suggesting procedures 

and revisions. Over 150 community sites were recruited through the district 
Career Education Community Resources Clearinghouse for student non-traditional 
e}jpl orations. -Many employees and employees at. these sites served as community 
Instructors as well as gue-t speakers In ECC classrooms. Parents were invited 
to attend guest speaker presentations and to accompany students on community 
site explorations. 

Prepare Curriculum Materials Curriculum materials were developed as 
•a result of plannlng/conteptuallzatlon sessions with teachers involved in 
the project and, products Included guidance activities and curriculum units 
for junior high and senior h1^. The guidance activities and curriculum 
units were based on ten specific student outcomes and resulted in activities 
including examining personal attitudes about sex-roles. Identifying instances 
of sex-bias in career- re la ted materials , applying examples of social , d-conomic 
and legal factors which affect female/male participation i/i the work force. 



and exploring non-traditional careers open to males and females. Commerr-- 
films, books and other resources plated to the activities were made avc-i= . 
through the dtstrict Career Education office. 

Prepare and Deliver Inse rvice Program ' ThP inservtfce program included 
the Sex-Fair Career Guidance Workshop and the Self-Directed Staff 'inserv-ice 
Module. The workshop was planned and delivered by career education staf-^ 
and two local consultants with expertise in the areas of career courisel^rg, 
implementation of Title IX regulations, and reduction of sex-role stereotvoing 
in career education materials and practices. Workshop participants inc"^aed 
teachers, counselors . Library media specialists and administrators from 
the three p-oject schools, as well as school staff invited from eight addi- ■ 
tional secondary schools also conducting the ECC program, but not directly 
j.nvolved in the project. 

The Self-Dirfected Staff Inservice Module was used with the nine project 
school .^l^teachers as a training tool and resource handbook. The Module 
includfPl variety of activities, based on the twelve staff outcomes, and 
was designed to help teachers both facilitate 'and experience activities in 
the areas of sex-fair counseling, use of non-traditional guest speakers, ' 
setting up non-traditional community site explorations, encouraging parent 
involvement, analyzing career-related materials for sex-fairness and examining 
and applying the laws and social and economic factors related to sex-bias/ 
sex-discrimination. - ' 

Implement the Program During a nine-week period in the spring of 1978, 
the project was implemented with .110 secondary students at the three- project 



schools. Activities Included use of the curriculum materials, explorations 
with workers in non-traditional jobs at cormiunity sites, quest speaker 
presentations/panel discussions in the classroom, and counseling by ECC 
teachers with emphasis on encouraging students to explore a wide range of 
Career options, particularly those considered non-tradi ticmal for males and 
females. 

Evaluation Policy Studies in Education (PSE), a non-profit research 
organization based in New York, served as thk third-party evaluator for 
the project.. Both summative and fonmative data was collected; A pretest/ 
post-test with control group design was us-ed With a total of 16 teachers 
and 260 students to obtain Sjummati ve data. The twcT instruments developed 
cooperatively by PSE and career education staff to collect this data were 
a pre/ post questionnaire for teachers, and a pretest/post- test for students. 
Formative data was collected by PSE through interviews wi^th selected 
project participants including teachers , students , parents, and community 
\epresentatives. Evaluation results indicate that students who participated 
in the project activitie^ and used the instructional materials substantially 
increased their awareness and knowledge^ of issues and infonnation regarding, 
sex-role stereotyping and non-traditional career options as compared with 
students who were oot exposed to the program. Teacher gains at post-test 
time were not statistically significant, but reflected the pretest result 
indications that both experimental and control teachers already had a high 
^level of knowledge and positive attitudes about sex-equity issues. 

Dissemination A brochure describing project .goals and activities was 
mailed to USOE project directors, directors of experience-based career 



/ 



education program, state coordinators of career education, and other' " 
parties requesting project^fomatlon. The brochure was also used In 
the recru1tinent^!m,un1ty sites for non-traditional student explorations 
The Final Project Perfonnance Report Includes student curriculum materials . 
staff Inservlce ma,ter1als and the Final Evaluation Report and Is avaHabl 
upon request from the Jefferson County Public Schools, Career Education •- 
Department. 1209 Quail Street. Lakewood.^Colorado . 80215 (303) 231-2368. 
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Figure 1 October, 1977 
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Objective A 

ESTABLISH AND MAINTAIN COMMUNIiy 
INVOLVEMENT 

1. Establish PrujcLl iteerlny 
Conrilttee. 

2. IrifohTi parents anj coununliy 
representatives about project 

3. Enlist parent and conmunity 
support. 

4. Invite parents to accompany 
students in ECC experiences 



IMPUMLNI liiL ,1., 



I 1), . i i ,1 
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tradiiional co, lUi , , 

fixploratiuii,, 

Provide stude,,,. ,ii , 

fair guidance ani 
I Have studenb acusi , \f.i 

mt\M jn the career -jia 

center 

Involv. 1.1, 
seminar 

Provide nuj. , ., 
ipedkerj 



ObJe::ive B 

PKhPI\RE CURRILUIDM FWlhKiA, 



KeVlew and .cvhc ,„MeiiL , t , 

materials. 
L Develop anj/oi idea cuniuii ,.. 
raterials to increase student m 
ness of scx-iole stereotyping 
i Duplicate materials. 

4. Purchase resource male rials 

5. Collect and assemble material, 

6. Deliver iiiatc;rials to schools 
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PLACEMENT U JUNIOR AND S£Hm fl. .oHOU > 
IN NON-TRADITIONAL -CAREER EXPLOftAV I ON EXPtRliiMCEi 
IN THEbCOMHUNITY 

i 

Introduction ^ 

The 1977-78 project > ."PUc^ment of Junior and 3 
Students In Non Tradltlonal.-^^areer Exploration ExpcHcuucb In the Co/rtauv*.. i ly , 
WdS funded by Uie U.5 Office of Career Education and Coiiduct^sd by the 
Jefferson County Public bchools Career Educ^Clon Departntcnl, ]Ue major goal 

of the project was to reduce the nari owing ettcCtS ot rolu Lc^•eoty^il^iJ 

on the cai eer- optlurii ;>c».ondury :>tudents Gonial dcr anJ f>u» iuc thi ou^h 
cur r* I I un» aut1vlLlc:> atiJ cApcrlcncc with nun liaJttlv,na4 jolc niodc: I - 

wa> Ih CM.iLlrlC; Jetiui^^un COvlhly c |./e i I t;iU.., ba.cJ cdu JlJi» fM .. , 

Law U> 1 L U i cc r:> 111 Ihe Cultmmit I I ^ ( t-tl ) 

bpecf fit uL Jc:uL 1 Vu;. or Ihc |jr't. Jl.M . \ • ; > » . * . , , . . , 

.irruii I L ^ ) t. ^/ . i y/c:itt<j,i, [ {d) i I p . I . . .11 t 1 V .i 1 1« I J [ ^ t ^ I ^ [ ' , 1) . .« I > I . 

i 1 . 1 - • . I « , . . . I , , I ...p ( ^ / * , , I , . I ( . . . ( I t I 

. I I /. ^ ^ , , ) . . i , . . . . ,» » . » 

■ 4 t I . . 



* 



L. £*>tabl1sh ano hld^ntaln Cmt\uAl ty in < >i /errtei n. , i.ipc^r t i(n , , 
Co successful operaLtun of the project wa^ the 1r, t*i I anj . i ..ntj 1 
volvciiicnt of the local coimmjn I < y A major vchUU f ji ic...uttln9 .uin,.,,ii. 
aUc:i QiiJ 9UC5L :»peakers for aLuj^uL nun 1 1 acJ 1 1 I v,m . I c.ploratljn c^^>ullclL.: 
wa:> Ci.c JlsLrlCL Ca reer tduca L 1 on Coufllun I ty Rc^jui^^ CUai IhvjIiou^c^ 
establ j:>lied wUh ChTA Funding in 1977. 

1 1 . .1 1 U I . .mu. ...I I < , , .n.i X, :i ( i N )c I W i I ^ i , , M u 1 , . 

a,. 1 > ,n M I c> a I t . - , - , ^» I .lo . ( i Im. i ..j.r»... I , a.> > < . .» (,;,,. , , 

- • - 111 ,,>,,v.,,. - low » ..,1 M , M II.. .jl,.. i 

N., ..... . .1 , ^...1 i , .,11 l.i , > , . . . ..It.. i , i , 



. 1 ... I ..1 a[ 



1 V ^ i . i ..I.I I ( 



■oiithlj', oii,;e btV>re the prt)Jb,:t was impl&mAmi\ilt\, iuiultntj ama 
during ImplMnentatlon. and once after Implementation. Input from com.i 
menbers provided formative data for continuing operattt)n of'the project 
revision of materials and procedures^ 

Parents and conmunltjf member? were Informed about "the t»-oJect with 
a descriptive t.rvH;hure as well as by informal exchanges of l,.roriiw(. Iom 
Parents were Invited, to attend the guest speaker/panel pre:>en tat Ions at 
the project schools and to accompany stuOct.ts on non traditional cummu.. i ty 
site visits. Unforumately. Marc„i ^,a^t IcVoi lo.i In Uil:, av.tlvliy wa;. 
extremely lu„ Av-co.dlng to both ^iuJcnL^ and t«iachv.f:, 1,. program 
this lack of l,..olve.iicnt was attributable uK>rt: to the raCt thai (.wdcht 
actlvUle. occurred durlay working hout^ {Ltn,^ prv.vc,uh.y ,..a..y ..aic.t:. 
from attcn.11,.9) lha.. lo la K or Inic.c.t o, dc I . e lu l,cc„.,« l„..|vcd 
Pacti.t;. did bcc/iic L.voivcd ,,hc.. called t.. .„,jc I . 

work s1,ci ,ui ;.Hi.lci.t s.,<l.,all,„ «Af.c.lci.., 

I'lc „ ,,ail .u ..),.( ,,. ,1 l/ic \, iiKii,,,, I I , ...u . 

' I i'/' ' I I I-.. -. I. ., . ,f , t . I, I , , . , 

-• ' •'' ' <>' >... ,.-. I ..'.-I II I 1.. ( , I , ,a .. 1 1 , , , 

' - ■ • — t . U II. 
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Inttfal planning and conceptualization of the studcn. macir/ j.s; 
was begun In the fall of 1978* ECC teachers generated and outlined c. 
variety of acilvlty Ideas. It was orlglnafly planncJ that teacf)crS wo<iM 
not only conceptual 1/e the actlvlUc^, but write them well Because u( 

extdi^slve demands of the develbpiry ECC pruyr am:* . leav.hci pruduv-U wcfc 
limited In cortipleteness > biit served L(f sb 

Finished activity pieces wert: created through cooperative erfoU:^ of the 
Projett :>peotal lii arid Lwu wi I Xe r*i w I eXtCni. I ve c a pe r I eiK,e In v. ^ r e<:: i 
educotK.ri euirtcul .Jii dv. ve I opAteh t 

Student /rw tef I a i i I ) (ide { I ) • i J . i i ^ i t j v \ 1 • . / .» . 
s/f He and She," and b 10. "lypc Citliiij") .JiK.h hitiOiiiv.. . > .^lal 
Lu Tctua I c Ilia I e . o 1 I / I I (^ty ami (d) wh. ^ m i < . u i iiiii un I , ( ,.i Ui>j ) um I wi 
li I ,/i I e v/C I ( "t ^. I i/ 1 / la I b arid ^cnl.. I c » ai c . i Ko ) ..n.l I . ( I 



design. . tt Was intended thalNstaff expeHence the same kinds of activities 
as students, tn Addition to being prepared to ^erve as knowledgeable 
resource.persons for the student activities: Planning and conceptualization 
. of the ^istaff Inservlce program was a. Joint effort of teachers and career - 
. ^ducatlon staff," and resulted In some modification of the original Inservlce 
^^ideslgrl. . _ 

Constrictions on teacher release time and after-school time were major 
•cohsl derations In altering the format." but not the content, of the Inservlce 
program. (Originally, all Inservlce activities were to be conducted In a 
workshop setting,) The option of wcelving col Iege/recert1f1 cation credit . 
for the worki||f^|rH^j^S. offered In an Informal survey conducted among 
-school staff during the planning meetings of Fall, 1978. This option was 
rejected, and teachers agreed upon an alternative format they felt to be 
more reflective of their needs. The new format provided for Instruction 
In the Cise of the Community Resources CleaHnghousQ^ participation In the 
Sex-Fair Career Guidance Workshop and self-paced completion of the Staff 
Inservlce" Module. Each Is explained briefly below. 

In October, Noveml?er and December of 1977, meetings were conducted by 
career education staff and attended by all ECC school staff to provide 
Information about the use of the Career Education Community Resources 
Clearinghouse and the accessing of non-traditional guest speakers and 
community sites for student exploration experiences. Through these meetings, 
and through periodic meetings held later In the project year, adaptations of 
clearinghouse procedures were made based on changing student and teacher 
needs. . 

The Sex-Fair Guidance Workshop was conducted on two consecutive days. 
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February. 15 and 16, 1978. The same program was offered each diy to 
.avoid the use of substitutes 1n ECC classrooms, which teachers felt" would 
hinder the operation of their on-going programs. (Because each ECG 
classroom had at least two subject e^rea teachers forking jointly in the 
program, workshop attendance could be arranged so at least one e)(perienced 
ECC teacher remained in the classroom each day.) Workshop' participants 
were teachers, counselors, library media specialists and administrators 
from the three project schools, as well as ECC staff from eight additiohal 
district secondary schools not directly involved in the project. 

The workshop was plahned and delivered by career education staff 
and two local consultants with expertise in the areas of career counseling, 
implementation of Title IX Regulations, and promoting sex-equity in career 
education materials and practices: Dr. Nancy Scott, Director of the 
Institute for Equality in Education at the University of Colorado at Denve^ 
and Dr. Martha Fair, Title IX Consultant for the Colorado State Department 
Of Education, Major objectives of the workshop_>/ere to have participants 
(1) identify personal values regarding male/female roles, (2) identify . 
sex-bias in career- related materials and practices, and (3) -demonstrate 
ability to use selected sex-fair materials and guidance techniques in a 
simulated classroom/counseling situation. 

Workshop activities included the pretesting of experimental and 
randomly selected control group teachers, guest speaker presentations, small 
group activities, and large group discussion related to the workshop objec- 
tives. A brief Workshop Evalojation Sheet was administered to participants 
at the end of the day. Participants indicated that they felt more time was 
needed to adequately cover the workshop objectives, particularly the 
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"practice". counseling situations,' but that the workshop was both necessary 
and an Important way to help teachers Increase their awar^^ness about sex- 
role stereotyping. Sample workshop materials are found in Section II of 
• this report. 

The Self-Directed Staff Inservlce Module was utilized by nine project 
school ECC teachers as a training tool and resource handbook. The Module 
Included a Variety of activities generated from the staff outcomes, and 
was deifeped to help teachers provide sex-fair counseling, set up non- • 
tradl^ial guest speaker presentations and commun/ty site exploration, 
encourage pareht involvement, analyze career-related materials for sex- 
fairness, examine the social/economic factors and apply the laws related 

r 

to sex-bias and discrimination. 

The Module was designed so that teachers received the information, 
necessary to conduct the project with students, as well as experiencing 
some of the same" activities- students would be doing. The format allowed 
teachers to work at .their own paces within the hours of program operation, 
thus alleviating the problem of trying to conduct these activities . in a 
workshop setting alone. A brief session to 'introduce teachers to the 
Inservlce module and student curriculum materials was conducted on a 
school-by-school basis prior to the beginning of pilot testing In April 1978. 

After program Implementation, teachers were post-tested and interviewed 
to obtain feedback for the re/islon of the Inservlce Module- Revisions 
reflect the reaction on the part of teachers that the Module (1) was a 
necessary learning tool and resource handbook, (2) should be shortened to 
contain the most pertinent information and activities which relate to the 
student program and (3) should give more meaningful emphasis to activities 
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dealing with the practice and monitoring of sex-falr counseling techniques, 
since that Is still an area In which teachers with little counselor train- 
ing feel unprepared. The Staff Inservlce Module can be found in Section 11 
of this report. 

Implement the Program During a nine-week period in April and May of 
1978, the program was Implemented with 110 8-12th grade ECC students in the 
three project schools. Activities included: use of the curriculiim material; 
explorations 'With workers in non-traditional jobs at coimunity sites, guest 
speaker/panel discussion^resentations in the classroom, and counseling by 
ECC teachers with emphasis on encouraging each student to consider and 
explore a wide range of career options, particularly those considered non- 
traditional for the student's sex. 

- The. original implementation plan was to pilot the non-traditional roles 
project twice during the school year, once during the winter and'once during 
the spring semester of 1978. Because the complete ECC program was under 
development concurrently with project operation, it was noj-- possible to 
pilot the program twi<:e. 'The most appropriate tfme'forjmplem^iitlrrg'th^^^^^^^^^^^ ■ 
project became the final nine Weeks of ECC program -ope rat loo- . 
This change did not hinder implementation, bat did prompt one scho6¥^'C^ ^ -.^ 
the project (Golden Senior High) to modify the way curriculum materials were 
used with students. 

Implementation occurred similarly in two of the project schools. Wheat 
Ridge Junior High and Jefferson Senior High. At" Wheat Ridge Junior, students 
were pretested and introduced to the concept of traditional and non-traditiona 
career roles With- the guidance activity, "The Fable of He and She." Students 
were then assigned the curriculum unit, "Exploring Male and Female Career 
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Roles/* and worked Indlvlduajly to complete the unit (Including a require- 
ment of at least onjg non-treldl tlonal community exploration experience) over 
a period of about four weeks. In May, speakers from Western Federal Savings 
(male bank teller), City of Lakewood Police (female officer), AT&T Longllnes 
(male service assistant), and a female veterinarian In private practice 
participated with students in rotating small group discussions dealing with 
opportunities for non-traditional careers in the presentors.' respective 
fields. 

At. Jefferson Senior High, after student pretesting, the guidance activity 
"Type^Castii^g " was conducted with the entire class to introduce concepts 
related to sex-role stereotyping. A panel discussion was conducted in May, 
including representatives from Grubin & Company (female real estate agent), 
University of Colorado School of Nursing (male nurse). City of Lakewood 
Police (female officer), and a male .homemaker. Students had an opportunity 
to question speakers about their non-traditional jobs, lifestyles, personal 
feelings and attitudes throughout and following the presentations. Students 
then completed the senior high^ currictj^um unit, "Who Are We?/ over a three- 
week f)enorf.^i . * ^ 
/.;< V:^old6h Senior High School, referred to earlier in this section, chose 
to. mdify the project because of particular needs of their full -day ECC 
•program. . Teachers drew upon the curriculum unit, "Who Are We?," for 
particular activities to conduct in a seminar-style format with small groups 
of students. Golden students elected to invite speakers to address the 
topic of affirmative action in industry, government and education, taking 
a slightly different perspective than the other two project schools. Guest 
speaker presentations were made by representatives from the regional U.S. 



Office of Civil Rights and Mountain Bell Telephone. Small group' discussloi) 
followed, addressing Issues related to race and sex "quotas" In business. 
Industry, government and educational Institutions. 'Students also discussed 
their personal attitudes about the roles of females and male's In the work 
force, using the "Male/Female Roles Self-Rating Scale" provided In the 
curriculum unit. 

In all three "schools , teachers were periodically provided with updated 
lists of cormiunlty sites* offering non-traditional exploration experiences. 
Students were able to choose sites from these lists (or any other available 
sites which offered similar experiences) based on their interests in a 
particular occupation or career field. Through weekly as well as "need 
jjasis" counseling sessions with teachers, all student's were encouraged to 
explore careers non-traditional for their sex. At the end,;0fNaay and into 
early 'June, 1978, students were post-tested to -determine the eff^ts of the 
program on their attitudes, perceptions and knowledge of male/femile career 
roles and_ options. . 

V. Evaluation Yhe Evaluation Plan was developed bj( November of the project 
year and included, by objective, the type of m6asilrement to be used, responsi- 
bilities of both the external eyaluator and the pro.iect staff, arwi the 
ilocumentatlon or instrumentation to measure attainment of learner outcomes 
and project objectives. ^ 

Evaluation Instruments developed jointly by the external evaluator, 
Policy studies in Education, and Jefferson County project staff Include the 
Staff Pre/Post Questionnaire and the Student Pre/POst Test. The instruments 
were designed to measure cognitive and" attitudinal growth based on the staff 



and student outcomes. . Both staff and student instruments were paper ana 
pencil tests, including multiple choice questions, checklists, and fill-ln- 
- the-blank items. In addition, written evaluations for the Sex^Fair Career 
Guidance Workshop were obtained from teachers, counselors, library media * 
specialists and administrators who participated. 

Staff Questionnaires were administered to experimental and control 
groups of teachers In the Exploring Caree rs in the Community program at the 
beginning of the Sex-Fair Career Guidance Workshop In February, and again 
after experimental group 'teachers completed work on the Self- Directed itaff 
Inservice Module in May. Project students were tested before their exposure 
to the curriculum mateHals and project- re la ted activities in April, and - 
again after exposure. In late May and early June. A similar control group 
of students participating In the ECC program (but'not the project) were 
pre- and pbst-tested for comparltlve purposes. 

After project Implementation, the external evaluator'^iewed items of 
documentation and project materials. Evaluation Interviews were conducted 
with selected students, parents, teachers and community representatives who 
took' part In the project. Information from the interviews provided helpful 
formative data which was then used to make revisions in the student curriculum 
materials and the Staff Iriservlce Module. An additional source of formative 
data was the Informatidh compiled from the brief evaluation sheets completed 
by participants attending the Sex-Fair Career Guidance Workshop. Both x 
formative and summatlve data was analyzed and presented by the p-xtemal 
evaluator in a first-draft evaluation report which was reviewed by project 
staff. The Final Evaluation Report details evaluation design, instruments 
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developed, testiiig results, and analysis. of oroject success and can be 
fourid 1n Section I of this report. 



VI. Olssemlnation Final plans for disseminating infonnation about and 
results of the project were 'made in fall. 1978. Dissemination materials 
are (1) a brochure describing project goals and activities and (2) the 
Final Project Performance Report, incli^d^ng student curriculum materials, 
staff inservlce materials, and the Evaluation Report. 

, The brochure was mailed beginning in February 1978 to U.S. Office 
of Education Project Directors, directors of experience-based career " 
education programs. State- Coordinators of Career Education,^ and other , 
parties requesting project information. The brochure also Served as an 
excellent tool in the recruitment of conmunity sites for non-traditional 
student explorat,1ons throughout the project' year. The. Final Report Is 
available, upon request, from Jefferson County Public Schools. 
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PLACBIENT OF JUNIOR AND SENIOR HIGH SCHOOL STUDENTS 
IN NON-TRADITIONAL CAREER EXPLORATION EXPERIENCES 
IN THE COMMUNITY 

cur J Review of the Final Eviiluatlon Report 
Submitted to the Jefferson County Public Schools Department of 
Career Education, Lakewobd, Colorada 
by Policy Studies In Education. New York, JfiW York 

September 1978 - • ' 

The Finar Evaluation Report for the 1977-78 project, "Placement of 
Junior and Senior High School Students In Non-Traditional Career^xpl oration 

hL ^ statistic-laden style, communicated in understandable terms the forma- 
tive data requested of the third party evaluator by the project staff. ThT 
[nsTru^tlnn'^'^.^r particularly fielpful in rgVisioJs of both sta?f and sSdent 
w^^ r^ii^M '"^^^'•^^s- Suggestions proposed by Policy Studies in Education 
we-re careful V considered and several revisions made in the Instructional 
materials were based on th^e' suggested changes. Refinement of either the 
student or staff/eyaluation instruments will.be made if they are used in 
future implementation of the program. 

^Agreed upon deadlines and time schedules were met by the external 
tH^n.Jn'i; i~"!"t1on between the project staff and PSE was maintained 
throughout the project year and proved to be sufficient in facilitating pro- 
ject evaluation activities. ^ ^ 

■ > '. ■ - 

DonnJ"'^''^^^"*"*! ^^^S^ would have added to the complet^riess of the Evaluation 

n^'^^^J J° formalize the presentation are the inclusion of 1) an 
evaluation Report Abstract, and 2) a summary of demographic data forUoth * 

Bpnnrl 5/"?/*fr AddnipnaTly, as the Evaluation ' 

JtseTf stated, certa n item^ on the -measurement!. instrumertts (items 
designed to discern change in student or staff attitudes regarding sex-role 
stereotyp ng of male/female roles) might have been written to discriminate 
more sensitively. 

•PnHrJ^'crfJ]' Evaluation Report and the relationship maintained with " 

^rrn^L^ ; 1 L'" """tion staff throughout the project year were sufficient, 
accommodated the needs of the project, and contributed to constructive revision 
OT project materials and procedures. 
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INTRODUCTION 



Policy Studies in Education (PSE) , a Division of the Academy for Educa- 
tional Development, a non-profit research organization based in New York City, 
served as the thltd-party evaluator of this Project, "Placement of Junior and 
Senior High School Students in Non-Traditional Career Exploration Experiences 
In the Community," part of-^th^' Jefferson County (Colorado) Exploring Careers 
In the Community Program, Our work was conducted during the 1977-78' proj ect 
year and included a variety of formative and summative evaluation tasks. 

PSE developed two instruments during the year for our use in evaluating 

> — < 

the Projec.t^a pre/post questionnaire for teachers participating in 'the Project 

and a. pretest/posttest 'for students participating in the Project. The admin- 
istration of these instniments and. the results are fully described in this 
report. VThile these results provide summative evaluation data on teacher 
and student leamipg during this first pilot year of tlje Project,,' ^we have" 
presented the data in a way which we feel will help the Project staff as 
they work on refining Project materials and components ±n preparation for 
further implementation of the Project. In order to gather strictly forma- 
tive evaluation information, PSE made a site visit to Jefferson County in 
June, 1978, to interview Project participants— administrators , teachers, 
students, and community members — about the Project and to review and cri- 
tlque Project materials which have been developed for teachers and students. 
Cur summary of this site visit and recommendations based on it are also 
included in this report. ^ \_ 

We have presented the site visit report first so that the reader can 
gain a more thorough understanding of the Project and so that some of our 
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recommendacions based on this visit can be kept In mind as we describe , 
later the strengths and weaknesses in student and teacher learning which 
become apparent from the test and questionnaire results. Student test 
results are presented next, followed by findings from the teacher question 
naire. 



^ SITE .VISIT REPORT— 

,JNTE«VIEWS WITH PROJECT PARTICIPANTS 
AND REVIEW OF PROJECT 2;1AIERIALS , 

. . i 
PSE Staff conducted a site visit in Jefferson County on June I, 1978, 
for the purposes of: (1) interviewing Project participants—administrators, 
teachers s students, and community members — to determine their feelings about the 
effectivene'ss of^the Project and their suggestions for Project improvement;' and 
(2) rjeviewing the latest versions of the student and teacher materials created 
for the Project. These formative evaluation comments are offered to help the 
Project staff as they revise Project materials for next year and take another 
look at Project components. 

First of all, we would likre to make some general comments on the materials 
themselves. PSE feels that the materials — both student and teacher — are out- 
standing. They are certainly as good as any materials we have seen on the 
subject of nonCTaditional roles and sex stereotyping. They cover a variety of 
aspects of the topic — from personal feelings and values to hard facts and statis 
tics about the laws and the labor market. The range of activities and topics 
covered is quite excellent. The outcomes which are listed for staff and student 
are sound and specific and should give both groups a clear idea of what they 
will accomplish through use of these materials. 

One concern which was expressed by several* of the faculty in the three 
different schools which PSE staff visited focused on the student materials 
directly, but we. think it is equally applicable to the teacher materials as well 
The faculty members felt that students were developing an intellectual under- 
standing of sex stereotyping and nontraditional roles, but that the materials 
vere noc getting past that level of intellectual thinking down to the students' 
real feelings about male and female roles. In other words, students ^might be 
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able to give the right answer on a cognitive test, but their opinions and 
attitudes would not have changed substantially. We talked at length about 
whether or not feelings and attitudes were th^^province "of teachers. Was it 
the teac^her'8 responsibility or even right to try to change students ' attitudes 
and values? Most of the faculty members we spoke to felt that it was not. 
»i seeds .'5 • g:. r.'i ; ; .1 ai .1 3 

liv i by oLJiei:*," v;iai.4>n*,i «a; as v 4 J . « s t [; c a u < 1 ) 
■ .lid smale rolei. tt>L bcJ.levea that' pc.iot urt L j - . 
«iu a tu.L f^lviu^ £>ca»fb..Ci> uhe iuf O nat JLOn t 3 By lecl .0 

y^ii H or ioutta<lj»loiial coupled with 1 i / Ldu sl I , 

L ie^ ueeded — and indeed that wa» i>roviaed ua occ »«i,>a i. . ,.h = . 

a i>t.bAbiy as Xdx as oiost uf these teachers reel cumr, j.l t.io ^ 

lit. uuicci.iaa aow*..... If Lhey cau ^^et studeucci i.^ u.^, j... , ( 

A. » A JL V ^ ^^^i^ i i 4, i^sirtC . 

*^fP by'kt.ciX. Lca^h^ta . . . 

* * i i. ^ A a .. , 4 i. Lh^X* uti ^ 1. , , , 
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whether cradiclonal or not — need to be ones that they feel comfortable with 
at that point In their lives. Let the teachers discuss what their students 
are llkct^^nd how chey feel they can best give students a better understanding 
of themselves and their alternatives, ^ 

There is one other concern hhich affects the Micerlals | \»T.illr. 'f . . 
of the staff an3 students felt that the material vas heavilr - iLgh£&<l i 
f emale-oriented information and concerns at the expense of ma.» i 3riea:,t.l I i 

foCination and concerxxc* a as . ( 1 ^ mai In uuiiCradi tiona I ; J leS ; { Z) v c r c 

dlacr itsxX QaC iOU ; and (3j deallUjg ou clu el&OLluiial level wJl Uh Wu«m«u L^ivlug ucw 
pOSiCioHd lu Lhe wui-id Of wO X. K ^ i. hOOic . t\j l buLti Ltie oi^ I e (.e««cher^ wlic* 

tia.ve Ltj Vioe LliCde m-a L c i. I a Jl a diuU Ll*e UAaic aLtttidiiLo wti<« ue^d Lc attic lo m^.. 

aoiue kXiiii £^ I U cii c X /! 1 ^« a L I wXLAi Ltit= luxi C ^' I a I a , o^.iucs ^^t^Ls^lac^ o *. ^ d il l a l! 

e^eL^^aes uxX f^tkt, be ckJJcti OX. LcwLXWLeii L«j lud 1 e couccj.ii^ FSE f^fel^ 

LiiXa wOtAi.i u.ak,c lIi^ ilt<A L e 1. 1 ^ i S LUil«^h uio C A ii L e i. C ^ L 1 . . ^ dll.l ^diaL^LI^ WOwI.i > 
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* own viewpoints rat ler ctiao &^p, uu . u# s»t anaar schoo. exercises Ixl^e 50 
oath problems rhe Minlor high school st adentf whotn we interviewed did feel 
that their attitudes had changed as a result ot, using rhese materials and th^t 
they understood better the options available lo them tn choosing a co.e for 

H^e are a few coai teres on 1. t ^ di .aj i. .t v; i',. i I ; ,n 
was Qot a big vlnaer Teachers ieU: k a lot ci c , i ..l i 

dCudciuta Spent Che time on 11 lu^ii. y Lhci luJ CU. i^^ii. t. : ^(.iiv 6 

whom we spoke dlJ l^^l ^Lx}sjy Jold^ Lt.c ^ctlvlLy elLher II ..a/ .civ« beeu 
or CAtchy ld«a. buL*«a.,cfi» L acciL Lu L>c wotklu^ v<ii.y Weil, v.e v, ^ u X J Lecoj 
thAt XL be tevlacd. f..^ lii^. . Llic ..uLdc iil^hL Oc 6UpV ♦ 1 ^ J ov> Li.diL 

WoulJ UOC have Lo v^wc aii*l l»-ioK tot klicxu 5L*iJe,iLa iiciU , ou*iii* uL 1 Ll^-L 

hAi:d Lu Clad baby Gdi^Jo t ^uic 3oa lUc <^Ltiei. lu tt.c ^i^v.«fi» the,- i,>ok*.j 

LuAy3>uoL be true, u^iL i r il la. il a^-ca t^.>s<z .^^..^..^^a^L y »^ble^, 

whl4-U keei^a Llj*i ocvjUciiLa ri.^... fi^LLiiifi ehc i.w.ln». 1 av. 

£<aaL , kli<t oLaLiaLl^^ aiiJ Ta^La wlil.-K at^ 1 t* ^ 1 u i c J lu Oiulcii-i . » 

l..i».*k ^ooJ ...^Lsitijl^ aUppiy ^ l^L .... lii i.uAML 1 J. J ^,**,i^.iL- wi* i . 

*.«aAJl..ei 1,. J 1 ik ^ ..^ I i - * V. 1 - . ^.1 i*^/ K ..u.^. » ^ . 



W« t hin k this would give a more immediate and memorable quality to the material 
which tends to be somewhat ^(tr^y according to the students and teachers. Consider 
finding some lawyers in your area who would be willing to talk on this subject 
and include their names as resource persons with this activity so teachers can 

i . t* I . . ua : i i j Lp * 

AiLC\ ,i4tv . M \: oif id i .* ,1;B Lb, of c j;. ; 

tl4iCi itS4iLf. thi; i;<fta<:hers at tiie leirnii g center fell; : :i . i i 

enough. In other words, students Ck^uld a<Llde through C J> & Ifi 
even felt chAC studeaca h^d simply mA4e up th« Informs: loa cb> 
work of Inceirviewing a *:ommunlty member. That ceach^r suggesLud that 
sitmmary of the whole dlntervlew be required so that stuuents ware fore a 
vide more iu£ormation in a more detailed fashion, rather than sX, ,ply a 
several i^fMestloas. A wxltten summary might also have the eiitira benef 1 . il 
Ing ^tudenta liopco^xe their wiMtten communlcatloa skills. Fur thertaoi.e . a, 

students did chelr iutervicws by celepttoue .rather than in persoo^ aiid 

\ 

thinks that ioses the quailty of seeing someooe at woi:k iii a aobb i-aUi c i w u •* 
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brought tn — and letting students talk to them in small groups in the class- 
room. The students rotated from group to group so that each student had a . 
chance to speak to each nontraditional worker in a small group setting. BotH 
students and teachers were very much impressed with this activity, and they 
' f e.Lt C.i. i i,; ,i 1 jgta%i uii 1:1.4.: a, i. \ lU i. «c 

for loAtaace, :iaic lik iU;i.leii; i idi i, to n.u lai. i rkcu i l.Ci 
Cloiaal oc^up<ftu t :>as «ai:e uu.;uia. people > ai:e sis |?ly <i.)in, v hac .he> ID; 
do » regardless of wti^L ^cu^lc have bc^eu broaghL up lo Lol JLeve a xmL tho 
Que of Che kc an Interes t lug suggcifi» l a ^u ; ui«tr rlc U ct> up lea . be i 
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Secflor High Materials 

Two overall comments •need to be made regarding the senior high school 
materials before discussing the Specific exercises in them. First, the Project- 
staff needs to decide whether or not to force students to do a nontraditional 
tCilft . i\ >t .L ^1 ;i . » 1,1 
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a taste for Xt wichoac belug ovecbUi. Jcudtonoti , it clie s*tii^eac Xa u*. c l ,aJ 
teresced in a specific uwucradlcional occupiLltdu. cexvcalalj. . it w^^Jd 
not hurt a stuUenc ao a one-day e^ploraciou fw*. che attXtuaxuai AXd 
ori«aC«d did6 of the uwuLcaJXClonai cwio cola, LaktiCt than the JoL i ar.ju'^u.a I 
aide of t h« i.uln. The i»roJecL atatC should Jijcdtio Liilo maLtei: fi.f^Lh«iL ^''a Lh 
the faculcy memberifet Xu (.he hl^h dChuoia and «»«^ wtiot t:hei ^ Cedlaga mil 
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Hovever, when we asked students their opinions, they seemed to like 
having the materials together in one unit. It was more forceful and effective, 
the students thought. Indeed, the information and attitudes they gained as 
a result of uadng the materials did seem to have stuck with them. For instance, 

S4 ft; u i . i l\ i M \ I j 

for stutlen. » ., t n I'jLi i:& bis v ki, / u M a c e i )^ £ , 
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feedback on both aad then o^in meke the best deci^alou . ^ Liifiiod mt, li> 
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this section were difficult to find In the .source material which was provided 

foBr students and, after all, looking for the answers was not the object of 

tl^c eacercise* In other words, it was not a research activity designed to 

«aTbifl ituieutT rr Ma'Cj lafcii j ^ " " ' ' 

to kxktiW (.he ^xini « . TLci auitir:! it , < ; < t ! ), 

but the teacher ixcbably liaa l4 . t m,^< of I.:. iri^ . < 

Chan we. do. 

Next, OiA 4.t.«. abCLluu about « . ..^omittuCei mignt b | It 4 

made for Cha juuX^r hli&h dchuoi. Til. a«B..(. l«^u Xo auc. |>airtX .i.i i di ,i , 

I 

or excl|lng tor scujoacs, even Chuu^lu uhese Iuk hl^h £i(;hMol dCuafuca 
iild aot find thfi inaCecXAl h^rd Co und«^« Ci&u&i^ a cUe junfor lil&h kcK* 

deuva did. A^alu» our sUj^geaClon of brlugia^ Xa lAw/cii^ Co dXacuaa chc 
«#oul4 probably L« « 6«^^4 Xded £oc cha oenioi. I1X5I1 a^t.^oJi ai....i«uca w^,. 

Oll« oi: the two afik.MXhAai.a whXch were bttiji&i Oi^^'^h.<J| 4 ji d ilaai , (^ii d 

Clv«& a^^kloiii CI,G atudcuLd XXK«iii I !• ^ L ^u*a 1 ,ao Ciifay ££ai« k i. ienbli. 

Ab«««« . tUfiXr v>Wfc< tX LO ao a LCib.>1i Lbu ac&aliua^ MwLO lLm, i. k>C •aIi' 

^ 'i ; I 

b ba M iiuiMAM X i,/ w. tboae iaj^al t«JiJ Le Ul^ltl^ mJV/I.u^.ia 1 ^ ,/^>ittl;' 

t. 1 (.aJi a |>«4«>.l v>C u^umLx ..<ui^ L,< lull ( ^( J*.i>^^ 6-*^ ^, |(^. 

£l(.«AJ .(Ul.ai ALiJ it. -»A..j4 t^* ti.^ I;-*;. .*i ti 

w./ kv*l.«. I.. A. £u >.l ^..i ^.^i. j^ . t il : ,.. . , ,» t| 

-t^. k i ^ i *. i. . * .. K i 1, 1^ 1 1 i,t , I 



themselves. The community members felt the students were well prepared for 
the presentation and that they asked good, insightful questions. Each com- 
noxnlt]/ member we spoke with said that he or she would be glad to participat^e 
again. « ) 

Finally, let us make a, few ^iomi.ientii on thii exp ora ;it .s' 1:. i , u 
ichool where students actually did them. Typlc**!!/ stade,it£> \/eu,i i i p 
:o thA work sijes lo caJlk go a u^i:ii.iudlt:londl woikei Lul cxb^uL oiu i r 
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meeting vlth the Project staff in order to gfet through a whole series of in- 
service materials like the ones provided. . The Project staff should, therefore, 
consider a different approach nest year, such' as interspersing - ,e Independent 
sti^^use of the module vlth mini-workshops- or meetings in each school ;^th th. 
:eachers to dlijcuss how they a.:e loliii . • i the hav : , .. 
fhat their Qext steps should be. 

Here are a few comments ou nje^itj.,. , „ vHiia. h , 
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, are not inclined to use this activity. Another counseling activity in vhich 
a teacher is supposed o have another teacher serve him/her is also un- 
popular because It makes the teachers feel awkward. In attachment 11, where 

}i Lei u \u I ,\e \ I 1 u lU i i i r ; . i , i 
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Nezt» ona teacher suggested that the list q£ comyuiXLy aii.e i 
eluded for aoatraditional placements should be diL^utated, f 5 J sc»: 

agrees. For instance, it would b« helpfui ii wca..tAci.d were ^ivcii the i 
of the people to coutact uhe work sites along with a bettci. Jcocript 
LUe auuLL^aJXt i-u^i tuiea whi^i* they couid £iad there. it woui i dXao Lc 
to know wtiGthcL JL uot theae aonttttdi tiwuai WuxKclo ^il c XLitcLcaLeJ ii* i 
to stud^aats And lu fact, cau do a gowJ Job of tdlkXAlft to ttL**.iuuta o 
k^iow, not ali CtDuiiiiuuJ^ ty uiciiiiLc;;LO iuLcCas.t wcii with atuJauto- vvi*«ili^. i 
they IiAvc ^OOd X utoLiaa L A i«..pai.t 

if 1 ua i^y . I ho £ w»i,iua Cw»^5.,cfi»l.a|>-tti^ . i 

,,U4^ 1 . 1 kig c I. . w - 1 » ^ L . , el L . * e 1 . . i - . ^ w - , ) .41. » 



that students put on a play where a.l the roies are reversed and Invite 
their parents to come see it as a way of stimulating discussion and provoking 
thought. PSE thinks this is a 'fine idea and might be something that a school 
would consider doing. Inviting parents rn the pgntl dVn .-^-- ' 
mf >l iiatcilng their Interest without ch eacenlag theli cr < i 
falu.8« ^ 

Overall, we thlaJc the Proj^.c ueedo .c.engt,«. . 
Ch.-.gh Che CAplor-tlOas aad 3tuUfi.t latcrvie.a rU» comu,... l/ 
lac.rvlewed were v«., wining to cooperate nuu .... ,i,.at 
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RESULTS STUUl'-IT "^E::"^ 



The Pr^'jecc staff establis^hed feri student outcomes vhiVh they hopec' unior 
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experlinental group students differed measurably frop similar Jefferson County 
students who did not ?)artlcipate in the Project- (the control group). The 
expiBrlmental group ,was made up of: .49 pretested and 45 poSttested students 

.iiiftvi a lijh'Sc; x , , i : i ; i 

I 1. Goidea eal i tjigh School. A u. i.l : i?i n 
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Ate listed beUov In approximate order of student accomplishment. Each of 
the; three experimental schools and none of the control schools shoved sub- 
stantial pretest to posttest gains on the first three objectives listed, 
villi e tvo of the threie experimental and never more than one control school 
showed appreciable gains ftom pretest to posttest on the second group of 
three objectives listed below. The approximate rank order is as follows: 

(1) define sex role stereotyping; 

(2) Identify examples of social and economic factors which have 
influenced changes in male/female participation in the work 
force; 

, • ■ \ 

(3) identify statistics which reflect changes in female/male 
participation in the work forc^;. 

(4) Wcfetif* laws which prohibit sex discrimination in educational 
practices, personnel hiring practices, and 'pay scales; 

(5) idpntify Instances "6f sex bias or stereotyping in personal/ 
social situations Xe^g, , family, peer relationships, adver- 

> tising, popular music) and school situations (e.g., career- 

' related m^erials, teaching/counselling practices); and * 

(6) identify nbntraditional career options open to males and 
females. 

On three, multiple choice items aimed at identification of sex role 
stereotyping (the-rfirst objective listed above), Vheatridge students 
scor^ an average ofJSS percent correct on the pretest and 7S percent cor- 
rec^^n the posttest, Jefferson students scored an average of 67 percent 



correct on the pretest and 88'percent correct on the posttest, and Golden 
students scored an average of 61. percent correct on the pretest and 72 per- 
cent correct on the posttest; thus, these students gained, on the average, 
17, 21, and 11 percentage points, respectively, from pretest to posttest 
time/ These students not only made noteworthv learning gains but also 



scored w«ll at poattest- time (pattlculariy the Jefferson students who 
scored 88 percent correct, at posttest tiiae). 

The results, for this -objective are especially gratifying becaupe, while 
the control group students started oxgc with similar pretest scores, they 
make virtually no learning gains b,y posttest time. The Project staff can, 
therefore, reasonably take credit for this student growth and should feel 
that the Project teichets and ^materials must have done an excellent job cff 
'-explaining sjbx role stereotyping to students. * 
On the second objective listed — identifying social and economic factors 
influencing changes in male/female, participation in the work force— all three 
experimental schools again registered noteworthy pretest to posttest learning- 
gains and scored fairly well at posttest time, with Jefferson students again 
scoring quite well at poisttest time (an average of 85 percent correct) . Here 
arc the experimental group results: Jefferson students scored an average jof 
. 59 percent correct at pretest time and 85 percent correct at posttest time 
(a remarkable Incirease of 26 percentage points), Wheatridge students scored 
an average of 66 percent correct at pretest time and 71 percent correct at 
posttest time (an increase of 5 percentage points), and Golden students 
scored an average of 63 percent correct at pretest time and 68 percent 
correct at posttest time (also an increase of 5 percentage points).^ Control 
group. students, while their pretest scores were slig6tly higher than "the 
students participating in the Project,' did not show any substantial improve- 
,menc from pretest to posttest on*thts objective. 

Therefore, as with the fifs^ objective discussed, the Project should 
take credit for producing^ the difference in student learning which was mea- 
sured by the three multiple choice items written to match th4.s objective. 

Important ^cial and economic factors influencing male and and female 

. ■ ' or,- 
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participation In the world of wojrk— such as factors influencing the growing 

number of women working or explaining differences in pay for men and women — 

were evidently well coveredin the teacher and student materials developed- 

by the Project and usecl by participating teachers ^iith tiheir students. 

^ . . ■ ^ 

The third objective for which experimental group students showed signi- 
/ . . . 

ficant pretest to 'post test gains focuses on statistics relevaiit to female/ . 
male participation in the work force. Four multiple choice items — which ' 
were also used in the staff pre/post questionnaire with good results (parti- 
cipating teachers showed substantial learning gains from pretest to posttest 
while control group teachers did not) — dealt with issues such as the length 
of time the average married woman will work during her life, the occupational 
areas in which percentages of.to^le and female workers are nearly the same, 
and relative pay of male and female workers. 

As might have been expected, pretest scores ojf both experimental 'and 
control group students were quite low, although the controj/group students 
scored Just slightly higher at pretest time. However, none of' the three 
control schools showed substantial pretest to posttest learning gains. -On 
the other hand, all three experimental schools did make i^latively large 
Improvements in their scores. . The results for the experimental schools 
are: Jefferson students scored an average of 31 percent correct at. pretest 
time and 59 percent correct at posttest time, Wheatridge Students scored an 
average of 20 percent correct at pretest time and, 43 percent correct at' 
posttest time, and Golden students scored an aVeragc of 28 percent correct 
at pretest time and 38 percent correct at posttest time-«for learning gains 
of 28, 23. and 10 percentage points , respectively. Jefferson students, 
again, showed the greatest iaprovement, Wheatridge students the second aost 

Improvement ^and these are Junior high scfiool students ) ,^ and Golden students 
■ V 



the leaac improveTaent of the three. It Is interesting that on all three 
of these objectives the junior high school students were able to score 
• higher than the Golden Senior High School stPents. 

It should be noted, however, that PSE feels student gains can still be 
made on this third objective over and above wttat have already been accomplished 
this year. The posttest scores (A3 percent. 59 percent, and 38 percent' 
correct, as listed ahove) are still quite low compared to the oth^r two 
objectives discussed so far. and thus there is still considerable room for 
iaprovemeat next year. |SE wouli recommend th^l^the Project s'taff encourage 
teachers to use their material On important^ and falevant statistics with 
their students more 'f requen^tiy than they amat .have, done this year. PSE be- 
lieves.that this factual informitiop is readily . available in the Project ! 
materials made available to teachers and, therefore, would recommend only 
increased use of what is already available rather than revision of the mater- 
ials themselves. Some' time might be devoted in future inservice workshops 
to this topic. Statistics such as these tend to be' quite interesting and 
provocative-even for those not yet fully in support of the sex equity move-" 
. ment~and thus are the makings for a lively and controversial discussion. 
On tthe fourth oognitive objective—identifying laws prohibiting sex 
discrimination—Golden students showed virtually no pretes^t to posttest gain 
along with the three control group schools. Jefferson students, again, 
showed the greatest Improvement-an increase of ^5 percentage points from 
a pretest average of 43 percent to a posttest average of 58 percent correct 
—and '.-meatridge sti^dents were able to evidence an Increase of 6 percentage 
points from, a or^tesf average of ^3 percent to a posrtast average of 6Q pe-- 
cent correct, "'s: ,.<^uxJ ootnc jut . uit these .Josttest *c..res are scill 
•relet IvejA^ lov uolien s was ar ivera;;e jf 63 percent correcc . and ^he 
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Project staff should make' further efforts to boost scores Ip this area. As 
we have pointed out elsewhere in this report, many teachers and students at 
both the Junior high school and senior high school levels commented that the 
» aection^i^f their materials on these laws was somewhat dry and dull. ^SE 
... ^can understand that this material was. therefore, riot emphasized by teachers 
or learnsd with enthusiasm by students. We suggested in our'^site visit re- 
port that perhaps lawyers dealing in sex discrimination cases should be « 
brought into the classroW to discuss their cases with students, thus giving 
^ students a firsthand perspective on the issues as well as a more livelv 

presentation of them.' We also suggested that names of lawyers who would be 
filing to talk to students be listed as resource persons in the teacher 
• inservice module so that teachers can e'^sily contact and call on them for 
help. 

•On the fifth objective listed— identifying .instances of sex bia? or 
stereotyping In personal, social, or school situations— Wheatridge Junior 
High School students did no't show appreciable pretest to posttest improve- - 
ment. However, it is Important to note that these' students average pre- 
test score was 7B percent correct— higher than either of the two high schools 
which did show substantial improvement— thus making it harder for Wheatridge 
students^ to grow. Their average posttest score was. 8^ percent correct for 
this objective, also higher than either of the other two schools. ' The high 
school results which show both good posttest scores and worthwhile learning 
gains are: a pretest average of 57 percent correct and a posttest average 
of 80 percent correct for Jefferson students and ^ pretest average of 70 . 
percent correct and posttest average of 77 percent correct for Golden 
, Students (an Increase or 12 oercentage points and 7 percentage points, 
^ respectlvelv) No control group ' showed <anv noteworthv improvemenc. 
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'B«c*us« of the combination of high scores and learning gains of the 
experimental group students. PSE feels that the teachers and Project materials 
^ nmst have done a good job of helping students Identify instances of sex stereo- 
typing. Moat of the items asked students to judge" whether. a sentence con- 
• tamed sex stereotyping vocabulary or concepts ("Doctors- ar, highly professional 
oen.")^ PSE recalls that the Project provided quite good McGraw-Hill guldei\es 
on sex stereotyping and feels that these materials must have been put'to" good 



use. 



For the sixth objective-identifying nontraditioaal career options for 
men and women— students were given a list of 21 occupations and adked to 
check whether each occupation were appropriate for men, women, or either. 
Occupations listed included athletic trainer, electrician. Wmaker, nurse, 
secretary, and truck driver, to name a few. Although experimental group 
students did somewhat better than control group students at both pretest 
and posttest time on this item, students on the whole did relatively well 

both -the pretest and the posttest (an average of 65 percent correct 
better). Two experimental- group schools did show pretest to posttest dif- 
ferences of 10 percentage points and 6 percentage points— Wheatridge students 
who scored an average of 69 percent correct on the pretest and 79 percent 
correct on the posttest and Golden students who scored 4n average of 75 per- 
cent correct on the pretest and 81 percent correct on the posttest— and one 
control group school (Green Mountain Senior High School) showed an Increase 
of 9 percentage points (f^an avarage of 72 percent correct on the pre- 
test to an average of 81 percent Qorrect on the posttest). 

These results also— as with the five objectives already discussed— do 
give credit to the Project for giving students in at least two of the* 
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experimental schools a substan^ally better understanding of occupations as 
being suitable for either sex. This Issue Is truly woven throughout all 
components of the Project from the materiai.s to classroom discussion^ to 
community explorations. It is the issue that might be most frequently dis- 
cussed of any—that is, -students typically discussed with us during our site 
visit the community workers they had met who had npntraditional careers', 
and students knew they were supposed to' give some con^deration themselves 
to exploring and perhaps considering nontraditional careers mor<e carefully 
for themselves in the future. PSE might have expected somewhat more drama- 
tic pretest to posttest gains on this test item, but ve feel that the Project 
should be relatively satisfied with these results. 

(Note: Students^were also asked, in tvo separate questions, to list any 
Jobs they, knew of which were considered nontraditional forewomen or men. 
PSE feels that the wording of the questions did not lead students to list as 
°^Qy nontraditional jobs as they could aad, therefore, the average number 
listed by both experi^nental and control ^roup students at both pretest and post- 
test times is quite- low~beCVeen 2 and 5. We have not^used these data in the 
analysis of the sixth objective because the data seem atypical and somewhat 
unreliable. ) ' . * 

In summary, the three experimental schools performed outstandingly on 
these six cognitive ^^bjectives and the control schools did not~a clear credit 
to the Project. It seems highlv likely that a combination of good Project 
aaterials and effective caaching produced these ^sults., The Project ^taff 
should be well nleased. . 
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Each of the three experimental schools made substantial pretest to 
ppsttest learning gains five times In their six chances on cognitive objec- 
tlyes. Jefferson students made the highest posttest score three out of 
six times,. Wheatridge students two out of six times, and Golden se^dents the 
remaining one time. This is a fairly balanced^ picture. If first, seco^, 
and third- place finishes for each of tl\e schools are tallied for the six 
objectives, Wheatridge and Jefferson come out about equally, cind Golden 
finishes just a^ little behind them. ' On the whole, PSE would say that both 
the Project staff and the teachers in each of the three participating schools — 
not to mention the students themselves — deserve considerable credit for • 
producing these test results. 

Changes in Students' Attitudes 

The student outcome addressed to changing students' attitudes is that 
r students will be able to: ' 

• record their personal attitudes about the It 
career and life roles of males and females. 

As PSE also points out about this same* objective for participating teachers. 
It is more likely that the Project really intended t;iiat students hold positive 
attitudes' about nontraditional roles foremen ^ijd/women rather than that students 
simply be able to record their attitudes. PSE suggests that the^ Project staff 
consider rewriting this objective to match the Project's real intention more 
closely. ^ 

In order to determine students^ attitudes, students were asked to react 
to the .following situation: v'i, ^ 

Mary and Mark have two children la .school. Mary has been 
,^ worldng as a full-time accountant since the children started 
school. Mark works as a high scho9l English teacher. Mary 
has been offered a job promotion whfch would demand much more 
of her time away from home. If Mary takes the promotion, Mark 
would have to spen<l more of his time carin^or the children 
and the house. Should >Mary take the promotion? 
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At Wth « •Inllar icea on tt)« teacher questiojmalre, PSE feels that a 
re««on«ble Justification could be nade for either, a "yes" or "no" answer. 
Students were expected to identify (in their essay answers) sex equity 
issues and concerns which Ma?y and Mark might have donsidered in making the 
decision about Mary's promotion. 

, PSE scored the essays on a five-point scale from bne (poor)' to five 
(excellent). Almost no difference between pretest and posttest scores was 
evident in any of the control schools or in two of the experimental schools 

9 

(Jefferson and Golden). Some improvement, was registered by VTbeatrldge students ■ 
who got an average pretest score on the essajr question of 2.7 and an average 
posttest score of 3.3, The range in pretest/ and posttest scores of the other 
five schools was from approxlaately 2.5 to _3\. % - 

According to these data, the great majority of students, gave fair answers 
both at pretest and posttest time. PSE believes that many students could probably 
have figured out an "acceptable" answer to this question— whether or not they 
.really held those aon-«tereotyp±iig attitudes— aud sim^y have giv^ that answer 
on both occasions. This .question probably does not adequately measure 
• tudents' real attitudes on sex equity^ issues . 

As ve have said, a number of students told u^ during our site visit 
interviews with them that they l^d changed their opinions and attitudes about 
nontradltlonal roles at york or at home for men' and women. P«E would suggest 
that -the Project consider more valid t&ays of measuring such a change in the 
future. For example, students might be given a longer battery of attltudinal 
items— such as statements reflecting sex equity cpncems to which students 
are asked to agree or disagree on a scale of one (strongly disagree) to five 
(stfonglysagree). This longer test would give mor^ reliable results; however, 
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PSE feels it ma£^ be difficult to get students to respond a* they really feel 

since they .will also be able to figure out an "acceptable" response to such •• 

r ■ ' 

items. The Project mlgh? also try peer ratings— that is, \^et students rate 

each of^their classmates on sexisirf in their everyday talk or activities. 

In summary, PSE feels that the Project may have had an impact on 
students' attitudes— at least in terms of making students more open to non- 
traditional roles;.for men and women, and thus moving students along .a scale 
from negative to neutral, if not all the way to e^ctremely positive; PSE 
suggests that the Project give considerable ' thought to a way of measaring 
this Impact more completely next year% 

' ■■ • . 

Changes i n Students' Thoughts About Their Future > " 

PSE aslce4 students two questions about their own futureg—what careers they 
were most interested in pursuing and why and whether or not they would consider 
working in a nontraditlonal job ^some day. 

On the first question, PSE scored students' essays on why they 
■ , ■ > 

were interested in certain careers. There were virtually no differences among 

any experimentar or control group schools either at pretest time or posttest 
time, and there were noJ.eamlng g^ins evident. The typical student gave a 
fair, answer in all cases.' PSE' feels that projects of telatively short dura- 
tion (six-to eight weeks) cannot reasonably expect to alter students future 
career plans in any significant way. Career plans— much as fundamental ats- ' 
tltudes towards themselves, others, ffchool or work--it^icaliy develop i.-i 
students over a long period of tine and are subject to. many influences inside 



and outside of school. Thus, this Project could not expect to make many 
noticeable changes in the career plans of participating students and, furthermore 
if changes were made,- they might be expected to be temporary rather than penna- 
nent. 

(H 
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tfe a4.80 asked students whether they would considser working in a 
nontradltlonal Job someday. Neither Wheatridge nor any of the threi 
control schools was able to shoir appreciable pretest to posttest improve- 
ment on this item; in fact, in each of these four schools. ffiEfir students 
at posttest time than pretest time said that they would consider a non- 
traditional Job someday. Better results occurred at the two highT^chools 
in the Project: Jefferson students scored an average of 44 percent correct 
at pretest time and 64 percent correct at posttest time (an increase of 20 
percentage points), while Golden students scored ad average of 61 percent 
. correct at pretest time and 66 percent correct at posttest time (an increase 
of 5 percentage points). In both these schools,- then, students ^did become 
more open-minded about nontradltlonal careers for themselves as a result of 
participation in the Project. It is possi(ble that similar resulj:s ' were n6, 
obtainable in Wheatridge because Junior hig^^ school students are not yet 
ready to think about'career decisions of options as ^asily as high school 
students are. 

PSE suggests that, the Project staff continue to gather information about 
participating students' future career plans -in order to see how students . 
.think about their alternatives, but not expect to see many changes 1^ student 
career plans as a rfesult pf one-time ^cp^^ura" to these materials and accivlti 

■ ; ■ , 

Changes in Students' Participation la Special Activities 

The* final outcome which PSE mea3uretl-.|bore* process-orientec rhan the 
others — is for students to; ' • T"' 

■ •' ' ' ' f 



• choose, cotmolc to, and particffate. in the nontraditional 
activities available to them in the Exploring Careers in Che 
Conmunlty Pregran: [ ~, 

) (a) Community site visits .V 

• (b) Seminars /gues»speajcers . . 

(c). Mlnl-unlt Project activities (junior high) 
\ (d) . Pre-wrltten Project activities (senior high) 
(e) Guidance activities 

Since the Project staff picked up a, good^deal of information on what 'students 
were doing in the Project through infornai means and "contact with the par- 
ticipating teachers^ PSE simply asked students whether or not they had ex- 
plored nontr'adltional job In the, community as part of the Project, 

There was ar substantial Increase in the nmaber of students vho had done^ 
so in each of the three experimental schools, although very few students 

had explored a .noa traditional job at Golden. The Project staff are. already 

— , ^ 

aware fhat the nontraditional job exploration C9mponent of the Project was 
not well instituted at Golden for a variety of reasons;^ therefore, these 
results sriould not be particularly surprising^ 

Approximately four out of five students at Jefferson, three out of five 
students at Wheatridge, and one out of five students at Golden had explored 
a nontraditional job in the community by poattest time- The Jefferson and 
Wheatridge results are encouraging, and PSE would recommend that the Project 
staff renew their efforts to bring Golden up to that standard. Teachers and 
students a^t Golden may wish to talk to teachers and students at the other 
two schools in order to g.et tfieij; firsthand perspective on nontradicional 
Job explorations and to gather evidence that such explorations were inter- 
esting and useful for students. The teachers and students at the other 
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two «3cp«rlmeneal schools may be more persuasive~aad more credible— to the 
teachers and students at Golden than the Project staff on this issue. 

Soma of the students in the three control schools (particularly Alameda 
Junior High School and Green Mountain Senior High School) did say" that Ehey 
had explored nontraditlonal Jobs in the community also. These explorations 
may have been part of another community-based program in Jefferson County, 
and, therefore, the non- traditional aspects of the job may not have been 
stressed in the explorations. This may have contaminated the control group 
somewhat, but since relatively few students indicated that they had partlci- 
'pated in such an exploration and'since control schools rarely made substantial 
pretest to posttest gains on the test it«ns, PSE believes that this contami- 
nation must have been' slight. The Project staff may look to these control** 
group schools, however, next year as possible adopters /adapters' of this ' 
Project since some predisposition to carry out nontraditional career explora- 
tions may exist. 
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RESULTS OF THE STAfT QUESTIONNAIRE . 

In order to find out whar staff members (teachers) in the schools -selected 
for participation in the Project for 1977-78 knew, felt, and did about sex 
role stereotyping and non traditional career exploration experiences for their ' 
«Wnts, PSE designed an eight page questionnaire consisting of both cognitive 
and affective items. The questionnaire items wete vnritten to match 8 of the . 
12 outcomes which the Project hoped that teachers would achieve as a result 
of participation in the Project. 

A pretest/posttest with control group design was used to see whether 
participating teachers knew, felt/ or taught differently after their involve- 
'.ment in the Project and whether participating teachers knew, felt, or taught 

differently from teachers in similar junior high and high schools . which had 
* not taken partj in the Project. 

Eight experimental group teachers . from Project schools (Wheatridge . 
Junior High- School, Jefferson Senior High School, and Golden Senior High School) 
and- seven control group teachers from non-Project schools (Alameda Junior High 
School, Green Mountain Senior High School, Bear Creek Senior High School, and 
Pomona Senior High School) Wer'e pretested in mid-February, 1978; nine experi- 
mental group teachers (one was absetit^t pretest tine) and the same seven 
control group teachers were posttestei in late May, 1978, thus providing the 
comparative data needed to deternine the effects of the Project on these tea^l^ers 

Changes in teachers' knowledge, attitudes, and teaching practices will b, 
discussed separately and in detail below; ' ' 
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Changes in Teachers' Knowledge 

Six of the eight teacher learning outcomes which PSE measured in this 
pre/post questionnaire were aimed ap giving Jachers new knowledge-informa- 

i and fiiCts-about,sex;role stereotyping and it^ applJcatibns to the. : 
a. .ents' experiences with nontradition^l ca.cci explorations in the coat 
Th . ^e six ofajectiKe^ were: 

(1) define seA cui^ aLcLtiotYpx,,^ ^ 
K 

(^) ideacicy lascan.es* sex b la. oc.rcwc/^i.^ lu 
career-rcla.ted materials and .t.achins/coanseli..s 
. JP^^ctices and ^alyze the effects>p|' those m^texi.ii/ 
practices on the career ot^tlons stuSeJjit^ ^ Jn^de"^ ^ ' 



kS) ideuLlCy <tx.impicS or oo.lai aiid ecouomX. CacCors'^^. 

.which have influenced changes in male/f ei^iale partici 
pation in the work force; 

educational practices, personnel hiring pracclc 
and pay scales; 

O; Idcutlfy uwiiCraJi. ....^ionfi 0^^. . .... ^ 

and females; and 

male par tl cl pa 1 1 aa .a .i.c .oca tj 




. . 1 



L 



PSE developed U Questions to measure the first four objectives 
In the list above. Participating teachers were at,le to achieve a pretest' 
score of approximately 85 percent correct on those items. This meant that 
• he participating teachers had very llrtle left to leam; , ^ui 
chey were unable to show growth, they scored ab..c 90 ,..cc.l ou 

a sain of only 3 pei/ccuLage polxits. 

Cuntroi isiuup Lcachdis acUXevea ^ , _ , ^5ou^ 

the 14 Hue6Liua. u..a.u.Iu^ U.e 'filrst fou. j c cl.c. ..a a ^sll . 

.^b.uL /5 ^...cuL . of 5 perce.c.^e ...... . . om this . r . . 

was ab axtic..... I. the g^.xa tc6i:.L..ca ^..ci.ipaciu, Lcachcrs an4 

-uu.oi ^.oup ce. ..e... which ludicate. .ha. ,axLi.i,.cing in the p.o,ram . 

aot ral.e tea.hc..' i.a.wu.^ c ch. ti..c r... oLjecci.c. 
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The most notable exception — chat is, the type of question most often 
answered Incorrectly hy both experimental and control group teacher s^seemed 
t6 be questions concerned with sexist vocabulary, such^as "obairman" Instead 
of "chairperson" or "chair" and. "fireman" -instead of "flref lighter . " PSE 
felt that the Inservice module materials which we. j 5Vi|^pii.eii La 
topic were quite good and would encourage the Project staff to focas 
a little more attentlon^ on them in future training efforts. It. may b<i 
- teachers recognized the implications of these vocabulary words,, but dl , 
feel that the^e aeed to be changed because of the tece^t move-- 

■nent la sex equity. Thus, the issue becomes a question of changing 
teachers' actltudes as well as knowledge-a nore difflfcult cask' for an, 
project. 

The e^i-cr linen L.l ^^o^^, uea.hela weic abl^ to ahow ^ flight I^i-....^ 

£co« pretest, to postt^st time ua a fifth co^iUlv. obJecUve Ueuulfylu , 
i^oaci-adltlonal career options £01. men and woaieu. i- article-.. lug uc^.Lc.o 
were .bis tu list, ou the ave.^se. si. «.cu^. - tlOas uu a.c^retc3L . . 

•*l8ti- oQ. th^ t-osttest -^n lucvease „£ jj ^....cut. At ci.« . au.e cam,. .. ... 

a.^..»- teawi.-.c ..^uM. jiau o, i... j.t.Lcst n 

""'^ ' ...... ,t.A ....^1., ,J . . ,.,.1, . 

Clw.... , 

■ . i. I » I ki. , , 
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question which as;.3 that the teacher "list aa many workers as you can think 
of In occupations or places of> enpt^yient where men and wimen assume non- 
traditional work roles" shoul4 probably be reconceiVed before the questionnaire 
Is used again in the Project* 

^^n 'the sixth cognitive objective-identifying statistics conceml 
f^^le/inale participation in the vork force--the experimental group te, 
did show appreciable gains (an average of 30 percenc correct at p.ecesc . 
and 83 pezfcent c.„ecc at pos.ccesc f.u. .ue.clons combined) ..a . . 

showed .subscaa.lai gain. ^31 perceuCa^e polaca-^-over coucrol group ..act..,. 

percent correct at pretest ti^e and S^ercenc cor.ec. ac p...cc.L ciiuc^ro. 

items cu^laed; U la ,.i.a uuU.. » . auUabie that typical .eacha.o .ould nc 
tie about labor .arkac .c.tl.clc. aud c^uaU, ..Uc. . caud.b 1 a chat Caach.rs could 

.L.^i....^ p^,, i-.v.j.v.L. ^ut example, 

i. - . ....fcLlca w^uiaa will work 
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In •uaaaary, it seeas that most experimental group teachers already had 
•a con»id#|^e amount of knowledge about sex role sterefatyping and nontradi- 
Cional roles for iiten .and women before chey became involved in the Project. 
It aay be that the Project attracted those teachers. interested in the subject 
and those who had already done some reading or research on this issue. It 
may be that the test items chosen for this questionnaire were coo unsophisti- 
' bated for such teachers; PSE would xecommend thac. If the questionnaire is 

to be used again to measure Project i.pacc. uhesc ite^ should be elt|.c, 
ouLdA more difficult or eliminated. * 

We also believe that the PloJool at^ff, -w«^c cU^i i>a^Llcl- 

.-clug teachers have a fairly good understanding of equity issue, 

g^further -ich the Project act ,.ar ^d concea...cc u.cx. .^forta In oth.. 
axeiiS. sucU aa uwcc o^mpleCc Wlcmcucatlon o£ the: ft.Jc^t 
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Whichever 'interpretacior of .he objective is u^d. however, it aeems chat 
the experiiaentai group teachers did very we^^t both -pretest and'.posttest ' 
times. Virtually every teacher gave an acceptable answer to- the following ' 
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li»iQ , kpprc;i^frlaLe chili c^ce can -.1 i.h )\ 
be A\:i:ai ged; 

in the t^il aai ,a th^ oc.i dI:' itu a.u 1 : 
act ch^age th>ae rol.a f.^; tne fia^u of app.ai , ; 

and fauilly g.^ala a. Wd. 1 3 thoir ptirso. al Inxtu" , 
Qeeus, and deslr.s ..Uea aiag ppiopLl^.a col 1 

for themselves f n 
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wfeii^ It Is certaiiay true that the essay responses given by teachers 
in the experimental group wAre geaerally quite good, PSE vould note chat 
most teachers could figure out the "right" response to this question and give 
It, whether ^r not they really believed it. It is extremely difficult .to , 

1 

.ho I , 

i lag p I iUC t i.ili 1 J 

f& i 1' 2<>t r Proje i ;,Mii feel .iccs a , C.. 

to . sk Uiei U3i aon-acertti ; ifpiag. In- thii^Lr a( M (i^ tejpi ,i i 

tu LU ic Ulrc Lions with Chfiir professiouai ^lefi i; a - ^Udi . ^ j; 

)ut ^uavc idkLluoS wlLh aeverai of the teachitet.*- Juri.nB » t 

i*i LftuJ t»> CO,lPli.m that' Lhcrf* Leia.-i«*ia* JXj Lold pOtflt^Vo ^L.l, iiau 
C&Il L»»a L..<i ^ iAJ a... UolJ LA. i»ttd aCfer Co C / .1 .LLl.uJ*:* I. , 
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Changea In Teachers' Practices 

Jast as the Rroject staff vould take their uext step toward establishing 
chat particlpat,ing teachers' attitudes were really positive on sex equity is- 
suas, t la St f iS . U con :Lci 
the Pro Ject— fyat s , teacner 
experleiicea £ r Cu n^elvea an 
pilot tedt Lhks yc4jt. fc*S£ tel. 
stAtt to K«c|> In tli>jc L^M^^li w 



■i the teachers* impleneiitation of 
i3i uctlonal materials aatl cooamuaiiy 
lei s. Glyea the restate of chc 

.a iiCivL year to u«**Ke au. c kL^K 



wlCi. students; 



4fc degree of fanllia/lcy vlth chem. . PSE also believes chac the Project staff 
kept In fairly close touch with the teachers and picked up a great 
■deal of Infonnal assessment as w«n « f.^., .^itique of available materials 
durlpg the second half of t^e- 
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Aa would be expected, the control groui teachers were not able to indi- 
cate a great deal of famillarltv with these Rinds of materials and t^ching 
practices since tj-he Project materials were unavailable to chem in their 
control schools. By oosttest time, however, -^^^^--i" v^-^i^ 

oup teachers did injlicate somi f.amillarlt> .s 

d Leaching piractiutij i this probnLly l^udi^a 

tiool^ 11/ i-...4l- 

i J t .^.^ . i J i ^ ^ I, ^ i \, ^ J , J n 
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NONTRADITIONAL CAREER EpiORATIONS PROJECT 



STUDENT PRETEST 
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AliiA V4 . i ivii Ml^hco Act of 11>6A ocatB ; in ^ csom lu 

UniteJ Si.at^s ii^^ill, the 5rouud uf raoe, CiDi),, in itatiOi^al 
oj^igig.^ ki^ l^^^\i^d^d troai participation in, be 3 ti i:Liiil |^lie benefits 
of/^?'bS]^6ubJecced to discrimination tmder an/ piroifi Tiim or activity 
receiving Federal finaiu:ial assistance/' Title liX oil the Education 
Amendments of 1972, Public Law 92-318, «tafes: No person In the 
United States ^all^ bn'^the b^s:(8 of sex, be excluded from partici- 
pation In, be denled'the benefits of, or be siib56cted to disprimina 
tlon under' any education program or activity receiving Federal* 
financial assistance/' Therefore, careei^ education projects support 
un^er Sections 402jsLn4 ^M. of .the Education Amendmeuts of 1974, like 
every program or actj^^tij^ receiving financial assistance f rbui the 
U,S, Department of He^h, Educatiou, and wjlfare, muat te op.iaL. * 
in compliance wiih these lows ' ' 
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Educatio.., a I lie. face. rfi. -^^u* 
do n^t uec.ou4.iily tef)i»^i*cni poli 
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POLICY STUDIES IN EDUCATION 

680 FIFTH AVENUE • "K^EW YORK N Y 10019* 265-3Hb': 



.STUDENT TEST 
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School;;' 



Tejachien 



Sex (ci wife one): ' Female -i -^^^ ' 'f\ 
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PART I . , _ ' 

Dfmtlorvs; For each question circle the letter^ i' | iie an, .ap || »g ^ \ 



I. Whlph of the following "statements" 1^ the best e;iample dr rule 
stereotyping/ i; v fir 



IP 



a. Jane wanted to be a teaclher but she realized that she 
^M*'^ ^^^^ patience for it. 
^ 1^ b. MePt^nd to be ulW than wornen^ ' , 
Men^ are not capable of ^teaching young children, 
d. Betjuse of her past performance. It was quite likely 
' ' that Mary would not^^ 

2. Hhlle Jane and her brothers were In coJlefc|e. hci Uio^i netvicd ..i^fa 
money because her father lost his job. Her it»othMr Jasi^ei her t leayt 
.schools and work because she didn't think it was a's important fcir i)ane 
to graduate as for her 'i)h>thers Jane's mother 's attitude waS. . ' 

h s«^-b1ai. . 
c Illegal 

d none of iii 



' ^ I I i 

^(Mnen ar o^it i i 



i. konien ra \ 1y a i i M 

to 9b pa 1 J I ^ ^ . 
J Dnitl 4963 iLfirs ^ 



EKLC 



' b" JSJnfJH? E*^ clerks the ^aine salary" 

■ i ' woman the amount she wanted ll i^s^crJt.r. 

i#*plSl?^.S^-::|!t»^ * :Wanan:-l?or an executive poM tibn 

1^ '^iS^^J^if ^'''''1•?^p• projects 5^' 

d. awll privately owned Iccal busfpesses ' 



Vfffiafe^^ Barbana bed.Se ha ! 

This Is 4 gpSrexample of^^^^^ f ^""^^ /'^'^ ''^^'^ ? good-.athlete, 

a '^isonable prediction. ^ . 

D. sex-b^as In spores. 7 

d. the fact that ^o^s arg tetter, athletes than girls 

"^t&^^tM^M^ ^'^^•i^ , date, 

fiedrie?- paying Tor everjrtfjlng. How would you b«s^ aescribe 

-a. He was A complete gentle^ian 
b. He was rich: / 



5: :t^^1rercS^^^f ^?„i;iss^r 

a. « proven fact.* 

fe. Practice (ijakes perfect 

c. dIscHml nation. 

d. stereotyped thloKli.a 



I.,., 



. ' Mug , ,,jvc u , , 

t> Morj tnnn-haii' of cirki , ...^ f. 

p Most Morkln§ are (j or. ...3 

fl Most wQrklng womef. hav. fi .sLAod 



I5§o^^y^^'^^?^'** '^c^ °^ as ""ended bV theSSiYAioyinent Act of 
^ Whlch-one of the fonowing situations would not be covered under these' 

a. A Woman Is denlied employment because .the employer (feels that 
^ onlynen can do that particular job well \^eei5 mac 

' therjLlf nTJu^T^'' f?^".5^: ^" ''^""'^ she felt 

iXo^'wJJS^w'in/^ °' the employees 

- , ■ women who applied for a job that required 

Jhf ! If^*^ '^^^i:^* ""e^ tf'e' qualifications and 

the employer chose the man he liked best ' 
•0. - None of the ai)ove 

■ ' ^ ; W • . ■ ' 

nSf relnv°!kr^t;l5^^°'''i^^ ^^^^ "o^-e" are 

UM.^Ji ii. r^-^*!**^" ""*®''S a^'fi J"st working "temporarily " 
. Which of the. following most accurately describes the'lenoth nf ti'Jo fL 
average married woman will work In hef life timj? ^ '^^^ 

' a. 40 - 60 years , ' ^ ' 

b. . 5 -^10 years. « ' ^ 

c. 20 - 25 years ' 

d. none of the above . . 

12. More women are working now than-ever before. Whlle.no single reason can 
. SSsllM??- '''' ■^^^^'^^ Of the^followlng do ?ou tMnTi" 

' a. Women work' because of e^piitinic-. need. 

■\ mSlJSm^kjr^ wom^n because they can pay them below the 

c. Women Vf today have hdfther I. O^'s than>1n the past. 

d. Women work because the^Soclal Security system requWs them. 

tO do SDv>^ * ^ 



\t/°r!iJ^'^.A^^ compare^'all women and men^jtorkers , In which of the follow- 
1.. ,^;Sr?5'?Ei* .""JJ.?""" ''^.^^ percentag^f me. and women workers 



/nearly the same ? ' 

' ■ • ■ ' \'\ 

a. managerfal ^ ' * V 

b. skilled craft 



c. . professional 'and technical 

d. dwner of a small b%1nes;s 



14.. Which one of- the following factors> is jnojf fikeT y related to a laroer 
number of women In the labor force'^ ~^ — . re.aT:eQ..T:o. a larger 

^"-^^^ ^^^e expectancy of women ^ • ' 
f^' • the decreased birth rate v.. 

' ^i' f .^"crease 1o Jhe amount of^edHeat1on\w(Jlneti ^ave received 
4^ .. r^-i ^ ^Wease in, the, number of ext^ded.f&ni lie's „\ ' 

■■V-" A ,.".■. ■>' • ' ' ' ■ ■ 




Over the last 10 years the earnings of women as eiimp.are/ tc^- lisn have 

m ... J U • . . . 1^ 



a. Increased greatly. 

b. decreased slightly. 

c. stayed the same. 

d. decreased greatly. 



• 1 



PART II. 



Follow the, (M recti ofis for each of the following questions! 



16. 



React to the foi l owl statement : 



, Mary and Mark have two children In school. Mary has been 
WQTMng as a full -time accountant since the children 
if -JIl "S^'v "^orks as a high school English 
^wcfjttv Mary has been offered a Job promotion which 
wouldr^emand much more of her time away from home. If 
Mary-takes the promotion, Mark.would have to spend more 
of his time caring for the-chlldren and the house. 
Should Mary take the promotion? 

Explain your answer. . - 



Circle one 
Yes No 



17 



XiTrl S]-Ukkgo r VPFr"?L > ^Tt.°^ 5^"" statements;show attitudes 
^;rJ%?I!caTD D T^^^F^°^ °^ statements show at^tudes that ■ 
IK S^KiSirn'^"'* ^^^^ statement carefully and detennlne which are 
cow ^° ^'^^^^ x 'n^he a^propriale 



SEX- 



. a.« Doctors «re highly professlo/ial men\ - 


a: 




b. '■I'm doing a survey on laundry detergent. 
|May 1 talk with the lady of the ho.us'e?" 






c.^ When Jfm..and Sally werrt to the movies, they 

each paid' for their own tickets, 

- — • ■ . / — — — '-^ • — ■— — —4 






$1.'' A^ohiarf's opportunities In the business world 
m better. If she knows shorthand and tvpinq. ' 


- — \ ^ 




~„ ' — ''■ ' "p:* — ii . — !i— — --J— 

ew "Bob,- wouldn't you baieuncoihfortable as'a kln- 
•v^i?*''^®'? ^«?cher? suggest you explore 
- college-level teaching Instead." , 




. 1 



' 6i : 



SEj(-FArR 



f. When you meet your Conmunity Instructor, shake 

his hflnd 


STEREOTYPED 


SEJ(-FAIR 


1 




^ g. Although she Isn't" a doctor, the Medical 
Laboratory Technician helps save lives. 






, ,n. In Choosing a partner In life, It Is important 
for two people to consider their conpon 
Interests. 

. U-, '1 : 1 







18. What career are you most Interested 1n pursuing? 



Give some reasons for your choice. 



folT«l1ro^feu,"toSs!™ '""^•''"«''"«« «•"' "^3t appropriate for the 



Animal breeder , > 


Men 


Women 


Elther , 


Athletic tra.1ner 






^ 


Chemical engineer ^ , ' 

V . .. ^ 








Dentist 








• Doctor ^ \^ ^ ^ 

— r- ' - y- - 




v 


* ^' ■ * < 


Dog cather ' - . ■ 








Electrician 






^3 


i^ome maker • ' '. • 

— ^ '• • 








Miner ' ' » ' . ^ - 
T, T — -r\ '-^ — \ ' — 








Nurse «- ' ' ,.- 






•I 



0 



• 19. '(continued) 


1 

Men 


w 

Women 


Either 










\ ' ■ — Z — ~ ■ — ' ■ — ' — ' 

V Jiumber- , * ' 








Receptionist - 








Safety Inspector _ 








Secretary 








Social -Worker . 








\ Telephone lines' person 

'.1^ r ^ ^ - ■ : : 








Telepllone operator . 








T,V. announcer 








' ^ ' ^ ^ 

1 rucK an ver » 








X-Ray technician 









20. List arv)^ jobs you know of WhfcH.are consi^eVed NON-TRADITIONAL' for WOMEN; 

» ' ' ■ , . ■ 



/ 



Zi. List ^ Jobs' you know of whjch are considered NON-TRADITIQNAL for MEN : 



22. Have.you explored a non-tradltlona] job fn the ECC Program? Yes_ No_ 

If you have, what was the Job? > • 

Would .you consider working 1n anon-traditional dob someday? Yes_ no_ 
Tell jhjr or why not; 




Jefferson fonntv Public Schools 
i:no.Q'uail Street 
Lakewobd, Cqloraiio -^'IS 
(303) 231-2369. 



..'■ STAFF l'RJ:-ni/i:ST!ON->MIR J- 

,- ■ ; • ■ -/ 

, . l^cvclopod hv J>nlicy Studies in liducation, 6,^0 fifth Avenue 
«r «!- Now York, New York, ]00]9, {IJ^) 26S^.^3Sn, 

>'iiV;^si.tnnce from the Career Tdiir^tion nopnrtnient of the 
^\ ^ ' .^ietfcrson County PuMir School s . 1.^1.^ 
'^j^Jt^ ' Colorado'. 



V 1 "i ■ 



pISCRIMflNATION PROHIBITED" 



United Stat^ ^^^34°" °' omationar 

ojlgln. -be ex;cluded ttom participation in. be denied the benefits- 
of. or be subjected to discrimination under any program or activity 
receiving Fedejral financial assistance." Title IX rff Thop! .7 
A.end.ents of 1972. Public Law 92-318. states pir n in tK^^" 

XTot T^T f T '^^'^ °' --^luded fr"™ pa ^t^l- 

fs-.^pp-:rorii:it^^^ 

In compliance with these laws. operacea 

5 



The,jira.t^ci^| in this publication was pYppared pursuant to a Exant 
contract 5£m the Offtce ojf Education,. U. S. ' Department of Health - 

ITrtd i;flfat«.. Hbwever, points- of ^d:ew or opiniotis expressed 
^s-^air^^repEeAent pplicjes or posi'tion?, of .'the Office 



contract 
Edifdlation 




It- or 



of 



'8s 
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Name: 



POUCY STUDIES IN EDUCATION 

eaO^IFTH AVENUE • NEW YORK. N Y 10019 • (212) 266-33S0 ^ 



-0 



NON-TRADITIONAL CAREER EXPLORATION IN THE COMMUNITY 

STAFF PRE-QUESTIONNAIRE 

■ ' Male Female 
n • n Date: 



School District: 



School : 



Grade Level 



PART I _ . . > 

Directions: For each question, circle the letter of the answer choice ttj^V you think 
Is best. . ^ 



Mhlfh'of the following statements Is 
the bfest Instance of sex-role stereo- 
typing? 

a. Jane wanted to be a teacher but 
she realized that she didn't have 
the patience for It. 
&b. Mfen tend to be taller than women, 
•"c,^ Men are not capable of teaching 
young children* 
d. Because of her past performance, 
It was quite likely that Mary 
would not" make a good physician. 



The Idea' that men are generally better 
t;/iart wdmen 1lj|Mik1ng flhanolal decisions ^ 
Is a'good "^example of . . 

"^a. a prOyen -u8K. 
b,. ^practice il^^ perfect, 
f . dlscrlmlriat'^bn. ■ \ 
d. ' 5-tereotyped thinking. • 



3. Bin was more likely to succeed fn 
school sports thin Barbara, because he 
had always been a ^good athlete, and 
Barbara /tad never been a good athlete. 
This Isra good exampTe of 

a. a reasonable prediction. ^ 

b. sex-b1as In sports. ^' 

c. sex-role stereotyping In school 
activities. 

d. the. fact that boys are better 
athletes thin Qi-^^-Jf % 



George and Kathy ^oth had wery good 
jobs and- were going* out on a ;date. 
George Insisted on paying for every- 
thing. How "would you best Mscrlbe 
George? * 7;- 

a: :He was a complete' :gen:tleman. * 
b. He was a* victim of sex-rolff^ stereo- 
typing, r ' ... 
c* He wasfrlch,' '\ . . 
d. ^ He. didn't like tq sontrtl situations. 



4 



A' OlVlSlOrsfpf THe«ACADBMY^B EDUcioiONAL*D^fopiUEWT 

^D' 'I ■ 



Whlla Jant and her brothers were 1n 
collefle, her fimHy. needed extra money 
because her father Tost his Job. Her 
■other asked her to leave school and 
work because she didn't think 1t.was# 
ts important for Jane to graduate as* ' 
for her brdthers. JaneVs mother's 
attitude Mas 

a. sex-biased. 

b. correct. , 

c. Illegal. 

d. F|one of the above. 



U^^ch^f the following most accurately 
describes the general trend of worklna 
wonen? » 

♦, 

a. Most working women have never been 
marr-fed. m 

b. More than half of working women are 
married. • - ' 

c. Most working women are divorci 

d. Most Worklijg women have 
who do not work. 



10. 




^11. 



If .yOM werfe to c^npare «11 women and 
men workerl, in which pf the following 
occu|»at1onal areas are the percentages 
of men andlwoaien workers nearly the" 
sane? 



a. 

b. 
c. 



managerial 

.skilled craft 
profess1or*l a>id technical 
owner of a^small business 



. 12. 



3. Women are often denied jobs becauseei 
. empToyers nay fee> that women a»*e not 
really Interested In careers but are 
^Just working/ "temporarily."' Wh,^ch of 
'the following "most acairately describes* 
- V**^ length, jdf^tlme thCavemge mainrled 
woBBn wIlywdrkMn hter llfetlitie? ' 
'. ■ • ^ 



'A 



a. - 50 years 

b. - 10 years , 

c. i ?D 25 years . 
d; \ None of the above * 



Over the last 10 years the earnings of 
women as, compared to men in the same 
occapatlonal area have 

a. Increased greatly. 

b. decreased, slightly. 

c. stayed the same. 

d. decreasi^d great 1 jr. 

More womep are working now than eyeR^ 
before', while no single reiason can ' 
entirely explain this Increase, which 
of the following is most imfertant? 



a. 
b. 

c. 

d. 



Women work because of economic need. 
Companies' hire more women because 
of affirmative- action programs. 
Women of today' have fewer children 
than in the past. 
Women work because the Social 
Security system^ requires them to 
do so. 



Which one 6f~;the followijrig factors is 
most likely related to a» increase In 
the number of women in the labor force? 

an increase In the life expectancy 
of women 

the decreased birth rate i 
an Increiie in the amount of educa- 
tion women have received 
a decrease in the number of exten- 
ded families 



a. 

G. 

d. 



■v 



Which onP!»f the following factors do 
you think \$ most important in explain- 
ing the fact tnat women do not get pa 1x1 
as ijfell aifhen, doing the same.job. <• W 

Women only^work for "pin" money arjd 
don't need as much money, ashmen. ' 
Women are out. ill- muc^ymcre than , 
men an^|..,theref ore -earn .'^^ ess. '.' 
Women ire new to »anx« fields and ' 
tljer^fore have lessi"Work*experiem:ei 
Women -are stfTir.dl^triminated iag*l,nst 
^'1 P«» ^ales ift.^ spite,. ^f« laws re- 
qu1r1rt§>«qu^l. pay for Vqual work.i 



* a. 



b. 



ERIC 



1 



2 • 



13. .Which of the following actions by an 
enployer Is Illegal under the Equal 
Pay Act of 19637- 0 

a. , refuslntg to hire a woman for an 

executive position 

b. refusing to pay men and.woron 
. clerics the sane amount 

c. refusing to pay a woman the mini- 
nun wage 

d. refusing to pay a woman the amount 
she wanted as « secretary 



14. Federal laws prohlbl-t job dlscrlmlna- 
tlon on the basis of sex In liihy 
situations. Which of the following 
«ployers'ls not^ covered under the 
Federal anti-sex discrimination law? 

a. large companies working on Depart- * 
ment of Defense projects 

b. private hospitals specializing In 
Important medical research 

c/ all public co,Tleges and universities 
d. small privately owned local 
businesses 




15. The Civil Rights Act of 1964, as amended 
by the Equal Employment Act of 197?. Is 
designed to eliminate Job discrimination 
on the basis of sex.. Which one of the 
following situations Would not be' covered 
under these laws? 



a. 



b. 



c. 



A woman 1s denied employment because 
the employer feels that only men 'can 
do that particular Job well.. 
Several men were turned down by an 
employer because she felt they would 
not fit In well with the rest of the 
employees who were women* 
Of al»l the men and women who applied 
for a Job that required a specific 
degree, only the men met the quali- 
fications and the employer chose the 
man ^he liked best. 
None of the above 



PART II 

1 



•a. 



'•"'5 



T 



Lock at the following sttterijgnts. Some of these 'statem^S refl«:t a/tftud«s 
thit are stereotypical m show SEX-BIAS . Some of thoTare- SEx'SlR stat«I^t* 

« rl/i r 1 J' ^" appropriate colunm. Do not think of the Questions 
as Irue or False. Consider only whether .they reflect SEX-FAIRNESS or SEX-BIAS ) 



*. a. couaa«ior coW ch« scud«ac h«c oppor- 
tnaldM ia ch, bujln««. world v«r» b«ct«r 
.^■ah» ka«r crp.lng and shorthand. 



SH-BUSZD 



b. The c«*ch«r calkad »bout the 4chlevem*ac 




1 

1 •. 


c. The couaaelpr sug^eaced chat 3cb wauid be- 
uocooforcable ia a aurslag role and aug- 
gesced hospital technician work iaacead^ ' 


I 
\ 


I 


d. The tocher asked Martha to be a chalnnaa " 
oC the oexr discussion group. | 




ev ifsi }larsh*U read from the diary of a pio- ! | 
oeer woon and a pioneer oan while "dia- ' 
^ cuaelng the h^dshipe of pioneer life. j ! 


f. The Dictionary of Occapaclonal Titles lists 
aaoy outdoor Jobs such aa fireman, mailman' 
*nd telephone llaesmah. 




g. ra choosing a parraer i^ ia inportint to have 
coimoon iaterescs. 




J 


h. Ms. Saunders talked about the human w««k- 
aesses chat destroyed Udy-Mad^eth:- 

. . 1 




^. Anyone vho can graduate from the Air 
Academy is really a man. 

: w ; 'i' S ■ 


— UJ 


.J . She has the kldd of female iacuitlon that i 
will cake her a long way in .the field. [ 

■■■■■ ■ ■ . I 





ERIC 



^iS!'tJr^\\^^^^^^^ P'*°9'^a" teaching pr,ct1^cls or* ' 

Wterialst • (etrcle the appropriate number on the scale.l 

^- • w • - Not 

, Very - Familiar 

a;;iJjstnjct1onal materials that deal . 

^H^th reducing sex-role stereotyping. ,.. ■ \- 2 3 4 



) 

. . ...-As. 



5 



5 



•1»jv(»s1ng Ihdivlduallzed projects with • 
^Students • 1 2 3 5 



Q. -setting up non-traditional explora- 
tions for students In the conmunlty. . . 1 2 3 4 5 

d. Identifying non-traditional commu- _ 
ntty exploration sites 12 3 4 ' 5 

! ■ • . f . . 

e. Identifying non-traditional#«iest 

.speakers . . . . . . ?V ./ • • ■ • '1 2 3 4 5 

I 

f. providing sex-fair counseling 1 2 3 4 5 



'A 



♦ ts 



1. React ta the fonowlng statement. < 

Cdrol <% head. dietician for the ho'^pltal. Brian",' her husband, is a freelance 
wrIteB ^nd' spends most of his time at home. Carol's- parents are upset becau- 
• :r°'u^V?^^''^^ the family ^ Brian spends more time than Carol taking care df 
the children and the home. l^Her parents f*el that It 1s Carol's responsibility > 
as a woman- to be with the children arid Brian's r-e^ons1b111ty-as a-man tc be. ^ 
the major wage earner. Brian has been offered a job as an editor which would 
require that he i/ork outside the home. Should he take It? 



Circle one: 


Yes 












Explain your answer: 
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• 




























■ r - 


































i — — — ! 






As a part of the Exploring Careers in-the Conimjnity Program, students-Will be 
encouraged to observe workers 1n non-trad1tiona.l occupatidrls. (For exi^roplej 
a male nurse, 'a female telephone repair person.) Please 11st as many k^kers 
as you can think of in^ occun^dns or places of employment where men ancj women 
assume^.non-trad1t1onal wrklKes. ■ s \ . ^. 



.0 

Indicate whether'you think the following paragraph from the^^- Wl People^t ^ 

Work series. Is. sex-biased. If you think it is sex-b1ased. rewrite the [«ra- 
' graph eliminate the sex-bias. 

"Just then,, two ffrem^sn walk up to J1m. These are not the - 
kind of firemen you. know about. These youn^ men work with 
boilers- They have to make sure the f1re Is hot enouoh to 
• power the ship. But now, they need Jim's advice.*^ 



«f M«i;!I^^*5r yoti;th1nk^the' fa»^r;g <0ijnse>1ng ..situation 1s Sex-f^air b/. 



-the-sex-bJas, 



"Marnyrv. who was very brlqht and ambVtloVs AM wiling tJ-nake ' 
> B«»^o"al^s^cr1f1ces. tinted, to develop a. CAreer plan l^V 

/ ? ll^e sciences In her hiah :schooT. which was the -best - 
.^ademlc high school In her coumy. She also derived great 
^rsonal satisfaction from working with and helping pthe? 'peopl e^"?" 

Her guldance pounselor. Mr. Edwards, harf' a car^r planning ' 
session with her and recormended that she consider purs^jl^iq a ' 
nfrj!; tl I 2^9]stered Nurse or_.a P^Vslcal therapist. He sug- 
.gested that Jterllyn could make u?e of her natural • sens itlvUr 
1n dealing with sick paffents and would nothave to make the 
sacr1|;1ce of postponing having ch1)<lren until a later erne that 
other careers 1n the health fleld.yould requi " 



^4- 



Mini Unit 
Student's 



EXPLORING MAIE-AND FEMALE CAREER ROLES Starting Date:, 



Name: 



Target Completion Date: 
Actual Completion Date: 



Mini Unit Objective: This mini- unit will help you explore your own attitudes about male and 
I ■ female roles, gain an understanding of the factors influencing changes 

I in these rdes, and become aware of non-traditional career options. 



Mini jljnit Evaluation: 



r. . 



(1 



tieffenon County FuhliO' Schools , U?S 



•1.,, Feelings About -MisA? md Female Roles 



Why! 


toWs Activity'' '/ 


BoluationWiliBe^Bdsedliixn 


' Your pcr:5iinl' feeling^ ^bz^t m-U and fesiaig. ?ok^-i-n our 
. s,ociety will determinf t^t expectations you have ior your 
own life. Bv evaluat 'ii: vhether or not your attioides are 
hhir to DOth sexes, yt^^ will gain an undentandLEg which 
'liliay grecily expand ycu„ future options. 
' ..^ 

/ ■ *: 1 


!" ■ ' , .r" ■ 
-^leteiiftss ?equi^Sier! 5 ■ 
Ability, to fcUow .ditestte 
■ i^«2tness of f Wished pcJucts 
Correct Engl i.?h' and Spelling 
.-^ciuracy of answers -and. conrlusions 
jriginality cf thought ■ 



'4 I, ; ftf' Abcu: Mc and Female Roles -- Evalustion 



'4 ' 



A 



. Jiffemn .CountJj Fubliff MooU, U?d 



', : 1. Feelings'ilb'out Male and Femaie Roles 



WhatlUse 



Product and Evaluation 



ERIC 



Sex role. stereotyping can touch 
everyone. from infancy to old age. 
For tfiis reason, it is important 
/to be aware of your own attitudes 
as well a^ the attitudes of others 
regarding male and female roles. 



'A. .-Visit the Career Resource Area 
. • . iryour. school and find the 

pamphlet "Male/Female Roles." 

Remember, a role is, the part ' 
: .: a persb'n plays in 'life. Read 
, the directions in the pamphlet 

and fill in the blanks. Decide 
■ whetlier your viewpoint regarding 

male and femal-e roles is more or 
, ' less traditional. 



B. Think of the characteristics of 
:of,an "ideal" boy and girl your 
•own age. List ten traits for 
each under the headings "Ideal 
Boy" and "Idfeal Girl."^ Include 

' both- physical descriptions and 
qualities_ of personality. Com- 
pare :the two lists and write 
any ;char'acteris tics that appear 

■ in both .groups at the bottom 
of the page under the heading 
"Ideal Person." 

Put a in front of each 
trait that shows a traditional 
way of thinking about males and 
feialfes. 



famphlet "Male/Female 
Roles" (Found in Career 
Resource Area) 



Completed questionnaire in pamphlet 



Teacher Evaluation 



Notebook paper 



List of characteristics of "Ideal 
Bj)y"^nd "Ideal Girl." 



Teacher Evaluation 



li)2 



0 



'i l. ' Tetlliilis Hmxt Male and Bgliale RoUs 



WhatlUse 



Write a ioiaial entTy on the 
following: 

List the special jalitks tha| 
make ^ ait!- indiviojial. ;Which^' 
qualities iitch mn closely ' 
with "Ideal Bov,' "Ideal ^lirl,"' 
or. "Ideal ?ersw" caaractefistks 
Which character :|tirs woiild yo^ 
like to^ chai? ^ irfiy? 

Every faiL'f m^t cscide how to-- 
divide housfih'o . tssks. Using ■ 
Attachment :ill in the blanks 
assigning e«c:'- job to someone.' 



E. Using your ,-jnipleted worksheet 
(Attachment i), consider these 
additional tacts about' ted' and 
.Sue Browning. Sue is mechani- 
cally Inclined and good at most 
repair jc:;s. Ted's hobby i-s 
cooking. 

. Knowing tuis-, would you change 
any answets on the worksheet? 
If so,.usff a different colored 
pencil or len and make the changes 



Your'ECC Joii-nal 

"■■■I ■ 



Attachment 1 



Attachment 1 (Already 
filled in) 



-m 

ERIC 



Product aKlfvalualiar 



Journal «n'ry 



eacher EvaluEiicr 



Coicre.'H worksheet 



f 



'eacher Evaluat 

Cop-ietei worksheet wit'', changes 

ad"-:-! 



Teacher Evaluation 



A 
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' , " . . • . Jefferson Couny ^Uc SohooUt 1^78^ 



. 1. Feelings AboutJale and Female Roles 


WhatlDo 


fflldilUoc, 


Prr)HiiH jiMfiffulii^iij 111 
r lUQUu anKSRuUauOn 


, F.' " Write ^ jouTna] entry an the 
folloiciiE: • 


Your EGC Journal 


Journal ertry 


* 

Which i= more important in 
deterioing ihat work a person 
should £0-- 




i 






■-his or her Sex? 

ar 

"his or her individual interests 
and abilities? 




■ Teacher Evaluation 






You aTe now aware of sex-role 
sterT-rtyping, even if the term 
^ may be new to you. Sex- role 
stereotyping means a fixed way 
• of expecting a person to behave, 
just because that person is. 
male or female. 


t 


f g 

1 


t 

103 


t 

\ 


* 

I 


o 
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JeffeTSon Countij Mho SohooU, im 
2; Changing Roles In a Changing Society ' ' f . 



Why 


m 


his Activity? . , ' 


Evaluation Will Be Based Upon 


Male and female roles in our society are presently under- 
going great change. An awareness of the social, economic, 
and legal factors contributing to tTiest; changes will enable 
you to make more enlightened choices regarding your own 
future. ' 


Completeness of requirements 

Ability to follow directions 

Accuracy of 'answers, reports, and conclusions 

Neatness of finished products 

Correct English, spelling, and' form, 

Originality of thought 



. , 1. Changing Roles In A Changing Society ■■ Evaluation 



READ TH£ FOLLOWING 'INFORMATION: 



WhatiDo- 



h Changhg Rores' in a Chang ing| Socle 




Jefferson Comtij Public- SehooU, W8 



Producl and Evaluation 



, t' 




' You may have heart the old expression 
. ""A woian's place is in .the home." 
..;.;/.Many women,, however, have always held 
j-ob^ outside the home. ?he^ number of 
women in the work force, is still grow- 
'.■ drig. Between .1950 and 1974 the num- 
. ber oi women workers doubled, and 
■'• today women accqj^nt for more tnait^two-. 
fifths pf all workers. In fact, the' 
average women can expect to work out- 
. side the home for 20-.25 years of, .her 
life. ' . ■ ■ 

■ Although most women ^<ho woijLoutSiii? 



^ slightly over- the/, last tenTeafsI^; 
' Today -liost women ?'till m found,,i|;.:' : 
;.' lower paying, lower statiisj'obs./-^ 
' Several reasons' for this are listed 
. /below: 

. V. Women often have less education • 
than'/men. ' 

2. Women with families often work 
outside the home only part time. ' 



3. Women start and stop work to have 
babies and raise families and, so 
do riot advance fts quickly as men 
in senority or by promotion. 





4. 



l^omcn.are still discriminated 
against in salary and promotion 
in many occupations. 



Heffer'm County ?uhUo SohooU, W6 



I.. Changing Roles in a Changing Society 



WhatlDo 



WhatlUse 



Product and Evaluatiori' 



I 

A. .* Complete Attachment 2 to help you 

determine why so many women are 
now employed. 

B. As more and, more women enter the 
work force, attitudes about their , 
rights and responsibilities in the 
home and on the job continue to * 
change. Pretend that yoji work 
for a newspaper writing an advice 
column similar -to "Dear Abby" or 
"Dear Ann Landers." Using ^' 
Attachment 3, write an answej to 
the letter. 

C. The social and, economic factors 
that have influenced ,the change • 
in female roles have also had an 
impact on male roles. More than . 
half of all the women who work 
outside the home, are married. 

As more and more women work out- 
side, the home-, some men have taken 
over the tasks of hotisekeeping and 
child -care* These men are some- ■ 
tines referred to as househusbands 
Using Attachment 4 give some 
. ■ thought to this new role and com- 
plete the questionnaire. 

D. Notice that TV commerciais adver 
tising products used in housework 
are almost always directed toward 
women-. Choos6 one of these coin- 
meicials and rewrite it, slanting 
it toward househusbands. 



ERJC f 



Attachment 2 



Attachment 3 



Attachment' 4 



TV 

NOLcLuuk [li^di 



Completed Attachment 2 



Teacher Evaluation 

Answer written to letter to 
"Dear Gabby" 



Teacher Evaluation 



Completed Attachment 4 



Teacher Evaluation 



hckll 1 UCII 1 1 \..viUMtjl till 



JeffevBon County Fuhlic SeboUy U?8 



. Changing Roles in a' Changing .Society ' 



^ WhairOo 


WhatlUse , 


Product and Evaluation 


We are proud, of stating that in the 
United States all men are created 
equal. Unfortunately, women have not 
always shared this equality. in legal 
rights. During recent year,s, .however, 
/legislatures have begun to view the 
y role and status of women differently. 
They have passed laj^s which prohibit 
sexfdiscrimination in various areas. - 


■1 — ^ — : 

} 




E:. Review the law<s on Atl;achinent- 5. You 
' uy - thihlc that these laws are of Value 

only to woijiif Remember that tnfey 
■' Wer^ parsed :t0 end 'any sex discriraina- 

l:idn ,in the areas mentioned. There- 

rore,' at times men also will benefit, 

from these laws. 


Attachmeat. 5 




Arrange with your teacher to have the 
laws on Attachment 5 discussed in a 
.class setting. You may invite lawyers 
from the community to talk with the 
. class about court cases involving sex- 
discrimination, or have different stu- 
dents inten^iew laVyers (in persoivor 
by telephone) and report back to the 
class. 




Compleicd worbhccL 

ir 

Tcachui ti/*aiucition ' 


Using Attachment' 0 rcaJ oacli person'^ 
problem and decide whici, law would 
' help hini or her, 

> 


ALtaChiiiciU 5 

Attachm^iii o 
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hffenon County hhlio SchooUy'WS . 



3. ;. Non-Traditional Career Options For Males and Females 



Why DoThis Activity? 


aaluationWiirBeBasedUpon 


\ 

Your choice of a future career may be limited if you consider 
only occupations traditionally held by your own sex. By ex- 
ploring a non-traditional job, you will have an opportunity - 
to re-evaluate previously held attitudes and in doing so, 
lay broaden your career options. 


Completeness of requirements 
Ability to follow directions 
Neatness of finished products 
Correct English and spelling 
Resp^sibility while visiting a suc 



3. Non-Traditional Career Options For Males andv Females -- Evaluation 



■4 
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h^mon Couniij ?ubUe SohooU, WS 



3. Non-Traaitiona^^ Career Options for Males and Females 



WhatlDo 



Read the folio 




fonation: 



A. The nuiber of w^Vin the work force 

continues to glR[||lhe jobs they . 
hold, however, contii^ue for the most' 
, part to be the ones held traditionallj 
, by women. Oi^e-'third of all, women 
workers are employed in clerical jobs, 
wjfiie less than seven percent of men 
' hold clerical jobs. Men, on the^ 
' other hand, are concentrated in craft 
or o|)erative jobs. Only one percent, 
of wyn workers hold such jobs. 
.Oniy^' in the occupations of profession 
al and technical workers and sales 
workers are the percentages of men 
■ and women workers nearly the same. 
Thus, people still think of certain 
occupations as' traditionally male or 
female. j 

.B. Visit the Career Resource Area ih 
your school and look at occupational 
brief Sw pamphlets, and books about 
various careers. Are there any 
materials that seem to be written for 
only, one sex? Make a list of these 
jobs uiider the headings "Traditional 
Male Jobs" -and "Traditional Female 
Jobs."_ Now put a check beside all of 

J these jobs that you feel could really 
be handled by either sex. 

Be prepared to discuss the following^ 
question with your teacher: 

^ „ Why has some care;er material been 

» i written to imply that a certain 

o job is open to only one sex? 
ERIC ^ 



WhatlUse 



Notebook paper 

Occupational briefs, 
books, and pamphlets 
about careers 



I Product and Evaluation 



Lists of "Traditional Male Jabs", 
and "Traditional Female Jobs" and 
discussion of question 



Teachci Evaluation 



Uffamn County Wie SehooU, W8 



3. Non^teaditional Career Options for Males .and Feialw 



C. A person's choice 'of career may 
soDetiines be influenced in a subtle 

< way, bf leading or hearing s^x stereo- 
typed statenents. Using Attachment ' 
7, think about such language as you 
. complete the worksheets. 

D. you have/had the opportunity to be- 
come aware of occupations which are 
considered traditional for males and 
females. Now list three jobs consid- 
ered non- traditional for your sex 
which you would like to lekrn more ' 
about. . Beside each job write reasons 
telling why you are interested in 

• ithis occupation. 

E. ConsUjlt with your, teacher in the fin- 
al selectiin of the non- traditional 
job you wish to ,explQre. Follow the 
established procedure, in making 
arrangements fo: this job exploration 
Do not limit yonr exploration to a 
telephone interview. Visit ,one"oi 
more work sites in the community . 
where people are presently employed 
in non- traditional jobs or career 
fields. Use the questions on 
Attachment 8 as a guide for obtaining 
meaningful information about a non- 

, traditional career, option. 

F. Use Attachment in the evaluation o£ 
your non- traditional job exploration. 
Review the' information gained by using 
Attachment 8 when making your evalua- 
tion. 



Attachment 7 



Completed worksheets . 



Notebook paper 



Teacher Evaluation 

List of three non-traditional jobs 
and reasons why they might interest 
you 



teacher Evaluation 



Attachment 8 



coinpleted} 
Attachment 



ERIC 



Attadiraent 1 

Exploring Male and Pemale Career Roles 



" FAMILY JOBS " ' 

In?o^eirfi^?rSe"' ' """P'^' ' Recentl y Ihey moved 

SSr'abL^'n'Hf household jobs. Defcide which tasks Ted would be^ 
f^f ?^ "^^^^ beside these jobs. Do the sa& 

wSte^^^otll^ S2^L^tJ.°'' ^ ^^'^ Uly.welt 



Earn money to support the family 
Wash the clothes 



Take out the trash 



Pay the bills and balance the checW)ook 
Cook the lueals 



Fix a leaky faucet 
Shovel the snqt^ 
Bake a cake 



Do the grocery shopping 

Wa^h the car 

^t»r the lawn _ 

Clean up after meal:* 

Faint the livlngjruan 
Change the oil in the car 
Clean the house 
Retuni boolu> to tlie ixtiaiy 
Take the ca^ to be inspectca 



Attachment 2 ^ ' 

Exploiting Male and Female Career Roles 



CASE HISTORIES 

Read each case fiistpry below, liiderline all statements explaining 
why these women work outside the home. 

■ \ - ' ' '. ... ' *' • . * , ^ 

Ann p. had never seriously considered going,4to work before. ' S^e 9ks 
happily married and had two small ^children. Vhen, her husljand last his 
job, and the family lieeded boney. AnnVfound a job in a bank. Hei; 
salary, helped the family ifteet expenses until har. husband fouhd 'an-cther 
job. ' V . ' ^ 

>t^ry B. had been a homemaker all of her life. She considered it 
inportant tO'b^.-at home while her four children were growing up. When 
her youngest child left for. college, however, Mary began to feel 
bored and restless. She always enjoyed skiing and she decided to 
capitalize on this interest. She opened a small shop which rents and 
sells 'ski equipment. Once again Mary finds she enjoys life. She now ' 
realizes that to.be happy, she ne^ds some sort of challenge. 



Shelly B. is a personnel manager for a large conpany. She and her 
^lusband do not plan to have children as they are more career oriented 
than family oriented. Shelly* s job is very inportant to her and she 
would accept a promotion even if i>t meaitt moving across the country 
and living apart from her husband. 

Melanie H. has one eight /ear old child. Six years ago hei lit^barui 
was killed in an automobile accident. He did not leave mua» insuraii^c 
and Melanie had to find a job to sipport ]ier daughter aiid herself. 
She discovered that jobs in the skilled trades often pay well, anJ 
after a period of training she' got a job. as an electrigiuji. 



Shcrri 1 has three 5cli0oi age uliiUioxi bc;^ciai yc... i». * 

had been ijcnhappy, and one aay i^er husbana aiin,.unced ti»aL ne v;anted a 
divorce. Sherri soon diSi^oveied that she and her children ould nut 
live on the child support paid by her foni.er fiusband, so she acccpteJ 
a secretarial position. ' * 

Sue C. is a lawyer who ijiippuit:> hci..^li Aiii..>ii^h .1.. 

young men, she doei> not wish to marry at. of them .jitii she i had 

more time to be on her own. Even if -.he hould sv^raeda/ marx) , it 

doubtful that she would give ip Ixc^ job. She b^ent nian>' yeaii in 

school working to earn her degree, and no\. enjo^b tlic woik i 

doing. 

i J ^ 



^^tadonent 2 (coi^tiriued): 

toHfig Mat0 arid F0^fi^ Career Rolee 




Jfan h?s two; juniiW age children/ Her husjband makes hi ade- 
^4»^tf^¥^C^> but^ to save much, money for fhe 

xAilfflren^si college, edufcatipns. - Jan returned to the teaching job she 
h^ left years bc^foxe and is now putting aside her earnings to be - 
used later when the^ children, go to collega^ . ' 



■1( 



.4 
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Attachment: 3 ' . ' ; 

Exploring Malei and Female Career Rolee 



DEAR GABBY 



Dear Gabby, ^ ' . . , - ; 

For several years I have been working 'as a bank teller. Recently ' 
I was asked to join the management training program at the bank. ,The^^ 
promotion would medh mor^ money and.a chance for a much mare challenging 
job. There is one drawback, however. The position would demand more 
o£ my time, and I would be un^le 'to be at home as often. I have ;two 
school age children and a husband who works as a biology teacher. 
Should I ask him to help with the child care and housekeeping? Or 
should. I turn down my job opportunity? Undecided 



ERLC 



1 



J 24 



;Attac|ui»ent,J.' ;v;-.. ', . 
Bxploiring kali affd Femdiejsjai^e^^^ 



HOUSEHUSBANDS 

List five reasons vhy^ a' man might choose to bfecomfe a hpusehusband* 
1. ■,. 



■2. 
3. 



f ■ - . : . 

Think of the pixilriente a mdn iilight face in the ridh-traditioridl role of 
househusband. Wmild these piroblenis,,inore likely involve the actual work 
he is dbiftg or his feelings dbout thie Wbtk? Give reascftis foi: your 
aiiswef • , 



Attachment 5 . ^ 
Exploring Mate and Female Career Roles 



LAWS PROHIBITING SEX DISCRIMINATION 



Equal Pay Act o£ 196^ 

As Amended by the l^ducation* Amendments o£ 1972 

What is says: There will be no disorimination against 

employees on the basis o£ s^ex, in the pay- 
ment oi wages and fringe benefits. \^ 

What is means : Examples of discri^ by this ~" 

aet include: -^j - . 
• • * ^ 

establishment of different pay" scales for 
V females and males who perform substantially 
^ similar work; ^ 

establis!hment of higher commissions for male 
sales clerks who sell men's clothing than for 
female sales clerks who sell women ^ s;' clothing , 



Cfivil Rights Act df 1964 

As Amended by the* Equal Employment Opportunity Act of 1972 * 

What is^says': there will beT ^no* disicriminatfi^^ 

on the basis of race, color , religiori/ sex,/ '^'"^^ 
or national origin. ^ " , ^ ; ^ 




What is means zExamples- of sex discrimination -forbidden by' ♦ "'"^ 
this act include: 

. ■ ■ . ' , 

sex-segregated clkssified advertising (*'help^ 
wanted-male" and "help wanted~f emale") ^ 

different retirement ages for men ajid women; 

separate promotion ladders for women and men; 

refusal to treat pregnancy as a temporary 
disability. 



AttaGhaent SvCCdntiii^^^ # 
9x]plor^ing Mdl0 arid Female -Oareev/ Rolls ' 



Title 6f the Educatioii Aniendmeriis of 1972 

What is says Thpf^ wlil b6, A6 discrimination in ddutational 
■Instl^ agatihsi ^iudeiits and employees 

V on tft6 tisis o£ sejti. ^ 

Wfiii is means: to^^ Of dx^ttimination lofbidden by these 
ameridttefits irftlude: 

reftiiai t^ 

as lirintipals in the schbbl system; 

^ s reflisitl of ^ college to jprbvide housing of 
(:oin]i)afibl6 quality arid cost to studbrits of 
both sexesf; , 

refusal to provide equ^l Opportunity to both 
sexfe$ to r6ceiv6 fellowships arid scholarships; 

.ftt^intairiihg sexrSegri^gated classes in, business, 
vpcational^ t^ehnical^ home econoinlics, music, 
arid adult fediicatiori courses; • 





/ 
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Attachment 6 ^ Y ^ 

.Exploring Md^e^^ and Female Caveev Rotee 



. : / ; , ' PEOPLE WITO PROBLEMS ■ ' ' \ ' 

* ken was a nurses* aide in a hospital^ :He enjoyed his work but cl^aimed 
that he was discrimnated against because'^^^^ paid less than an 
orderly in^ the saune hospital- An investigation proved* that the duties 
of a nurses * aide were vin reality eqtial to thos^ .of an ojrderly. 

Which law would help Ken? r ^ ' 

. < -■ ' ' . •, ~ — ~ \, . — • — \ — ' 

■ -y^/ - ' ■ . 

. ' . ■ . y ' • ■ • ' ' . ■ 

Jim was on the high school wrestling team. During the fall of his 
senior year he decided to get his body in condition for the. {5)coming 
wrestling -season by enrolHng -in-a--baHet-class7 which- was offered 
through the adult; education prdgriam- He was the only male who showed 
^ tp for the class and he was denied enrollment. It was e^lained that 
the cl^Sfwas open only to females. 

Which law would help Jim? ' ■■ • 

■ * ' * 

Jean Wbrked on the. assembly line in a. large-factory. Sh? needed the 
salary she earned and was therefore dismayed to learn that she mu^t^^^ 
retire on her n6xt birthday at the^age of sixty two.' She was evra \ 
more angry i^en. she discovered that male enployees could work lintil \ 
they were sixty five. 4 v 
Which law would help Jean? _^ . ' ' ' . 



Mary had applied to.be an assistant principal in one of the tity high , 
school?." Her education and e:q)erience mad^ her feel weH qualified 
for the; job. A man who was a football coach, however, was giVen the 
position. IVhen Mary conplained becaipe he appeared to be less quali- 
fied than she, she was^ told that, a man was needed in this job because 
of the discipline problems an assistant principal must handle. < 
Which law would help Mary? ^ " * ^ > _ 

Robert was %hair s tylist in a beauty salon J When the original owner 
of the<shop sold the business, the hew owner fired Robert because she 
preferred to have only women working in her shop. Robert had had 
eight years ..of experience as a hair stylist and his previous work had 
brought in more than enough fees fo coyei*^his salary. He decided to 
conplain.* / 

Which law wduld help' Robert? ■• " ■ ■ ' " 

Sue had worked as a bank teller for several years. One day she dis- 
covered that a 'male teller who had started work only recently was being 
paid a larger salary than\he. When she conplained, she was told that 
he was wbrking ©nly teitporfrily as a bank teller. Soon, she was> told, 



^ajptpring Udle aiii Hrnate Cariev Ro lee 



he lyould.begih' their manajgaiifertt training pfbgram and for this reason 
.was Entitled to^ ft^^^^^^^ - 
Which law woMd hisiy Sue?^^ ^ : 



J,iJida^ais. sixteen- years ol'd aiid w^lf fookihg' for her first :job. In the 
want: ad section" of this niswspjtpei-.she saw the haine of a rdstaiiiraiiit nMi* 
her hortie. The ad read "Wanted- -Busboys parttime." When Linda ini^uiVed 
about thfe jiiby thie owner of the restautaht told' hei' that lie had- a- 
policy of hiriiig only Boys fdf work. 
- Whi<dt^4at»-wgita!d^hteli^- 1^^^ 



Attachmeht 7 . 
Exploring Male rni Female Paveer Roles 



♦ THE LANGUAGE OF SEX STEREOTYPING 

'Part i ' 

^Uftderline the parts of each sentence below that lead you to . 

think the jobmentioned is held by one; sex only. 

1. X forest ranger should* be in'good physical condition because 
he must spend long hours in rugged country. 

2. Many kindergarten children regard their teacher a^ a mSther 
' substitute. " 

5. ^ Dehtis-ts a^ 

4. A college professor has spent many years studying extensively 
? his area of interest. 

5 in addition to being courteous and helpful , an airline, flight 
attendant must also keep her appearance attractive. 

6. During .his apprenticeship, the man- who intends^to become an 
electrician must spend several nights each week xn school. 

7. If you need to ask the librarian a question, be certain to ^ 
.** thank her for her help. ' , 

8. Although she isn't a doctor, a nurse is an important member 
of the health care team. 
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Attachme^ 7 (continiifed) ^ 
Exptox'ing: ^ate and female Career Rolea ^ 



Pan n . : ■• ■ . ' 

Saiie job titles used to' dbscribe woricei* show sex stereotyping.- 
Change each title below to one Hhat indicates" the job couli be . 
held by a person of either se-x. The first one ha^ been for 



1. fireiran -- firefighter . 

2. mailman -- 

4. stewardess ' 



5 . po^icenm 

6. housewifi^ 

7. waittess '— 

S. tei<^h(»iii8 iinotett 

9. ss^siHm -.- 



10. seamstresis 
12. girl PtifSs^ - 
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Attadiment 8 

Btpi<>ring -Ha te and Fema te Cav^er Eo I ea , 

. . • . . . • ■. ■ ■ < • ^ . 

EXPI^RING A NON-TRADITIONAL CAREERf 

What .is a Non-Traditicmal. Ocaipation or , Career? 

If you are a girl, have you ever considered a career as an auto mechanic 
a doctoap, ,or an airline pilot? If you ate a boy, have you ever consider 
ed a career as a kindergarten teacher, a florist, or a nurse? /Thesje 
are. Some exanples of non- traditional ,occipati6hs "for females and males. 

At one time it might have been imusual to see a female ^uto meichanic 
or a male kindergarten teacherl But things/ are changing. Many new 
career opportunities are available~f or men"^^ today , "l^ecafise : 

most people realize that a person's qualjifM^ations. for a job are more 
inportant than his or her sex, race, or age. Whether you are female' or 
male, you 'have an opp6rtunity in the.ECXI program to ^ explore many careers 
you may never have considered before. . ' - 

' . ■ - * / ^ ' . 

IVhen You Explore a Npn-Traditional Occupation? 

You may choose to-explore ^ non-traditional career during your Primary 
Clustefr E^qplorations j during your Secondary Cluster Explorations, Or 
during both. ' ' 

When you explore a non-traditional' career, you will plan -and conplete 
your site visit in much the same way you^ would any other exploration. 
The major difference is that you have an opportunity toi ask some 
special questions of the worker in a non- traditional job. 

You^.c^n •get' ideas' about different non-traditional bcetpations to QSkplore 
from your teacher . ^ ' 1 • 

■ . • ■ * 

Here are some questions you rhay use whpn^you interview workers in non- 
traditional jobs: V • ^ 

What is > the ratio of males and females working within this 
occipation at your place of enployment? 

What special problems did you have in getting this job? Did 
you have -to take legdl action to secure the enployment? 

Did you find any family opposition to your entering this 
career? 

IVhat were the responses from your friends when you told them 
»about yf>\xr job? 

How have you been treated by^your co-Workers? 



1. 
2. 
3. 
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Exp loring Ma ai^d rFema le Cq^^efiv Rolea 



6.. Have, yoii found any physical demands th^t you could not meet 
at first?' \ : ^ „ . 

7. Are your opportunities for' advancement the same as for 
. members of the bpposite sex? 

8. ^ Would you advise somecme else of your sex .to enter this 
\ Occupation? 



133 



E^^pldrin^KjiicUd and Female Car fir Ro lea ''^'''^■^ ''-J]- 



The lion- traditional job I explored was 



I .Would/.would.not be interested in working in this occupation. 
(Circle "wisuld" or !'would not") . . 

. : I '■«'•. - • 

List the reasons for your answer; below. 

■ 1 > ■ . ' . ' * • ' . 



2. 
3. 

.4.i- 



art .il 



Complete a Career Exploration Guide for your riciii- traditional ' 
site visit. If you are not using the Exploration Guide, use 
tTiis- sheet to write a descr ipt ion .^o£ your site visit. (Where ' 
did the exploration take place? Who was your community instructor? 
What did you learn about the job?, etc.) • 



Pi 
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STUDENT, NAME. 



tpMMUNITf INSTRUCTOR 



LEARNING MANAGER 
TARGET DATE 



. • 1,, 

, ' ■ I-^PE SKILLS ARE A Personal/Social Develop niftnt 

. PROJECT TITLE . ' Who' Are We? 

STARTING^DATE 



J 



■ 'COMPLETION DATE 



RATIONALE: This project will acquaint you with past and present viei^ points, regarding roles of men 

' ; r"^ ^'^i^^^^^Sround information, you will recor o r e nal 

, ttitudes a out fareer and life roles of males and females an speculate on the eff ct n- 

, temporary attitudes may have on your , future. . . , tc umne eneci con 



ACTIVITIES 



I. Where Co Jou Stand? 




• ,; A, To help; you discover where {o\i 

' ' 'Stand on the career and lite 
■\ , roles of males,. and females, com- 
plete the blue questionnaire, 
Maleyperaale Roles. The question 
, naire can be found in the Career 
Resource Area, It begins: * 
^ V "Society is changing. It is '■ 
■ ' : questioning once commonly accept 
•ed beliefs.,." 

, In addition to' reflecting your 
-honest attitudes and values, your 
, answers should be well written 
. , and complete.^ Be prepared to ■ 
, discuss your answets with "your 
i ' learning manager. ■ 

B. find and intehiew someone whose 
viewpoints on one question ,(.in A 
above) differ from yours. Write 
a short paper explaining^his/Her 
viewpoints. Conclude the paper 
with a statement of why yOu still 
.n- defend your ow^ji'viewpoint, now 
J agree lore with' the other persons 
cnf/-- viewpoint, or can s^e it from 
, .iBore than one viewpoint/ 



Male/Female Roles Questionnaire 
(found, in the Career 'Area) 



Student or adult acquaintance 

Completed Male/Female Roles 
Questionnaire (From A above.) 



PRODUCTS/CRITERIA 



Well written, complete 
questionnaire, Male/ 
> Female Roles 



li.M. Certification 



Shbrt* paper explaining an- 
other's viewpoints, and de- 
fending 'your own. 



L.M. Certification 



WHO ARB WE?^^ ' " 




■ Jeffemn County ?ubUc SohoUy 19?8 ^ 



-'II. Befi'nitions 

. Using, any available re- 
sdiirces (pr int or broad - 
cs'st media;, personal- 
your own or other's exper 
iences), describe a cur- 
^ , rent or ,historical event 
"to define and show^ an 
• exaipjft of the 6 words or 

^ phrases listed below. . 

' Credit each source with 
Appropriate bibliographi- 
cal i^foriation or in-, 
elude an actual example 
of newspaper articles, 
magazine pictures, etjc. 

sex bias (or. sex 
■ discrimination) 
sex fair (or sex 

equity) ■ f 
masculinity 
femininity, 
stereotyping 
affirmative action' 
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Newspaper Articles 

Movies 

T.V. Shows 

Personal Experienceis. 

Experiences of others" 

Books about: 
Histopy 
Herstory 
Feminism' 

Male Roles ■ ^ 
Community groups 



PRODUCTS/CRITERIA 



Six well written definitions 
and examples, each illustrat- 
ing one word pr phrase listed 
under A. - 



/ 



riertihcation' 



*WHO'"AjlE WE? 



Jeffemn CounifjuhUc SchooU, U7S 



ACTIVITIES 




nr. Sex biased/sex fait words, 
phrases, and practices ' 

A. Complete Attachment 1 
■using your own knowledge 
and suitable references, 



READ THE FOLLOiING INFORMATION: 

"Does thelb^guage we 
speak affect\ur per- 
ception of the world , 
around us?*' Yes, it 
^ does says Edward Sapir, a 
'famous linguist; [t af- 
fects our thinkingi^and 
our lives at the subcon- 
scious level of our aware 
ness. He states his 
hypothesis as follows: 



'Human beings do not 
live in the objective 
'world alone, nor alone 
in the world of social 
activity- as ordinarily 
understood, but are very 
much at the mercy of the 
particular language ^ 
which has becojne the 
■medium of expression 
for their society.,,' 
(From "today's Changing 
Roles: An Approach to 
Non-Sexist Teaching,' 
developfed by Edkational 
Challenges, Inc., Wash- 
ingtonj. D.C., published 
by National Education 
Association, 1974). 
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Attachment 1 

Resources in^ the, Ca'reer Re- 
source Area 

' Resources in the school or . 
public library 

Jlesources from your LM 



PRODUCTS/CRITERIA 



List of acceptable sex fair 
wo^ds. 



^ , L.M. Certification 



f 



1 



'WHO ARE IE? 



hffemn County ?uhUe SohooU, 'W8 



ACTIVITIES 



B. Review career related materials of 
your choice (pamphlets, hooks, 
films, filmstrips, etc.) looking 
for examples of sex bias. Use 
Attachment 2 for ideas of what to 
look for while reviewing materials 
Write a business letter to at 
least one publisher pointing out 
the specific sex bias(es) and ex- 
pressing your feelings and opiniore 
about their occurence in th^ mater 
ials. .Clear your letter with 
your learning manager and mail it, 



C. 



From your own experiences describe 
to your learning manager an"ln- 
stance illustrating sex bias or 
stereotyping. It may relate to ' 
teaching,' counseling, hiring, 
coaching, or other ^similar prac- 
tices. Be prepared to explain how 
you handled the situation and how 
you felt about it at the time. 



'ii 
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RESOURCES 



Attachment 2 

Career-related materials 



Persona.1 experiences 



PRODUCTS/CRITERIA 



Business letter to publisher 
pointing out specific sex 
bias(es) and expressing 
feelings and opinions about 
their occurences. 



L.M. Certification 



Personal experience with acx 
bias or stereotyping. 



L.M. Certification 



( 



■. . . 

WHO ARE WE? 



hffmon County FubUo SahoU, 1978 



ACTIVITIBS. 




' PRODUCTS/CRITERIA 



IV. Career Goals and Role Models 

"A. Select one (or more) person 
with whom you identify. It may 
be someone you admke, would 
like to know (or know better) , 
see as a role model, or would 
like "to imitate or copy. 

» 

It might be a nember of your 
immediate family or a more dis- 
'tant relative; someone from the 
sports or entertainment worlds; 
soDieone from history, literature, 
music, or the arts; a neighbor 
OT a teacher; someone in a pos 
ition of leadership; a close 
friend or a casual acquaintance; 
, or someone who is a "figment of 
your (Ml (or another's) imagina- 
tion. f.» 

. Analyze what it is about this 
person (these persons) you ad- 
mire or would like to copy. Is 

. it their behavior, mannerisms, 
successes, skills,, talents, 
knowledge, intelligence? Is it 
their career or life style; or 
their self confidence, dedica- 

. tion, composure; or their means 
of expressing themselves? Is it 
their political, social, econ- 
omic status? \ 

List those things you admire 
about one or more persons with 
whom you identify. 
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Your own knowledge 



List of things, ydii* admire 
about one or more persons 
with whom you identify. 



L.M. (:ertificBtion 
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WHO ARE WE? 



Jefferson Cdmtij Public Schools, W8- 



ACTIVITIES 



RESOURCES 



PRODUCTS/CRITERIA 



B. 'On anota sheet of paper, 
draw two columns. Entitle the 
sheet "Career Goals and Role 
Models." In 'one column, write 
some/ goals related to the life 
and career roles yoii are pre- 
sently considering for yourself 
In a second column, indicate hpv 
your role model (from A and B 
above) might have influenced , 
(or still could influence) your 
thoughts, feelings, actions, 
about your li!e and career goal*. 



V, 



\ 
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Information from A above. 



List of personal goals with 
correlating statements show- 
ing the actual or potential 
influence of a role model' 
Qn'your thought*, feelings, 
actions. 



L.M. Certification 



WHO AR|.1E? 




Hefferion County ?uljUo SchoUt ^^7^ 



ACTIVITIES 



V. Facts vs. What People Think 

A. Using resources available 
in the Career Resource Area 
or school or puMic librar- 
ieS;,: locate and write in the 
lissing facts for statement 
one through seven on Attach- 
ment 3, Survey -■ Facts vs 
What People Thikk. Be sure 
' to indicate the source of 
your information (title, 
author, publisher, copy- 
right date, and page). 

Write your opinions for 
questions eight and nin?. 

B". Survey 3 people for each 
stat'eient or question. 
Read them the statements or 
i questions as written before 
you researched and wrote in 
the facts (or your opinion 

' for questions eight andniie) 
Aslf them to complete the ' 
blinks on the basis of their 
own knowledge. After inter 
viewing each person, tell 
him/her the correct answers 
to the statements or ques- 
tions. , 

* Inteniew. at least one per- 
* son in each of the follow- 
ing age groups: 
• Younger than 25 
Between 25 and 45 
i ' Older than 45 



RESOURCES 



Attachment 3 



Career Resource Area 

School or public libraries 

Acquaintances (Community 
instructors, family, 
friends, teachers, 
neighbors) . 

Resources from L.M. 



Attachment 3 (paAtially 
completed) • 

At least 3 people in 
differ,ent age groups to 
interview.' ' 



PRODUCTS/CRITERIA 



Completed survey $tate- 
ments including sources 
used in locating correct 
facts. 



L.M. Certification 



Completed survey fonn with 
opinions from at least 3 
different people represent- 
ing at least 3 different 
age groups. 



L.M. Certification 
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iK) ARE WE?- 



Jefferson County fuilio SehooU, WS 





RESOURCES ' — 


PRODUCTS/CRITERIA 


. — ^ r— 

. C. In analyzing responses to 
your survey, answer sucn 
questions as: 


• 

Attachment 3 (completed) 


Well written answers to ■ 
questions regarding survey^ 


bid any one age group 
seem more knowledgeable, 
than "the othfers? 






Did' men or women seem to 
know more facts?' 




L.M. Certification 


How did people react 







when told the, correct, 
answers? Were they 
surprised? Do^btfu.l? 

What conclusions can you 
draw from your -findings 
about public awareness ' 
^ of sex roles? 

Would you consider working 
in a non-traditional role 
some day? Why or why not? 

VI. Laws Affecting Rights 

Laws which prohibit 'sex dis- 
'crimination in employment 
♦ and education are designed 
to protect the*rights of 
both females and mitles. 
' . Read the "Laws and Guide- 
lines" sheets (Attachment 4) 
and complete the "What's the 
Law?" sheets. Use any other 
resources necessary to find 
out details about the' laws 
(for example, arrange with 
■ your learning manager to hav 
a local attorney talk with 
the class about the laws-, 
court cases regarding sex 
discrimination, reverse dis- 
crimination, etc.). 
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Attachment 4 
Resources from LM 

Local, state or federal 
government offices' ' 

Attorneys from the local 
community 



Completed "What's the' Law?"' case- 
studies sheets. 



L.M. Certification 
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.VII. Maie/Female Career Options 



A. . Using Attachment 5. as well 

as any other, available, re- 
^sources 'as a guid^',. 'develap 
, a questioiuiaire designed to 
iUpover the extent of sex 
biTs or, .stereotyping in', 
various careers, 

B. foUowMg. established ECC , 
coiiiiunity exploration- proce- 
•dures;, vis'it a work site 
where you -can interview "one 
woman OR one man in a noa- 
traditional career role. 
■•Complete , the Career Explora 
tion Guide and oJ)tain an- 
swers to your questions. 

C. Write a journal entry to ! 
. record ypur teacti-ons to * 

the non-tr'ad'itit)fial explSra 
^ion, and tell' your feelings 
about, working in a" non- 

traditicnal, job,. yourself \ 
someJay, \ 
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Attachment 5 

Career Resource Area 

Scliool and public libraries 

Knowledgeable authorities 

Person working in career 
considered non-traditional 
for his or hej sex. . 

Career Exploration Guide 
(from Learning. Manager) 
Questionnaire developed in 
A above. 



/Career Exploration Guide 
, (/Completed' in B above) 

. Questionnaire (completed in 
B abpve) • ' . 

Your personal reactions and 
feelings. 



0 t 



Sex bias or stereotyping 
questionnaire 



"t.h. Certification 



.Completed que5<tionnaire and 
Career Exploration. Guide. 



L.M. Certification 



Journal entry. 



iM, Certification 



l»2 ' 



WHO ARE WB? ^ 
Attaphment 1 



SEX BIAS/SEX FAIR WORDS AND PHRASES • , 
Rewrite the sex biased words^ phrases to make thea 5ex fair. 



SEX BIASED 
■- 



SEX FAIR 



Example: Fireman 



Example; Fire fighter 



1: h()usewi£d or househusband 

2. - mankind* 

3, steward or stewardess 
'4, primitive man 

5. EaG^i student will submit 
his assignment, . 

6. manmade 

7. ;c leaning woman 

8. insurance man 

9. The office was manned by... 

10. chairman or chairwoman 

11. old maid 

12. ' fdreman 
13% mailman 

14. male nurse 

15. I now prpnonnce/you man 
. * and wife 

16. salesmen or ^aleswomen^ ' 

17. college boys and co-eds 

18. office girl . , 

19. caveman 



KrtlO ARE WB ? 

Attachment 1 (Continued) 
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SEX BIASED 



^ 20 . woman novel is t 

21. forefathers 

22. lady 4oc tor 

23. family man 

24. Thie secretary, . .she 

25. cameraman 



SEX FAIR 



> 
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WHO AB£ WB? 
Attathment 2 



THINGS TO CONSIDER 

The. foliowing are some questions you might wish to consider as 
yoU»i6ok ^through materials for examples of sex bias. 

1. Are%iales and females consistently represented in equal 
balance? 

2, Do the matefiais show a variety" of choices for males and 
females and are both encouraged to ^jursue personal goals, 
including non-traditional jDnes, if they are so inclined? 



3^ Are females and males end^raged to develop their own lives, 
meet their bwn challenges, find their own solutions? 

^ Do illustrations te^d to stereotype the workers according 
to traditional sex roles? dress? mannerisms? 

5. Is inclusionafy language used (i.e. police officer instead 
of policeman, "staffed by" instead of "manned by, etc.)? 

6. Are females and males shown at a varie-ty of levels in an 
occupation as well as in a varietur of professions, trades, 
or jobs? . , " ' 

7. Are males and females shown -as worthy models .to emulate? , 

8. Do the. materials fairly represent accomplishments of both 
sexes' in any givfen field? " 

9. Does tHe author avoid language which is patronizing, demeaning, 
or limiting, to either sex? . ■ 

Are members of either sex arbitrarily assigned leading or 
secondary roles? 



10 



11. Are both s^xe's treated with the same respect, dignity, and 
seriousness? . 

12 Are members of both sexes represented as lifhole human beings- . 
wUh San strengths and weaknesses, not masculine or feminine 
ones? . • i 



WHO ARE WE? 
Attachment 3, 




SURVEY 



FACTS vs. WHAT PEOPLE THINK 



Iti the midfifties, worae^ made up about p ercent of the 
U.S. labor force; by the midseventies , women inside up about 
percent of all workers. 



Source ; 



V Name 


Age 
Group 


Midf ifties 

% " 


Widseventies 
« 




■ % 









> 



2. In the early forties, married women (husband present) made 
up about p ^cent^ of all working women; by the midseven 

^ies, married womra (husband present) made up about ;^ 

percent of all working women. 



SourQ.e : 



Name 



Age 
Group 



Midf if ties 

4 



Midseventies 



: WHO ARE WE?n •;. 

Anachment ? (Coiitinued) 



, 4' . ■ ,■ ■ . • ■ . • 

3. In the rni^dseventies, women made up about_^^nercent of 
all professional. and technical workers; aBouti of all 
clerical *forkers. * . ~ 

Source:^ ' 







Age 
Groiip 


Professional/ 
Technical ' 


Clerical 






f 




% 












% 




% 




% 







4. Between the midsixties and .midseventies , the earnings of 
women, as compared to men (increased slightly) (decreased 
slightly) (stayed about the same). 

Source ^ - 



Name Age 

Group 


Increased Decreased Stayed the 
Slightly Slightly same 








. — ^ ■ ■ . 
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'WHO: ARE -WBr ■'' 

Att^clment .3 (Continued) i^' ' 



. . ■ ■ ■ >\ -.-'-^ ■ . ■ 

/♦ As, the educational attainments of women have increased ^ the 
number of woiften in the work force has (increased) (decreased) 
(stayed 'the. same) . 

Source: ^ . . - 
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Name Age * 
• \ ^ Group 


Increased Decreased Stayed the 
\^ same 















8. What do you think will happen to men in the, work force as 
career opportunities for women expand? ( Your opinion ) 



Name 



Age 
Group 



Opinion 

is 
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WHO ARE WE? 

Attachnkent 3 (Continued) 



5* Most women who work outside the home do so primarily because 



Source: 



Name 



Age 
Group 



Primary reason for women 
working outside the home 

/ 



6. - Today, most women average, about 
thie' home 



Sou\r 



ce : 



rears working outside 
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Name Age 

Group ^ 


Number of years ' 


. ■■■ ' . _ 








■ . ^ 


) . ■ " . ' 
• *> ■ . 


• 



y;7 
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AttacJun^nt 3 - (Gontinued) 



9. In what ways do you think marriage and family lii'e will be 
affected a's more women take on career commitments? (Your 
opinion) 



• i 



4- 



Name 



Age 
Gj'oup 



Opinion 



1 
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WHO ARB WET 
Attachneht 4 



•LAtlfS AND- GUIDELINES PROHIBITING DISCRIMINATION IN EDUCATION AND 
EMPLOYMENT ' . - ■ 

' ■ ■ ■ . . ■ • ■ ; 

the past seVieral years, new laws have been enacted to pro- 
hibit discrimination in both edusaition and employment. Many of 
these laws have been designed to"eltminate discriminatory practices 
?n-7^^® ^^^^^ °^ race, color, religion, and national origin. Since 

1972, discrimination on the basis o£ sepc has been Included through 
the extension and enforcement o£ existing laws. 

' ' ■' . ■ ' ' 

Many o£ ^hese laws are having a major impact on instarfces of\ 
discrimination. ^ The Equal Pay Act of 1963, for example, prohibits 
discrimination in salaries o\\ the basis o£ sex. The Equal Vay( 
Act prescribes that equal pay\be given to employees who per£oi4 
tasks requiring equal skill, effort, and responsibility under 
similar conditions. This legisla^tibn has been Used as a legal 
basis for aWariety of court decisions. In 1970, the U.S. Supreme 
Court • ordered the Wheatpn Glass Company to pay back over $900,000 
in ^ack wages and interfesi to women who were being paid 2L.5 cents " 
per hour less than men, and <i.oing substantially "the same work- In 

1973, American Telephone and Telegraph was ordejed to aWard back 
pay to 15,000 employees. Thirteen thousand of these employees were 
women who had been given no opportunity' to be assigned to better 
paying jobs. The Wage and Hour Division o^ the Department of 
Labor estimates that as of April 1975, over\$108' million is still, 
due to 203^280 working women and men. ' . } 

Another law which hasHeen utilized frequently is Title VII of 
th^ Civil Eights Act: of 1964. This legislation pl-ohiTjits discfim- 
inatioir based on race, color, religion , national origin, or sex 
^which affects equal access to jobs. .J^or example, with the exception 
of jobs within particular .religious orders- &nd' within the specifi- 
cations for, actor or acti'^ss, few j ob "S^'etifi cations can be legally 
cla$sified as bona fide oQcupational :^u<ilifiQation8 to exclude 
either sex from employment. During the first year of enforxrement 
by the. Equal Employment Opportunities Commission, over 40 percentf 
of the comolaints charged discrimination om.t|ie basis of sex" 
(Bird, 1969) . In 1971,S>ver 6,000 chaf'g-^s^W sex discrimination 
alone were tiled (Bem.and Bem, 1973). 'ul 

Employees- must be alert to discriiirin^t'ory practices which 
may still' exist, such as : i. * / , ' ' . 

' Same ^ title, but lower- pay, e.g. teacher'^g^^^p.^^h 

Same work, but different title with lower^p^y, e.g.. admin- 
istrative assistant vs. assilrtant director 

^ , ' 1 t ■ . ' 

^Adapted from Sex Fairness in Career Guidandtg / Abt Publications, 
Cambridge, Massachusetts, 1975, pp. 27-29. • : 

ERIC , ' % ■ 



•WHO ARE KB? ; " 
AttachoLent 4 (continued) 




What's The Law?* 



Michael, a buyer for a department store, and Julie, a law s^chool 
student, haVe been married for 20^ years and have tWo childrln. 
Nora IS 17 and Dann/ is l-S. Danny and Nora have recently en- ■ 
rolled in the ECC program in their high school, and are discuss- 
ing the program, with" their parents".; ' ' 

Nora tMks abouiLlthe-careej^expaor-atioflS, and how ^art of 'the 
program involves exploring non-tradi'tional career options. Both 
Julie arid' Michael, are particularly 'supportive of the'prog'ram 
especially as it deals with Changing male and female roles. 
Danny says he doesn't know why it's- so important to know about 
things like laws tlliat "prohibit discrimination', fie doesn't think 
It happens very oftXn> and what does it do for men, Wyway? 

Julie takes the opportunity '*lo talk about several cases> of dis- 
crimination she has stlxdied in her law courses. 



IRECTIONS: ' • ' 

I !• ,Read the brief case studies which follow. 

, 2. Using applicable information about- the laws from "Laws 
and Guideline Prohibiting Discrimination in Education 
/ and Employment" (Attachment 4), record the law which 
appropriately deals with each case study. 

3. *Check your answers, for each case study with your learning 
manager. ^ 



..J. ... AttachmeiLt 4 (Continued) 

- . : ■ • ^- ■ v ■ ■ ■ 



/ • ■ ■ ■■■■■■ ■ . ■ y ;. ■ - • 

-Same work, saiiie pay, but^different qualifications, e.g. 
recruiting standards may be' higher for women than for men; and 

Same work, but different vopportunities for promotion. 

..." ■ ., , ' . ■ 

In addition, affirmative action programs are now required by"^ 
Executive Orders 11246 and 11375 as outlined by the implementing 
regulation i Revised Order No. 4. These affirmative action programs 
are required by all companies with federal contracts of $50,000 
or more and 50 or more employees. Affirmative action may also be 
required under pther laws after discrimination iS found. Although 
affirmative action programs are different, they all are designed to ' 
assure women and minorities reasonable representation on the basis 
Sj.W^^^^^^i^V for each job category within the organization. 
This IS usually done by comparing the number of women and/or min- 
ority employees with the labor pool^ available in the local community. 

Until the fall of 1971, with the passage of the Public Health 
Service Act, no federal legislation prohibited sex discrimination 
among students at all levels of education. Much broader provisions 
were outlined when Title IX of. the EducatidYi Amendments of 1972 
was enacted. Title IX prohibited' sex discrimination in admissions V 
and treatment of students in all federally assisted education pro- 
grams. Since that time there has been considerable speculation- 
poncerning the changes which will be required to comply with Title 
IX. The implementing regulation may affect policies relating to * 
competitive athletics, . recruiting, admissions, students benefits, 
housing rules, single-sex pourses, textbooks and curricuiTar, and 
women's- studies programs . The full impact -o f this legislation 
remains to<be seen. . 
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WHO ARE, WE? . 

Attachment 4 (continued) 



WHAT'S THE LAW 
Case Studies 



1. Ken was a nurses^' aide in a hospital... He enjoyed his work 
but' claimed that he was discriminated against because he .was 
paid less ,than an orderly in the same^ hospital. An investi- 
gation proved that the duties of a nurses' aide v/ere in 
reality equal to those of an^orderly. 
Which law would help Ken? - 



2. Jean worked \>n the assembly line in a large factory. "She 
needed the salary she earned and was therefore dismayed to 
Learn that ,she must retire on her next birthday at the age 
..of sixty-tWo. She was even more angry when she discovered 
that male employees could worlPuntil they were sixty-five. 
Which law would help Jean? - ^ . 



3. Jim was on the high school wrestTing team.\ During the fall 
of . his senior year he decided to get his body in condition' 
fo^ the upcoming wrestling season by enrolling' in a ballet 
class, which was offered through the adult education program,. 
He was: the only male who showed up for the class, and he was 
denied' enrollment. It was explained that the class was open 
only to females. . . 

Which law would* help Jim? . ^ 

4. Mary had , applied to be an assistant principal in one of the 
city high schools. Her education and experience qualified^ 
her for the job. A man Who was a football coach, however, was 
given the position! When Mary complained because he appeared 
to be less qualified than she,, she was told that a man was 
needed in this job because, of the discipline problems that 

an assistant principal must, handle. 

Which law would help Mary? , ■ ' ' 

5. Sue had worked as a bank teller fox ..several years. One day 
L she discovered that a male teller:who had started work o^y 

recently was being paid a larger s^^ry than she. When'^et 
complained, she was told that; he was working only temporarily 
as a bank teller. Soon, she was tolti, he would begin their 
management training program and for this reason was entitled 
to the' higher salary. 

Which law , would help- Sue? ♦ - 

: i ■ 

6. Robert was the only additional worker ^in a small greenhouse 
run by an elderly couple. When the original owners of the 
shop* sold the business, the n^w owner fired Robert because 
she preferred to h^ve another woman workin^g in her greenhouse 



WHO ARE WE? . 
Attachment JJ (continued) 



■ Inltli^t^A^t^ three years of experience AS a greenhouse . 
, worker, and his previous work had broughMn more than 

• wh°- ikS^f-^rr'S r ^^^^^"^ to complain.' 

•7. Linda was sixteefi years old and was looking fox ler first 
. jot). In the waijt ad section of the newspaper she saw the 
name of a restaurant near .her home. The ad read "Wanted-- 

nwn^^^%P;r^''"'^'"- ^^^"^ ^^"^^ inquired about the job, the 

owner of the restaurant told her that he had a policy of 
hiring only boys for , the work. h ;f 

Which law would Welp Lirid^? 



WHtf ARE WE?. 
Attathment 5 



> MALE/FEMALE CAREER OPTIONS QUESTIONNAIRE IBEAS * 

y/x,^ ---^^ XiQj^^lly does your job? male^^ femalV * either 

the historic reasons or precedents fornElTis? ' ""^ 
Whi.. 4:1^. ds are taking palace ar do you th^-nk wijl take pla. 
to . :hangvJ 4his situation? , • . .. . . 

2. Do^s your job "requife any physic^ai characteristics (streng1;l 
for Example) which makes the job rnqre suitable for meft than 

* women? Women than men? ' ' , 

3. Assuming all other factors any-condi tibns (education,>^per- 
ience, personality, skill, circumstances, etc.) were essen- 
tially the same but that you were a member of the opposite 
sex, do you think you would ' , 

--have be^en hired tcT^db ^our job? " / •/ 

--be earning (more), (less)^, (the same) as you do nowf 

-"have the 3ame opportunities for advancement "as you do? 

--have experienced any- sex-related biases or barriers 
, getting or working in your job? 

. --have received (more positive) * (more negative) reception 
from your co-workers when you began the job? 

--have difficulty transferring to a similar job with 
another company? 

-have had any^opposi tiun from faji^ly or frifcaJ:, wii^u 
you took the job? ' 

\ 

have received (moi^^ poiix^vej (more jicgaUvc; dtcc^iiti,.. 
from your superiors?* « , 

--have ho^n counseled (by ^ui i V/ u 1 V .Mill 5 e i o 1 emp i ^ .„ ^ I* » 
>. agencies, personnel department., others) ^ot to prep., 
for or attempt ^o get the job? 

- 'have had the iuiuc JuiiciJ and i.. lUiiit* 

do now? 

have b i. o J o c V. » i . , 1 t ^ i . , ^ , , 

of pcrf or...ance and jr act, jaip 1 * ant t/.i y.u iu * . ;a- 

pected to achieve uow 



WHO ARE WE? 

Attachment 5 (Continued^ 



■have encountered any special problems because' of jwmr 
sex? / . 

■have experienced any physical demands that ydu nij 
not have, been able to meet at first or that you wc*. 
have h4d to overcome? ^ 



4, 
5. 

6. 
7. 

8. 
9. 



What kinds of hardship might a person of th^ opposite sex 
expect to eficounter in ylour job? 

Wh'at, if any, are some interesting i^icidents which have 
occured to you (eitfe^r when preparing foy or working on the 
job) due to your< sexf \ 

Do you think a person's sex should determine which duties and 
responsibilities a worker should be assigned? 

Have you experienced or observed anyone taking any legal 
recourse or action in order to gain adequate con'sid'eration 
for a' non-traditional job? * , 

; - ^ . ' A 

If you were ta be transferred from this area, what kinds of ' 
problems might you facjt if your spouse a l^To worked? 

If yqu are in a non- traditional role, what were your feelings 
when you first got your job? , ; 
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SEX-FAIR CAREER GUIDANCE WORKSHOP 



EXPLORING CAREERS IN TH^ GOMMUNITY 
PROJECT ON MON-TRADITIONAL^CARFER EXPLORATIONS 



Old Heidelberg Inn 
'0, Golden 



AGENDA 



Wednesday / Februarv 1Q7« 

Ttiursaa^ 



8;30 - 9:0C 
9:00 - 9; 30 
9:30 - 10:15 

10:15 - 10:30 
10:30 - 11 :00 

11:00 - 12:15 

12:15 - 1:00 
1:0Q - 2:30 



2:30 i.^:, 
2:45 ^ 3;lb 



3;iO 4:00 



Introductions 



Project Pretest 



Large Group'- Act iv'ttyj 
Exploring Sex-Roles 



Break 

Guest Speaker Presentation: 
Changing Realities: Social , 
Legal and Economic Aspects 

Small Group Activities: 
Identifying Sex-Bias in 

Career-Related Materials 
Large Group Discussion 

Luncheon 

i 

Practicing Sex-Fair Counseling 
Techniques: 

Introduction 

Demo nstreit ion 

Small 'Group Role- PI ays 

Large ^roup Discussion-^ • 

Izlriy Noil -Tr^Jt Lloi.ai 

Community Resources and 
Individualized Activities 
in the ECC Program 



Dr. Robert Blt.i 
Career Education 

^^s. Linda Doyle 
Career Education 

Ms. Cherie Lyons 
Career Education 
Ms. linda Doyle 



Dr. Martha Fair 
' Colorado Department 
of Education 

Dr., Nancy Scott 

Institute for Equality in 

Education' 

Ms. Linda Doyle 



Dr. Mncy Scott 



Mr. Mu.. I I j^^. 
Ms. El en., Newton 
Comiuunity Resource. 

Special is . 
:>ci I c J lCC Jem I ia 
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Colorado, Department of Education 
'f:.^.^ . Title IX - Sex. Equity Consultant 

^ ^^-^-^^^.^'^ . V Dr. Martha H. Fair 

r* Sto.JE.qiiity Pre-Test - Post-Test ' ' 

. 1 it Le IX regalati ms require: l' * " _ 

a- ■ that equal ^amounts of money be spent for bo^r.i'^b »> f aud 

b. that certain textbooks and materials not be ased. 

c. that equal educational opportunity be in all school act vi:; . . 

Research indicates that both male and female counselors; 

a. do not hold differential perceptions* of appropriate academic cho i.s 
for mqdest females, 

b. apply traditional role stereotypes to both college and non-collei^ 
bound females. 

c. use non-sex biased instruments in the counseling process. c.- 



An analysis of athletic budgets in secondary programs indicates that the 
ratio of expenditures for females and males approximates: 
a. $2/$5. 
$1/SI0. 
$lW50. 




A 1970 study indicated that of the nation's 17,000 school districts,, only 
^ offered pregnant students any educational services at all* 

a. one-half, 

b. one-fourth. 

c. one-thirds 

— - ' o 

A survey by the American Council on Education found that of all frealiiaen In 
college » women were more likely than men to be high achievers in all areas 
except: 

a. science and atUIctlcb. ,^ 

b. math and science.' 

c. science and music. ^ 

Though 29% of the womfcu who Ac.c.c.iv*.J ^ui .i. j.. , .^..^iu^l^ .i. , i , . . » 
degrees in education and adii^inlstrat ion* there ..re only .uperlaLt 

a. 15.3%. 

b. * 25.9%. 

c. .6%. 

Though ui^ 1 - w I I . . . . . . . . V. , .1 . t. ' 

math, aclenc , a. J t-uJlaj nlod^tii ty li ^ 

a. females show a declla*. in ^.ert ui.. .inc.. L ,i i . i . t . 1,,,,^'. a.i,...i. 

b. maleii sliow ttl^hl. cia> iiritiii-jt; v>\u:i f< . ic t i 

c. m* les coiisiSi fc»itl)' vaitperfum ilcmtiict 

is explamdible 

a. by the siipiA^' ^^-^^ -^i ^1^.1.1 iiii^ i.. 1 

b. by the Super lot v^erl.al aLlllLl a in f;mu 

c. by factors othe than , cxaic se .ilfi.ci.cn eti < 



/ • " r ^ 

9. The hlgheat mic^ployment rate' among any group In. pur.: society Is tound ^ 
* among 16-19 yeat old: • , ^ ' * 

a* minority males, * " ' 

b* non"*mlnorltle6 males 
c« mlnorltv femAlAn. 



i . f , M i n : 1 U 

ft'. -jLDre tlan 
b. the same as 
^ c« la$s than i 

11. For every $1.00 neu . f>\^tt<, a: 

a. 95?. 

b. 76c. 

c. 57c. 

12. Both husband and wlf* wore In of the untit I's m lXj* , i 

. a. 35%. 

b. 47X 

V , . ' .V 

13. \7hat percent of young women currently in high sicl^oi vill eyei tuu l ly wotK 
for Incomes outside of the home? * ' 

a. 90%. . ^ - 

b. 55%. -^f Vo-. . ' ' 

c. 40%. , / * V, ^ 

^ - • \ ' 

14. One* professed reai9|in for paying wom^n,le$s than men Is that mea tuiye tutnllleti 
to feed while women WQiE;k :0|ily to supplement family incpim. Of the^ women ^ho 
work, how maay are th^ sote support of a family? 

a. one In 25. 
^. one In 8. 
c« one in 3. 



15. The median wage £uc v/wii4«tu» 4u>ittpaj.tsd to (.Uc; uipdian w&^e foi. mcii doiu^ the 
same work is : ^ 

a. 20Z less. ^ 

b. aoxiaiii. 

c. 40Z lass. 

of ^hbolln^. ThtB ...edl^n is as her mai|.^. cp.uat^&rp |:t . 

a. more than. 

b. the aam^, 

c. lese tha<^ 
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School /Organ i za t ion 
M F ' 

Sex C3 a 



Date 



CHECKLIST FOR CAREER PLANNING MATERIALS 



1 



The foil 0^-1 ng checklist provides a series of questions to be considered in evaluating 
Sex fairness in life/careih- planning materials. 

YES ^ ND N/A 



illw^^^^^^ in traditional masculine 

irantf/or womfen In t feminine careers? 



A !^ iTltf^^^ show women predominantly as helpers, 

|ur^ inen. as .leaders or figures of authority? 



\ ] t!He Illustrations. sho^^ in pei^tive . 

'I Mtti^es (such as watching,^ sitting , or waiting) 
itid/dr rrien In active postures^. 

Dp th^.:itTustrattons in general show women as smiling 
and Pleasant? . 



plfche' flTustratlops in general show men as serious 
and thoughtful? 

6 In careers traditionally considered as ''masculine,'' ' 
Is the female figure shown less frequently as the 
career representative than the male figure? 

Is the generic "he" used for traditional male 
occuRaitioiis, and/or the geneKic "she" for tra 
ditlQn^l f email e occupations? / 

Are women encouraged to consider tradit ional female 
roTes and/or men encouraged to consider traditional 
male roles? > 

9. If occupattpnaT titles are used* are they sex-bused^ 
for , example; "fireman'' rather than "M'refighter/' or 
"malliiian" , rattier than^m'ail carrier?" ^ " 

- / lO, Is th^re^ evidence of tokenism? For example, one ui 
two striking exainples of equal s«x treatment may be 
presented, but the material overall, may be dominates 
by male role moi^els and/or sex-biased language." 



^Adapted f^^ofn mater j>rtipart^i oy Jai* bi.K /ui i.tU I 



UeniS 7 thrOU9h 12 Adaptca from WufMen oi, WO.J:» . l c^^cj WanU , 

1p Career gducatloft Macerials. New York: [fjuc&ti.nal Pvoduct.' InformatToA .xdiii/ 
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\ • ■ 

n. If references exist to family responsibiltty,.are ' 
there sex-differentiated expectations? Is it assumed, 
fpr example, that it'? VKpman^s basic pesponsibiHty 
to^ raise dnd care for a family? Is }t assumed t^iat 
man s basic responsibility it to be the econoir'*'^ 
(fovider? 

t If references are made .to apRjarance, physical 
qualities op personality traits as being signi- 
ficant factors related tp success, are they sex- 
i)iased? For example, ^s being a nurtiirant person 
related to being a succlessful riijrse? • " 

13. Is there evidence of sex-biased language, such as 
using '*man" or "mankind" rather than "people" or 
V^ons"— and usinq fprms of the masculine pro- 
noun (he, his, etc.) to refer to people in general? 

14. If the setting of the illustrations is outdoors, are 

' men predominantly featured in the outdoor setting? . 

p . ■ ' f 

15. If the materials are mediated (film, filmstrip, slide/ 
tape) is the narration done largely by a male? a 
female? both? 



16. Lfst additional instances of bias (if any) In fangu 
age or implication: ' * 



17. List Instances of ^ex fdlrneis anti afri,.,.^* ivt. ]ahj 
. uage or iippl lotions (be careful to distinguisit tbiv 
from "tokenisr): 



i. 

\ 




4 , 



WHY ttfOtUD • too f O A HUill^t&S SCHCHX I 

fh« pfiyale tu>irk£)i ><.i«ool Of junioi <.oil..e,. t.i 

hit « very kc€i» . I 1.^ * A. N n**.. ,, .. 

i» In im«^«JiA<c tv^if. . >\ti /L>w«>..«.y . s,. • « 
comnniifAly 4rKi can i^i^i.d Ij the n<|iJA (Kc 

the itutJcnl jlq drvelo^ • trutyr fwnctiooAl vir#»r>oinl 

. . hcV« ll» ps4u*ttt^ If cure f^hj ^ 

. . . h«<Hl^utlit»o ImtriKllon f countcii .t» «i«k* 
IQ provMc • Cbft »liidenMci€h«r tvUtionih)^ 



CAREER INFQRMATION' BROCHURE 
(selected* sections) 



f/L 



J. ^ ^ nit MEDICAL SEGREJA.-.y 
^^^^^^^-^ REWARDING CAREER 

\ ^ * 

Do you wani \o serve .-.s a key iucmbt.- 
of ^ medical heallh leam? Are you undei standing 
^ and sympalhetic? Can you rcmji.i 

calm ir. in emergency? Do you enjoy Vorkin^ 
wiJi profeyjionally educated men. sui.h as 
phyticUns. d<?nlisls. and research, s/cicnUsiJ? 

Are you looking for an emolionally 
^ and financially rewarding careeif 

// *o. you may be miereslcd m a career 
as a mcdit^f sccrcMry. 



V.'HAr IS A MlOICAl srCRHAHVl 

A medical secretary is able lo s^.k laci/uUy to 
> pAlicnis. She knows (he code of m^ical elliics and 
the meaning of "privileged informalion/* She hcs 
good telephone manners and is able lo arriinge 
appointments ^fflclcnlly. She has a icnowlcdgc of 
accounting and" is able to colljpct bills courteously. 
A medical secretary is familiar with nicdicartcch- 
nology and is able to take dictation rapidly and 
accurately. She is able lo tipc rcpoMs. case IVls- 
torjes. aftd insurance for^ns kortectfy. She kivows 
hoV to operate dictiitlngjj ftfcd duplicating equip- 
'mcnt A medical sccicla^T^ |l a whiz at filing and 
ordoring office Supplies. 3^c if c.ip^blc of admin- 
Istc^ring first aid." She can take l<mper.iiu/cv weigh 
and measure patlcnh. cal.n upsci patlcntj. f-rcpu^ 
patients for Cxaminatfuns ai.d >fcatnv:pi. a. id iU/i 
lizc cqi/ipmcnt She Vnuwj ho^ to nuKc basic 
labo<..tory c.«-;n...tMu..u -s;,,!, bi,.<>J 
i/*!ne anal>iis. and b,s$it oic(..l,ol. m 'A .nvJaJ 
icwct^ry. ^omK ihiic. iMfk / an k^n.uMu ui c tULdt. 

ibij to niAn^^i. ific ^ff)/n.i^it\ oH.L^' a ^J ^ itf^,,n 
finypfc .4>Ofiiu,,r u.O /viU/.rf ^^<r f.Ly^Ks in more 



uc 



Schoo'ft'Orgianization 

■ M' F 
Sex □ □ 



Date 



ACTIVITY STATION #1 ' 

Career Informatipn Materials: 
From Sex-Biased to Sex-Fair 



La 



lit I: Identifyin^i Bidi uiJiMi.nJor circle ins ... x 

sterectyping in the-foliov iis ek * p" 

free to make nj(51» about lariguagij r \ 
J tions in the margfrns. 



t om an occupdtiondl brief' entitled, "Medical Laborctcry AsblsUnt;^ a., i 
Technicians": (Cccupatiohal ExpkJbratlon K^tSRA^ 1972). 

. It wds late afternoon Marsha worked Tfi the lab of a 

■» ■ ^ 

small bosuital, calculating the results from a determlnat ton 
. Suddenly a call came 1n from the ^ergency room. A man had 
been seriously Injured in a motorcycle accident and was In 
need of an fmmedidte blbod transfusion,, Marsha grat^bed her 
equipment, hurried to emergency, and took a sample of the mun';. 
blood. She dashed back to -the laboratory to determine hii 
b)O0d type and Jraw a matching} container f.rom the huaf^ltal 
blood banK Mci ficxt step wai to ch6CK the blood tn the fon 
L^lnci wtLfi ific iiijuicc! ruaii'b Lo nwkt: Sure it Wd;> Compatible. 
Althoui^h :»h., lb .lut a Jv^ctor, Mai 6ha quUk and accur ate re 
ipofiic helped i. :>aye a yOung man's life. 



ticuau:>c a ulyi. rentage of IMcJlcdl L.b.^.aU,*^ .v(>i » cii . re 

' <=;u thci e !:> d hlyli rate turnover Kcp I acchi. i* I i c .Iccu 

erpti^ adapte^i ri<>,,, 

Pioneer Coope»ativ, i i .(i. ^ul yoryt . » . 

in Education and Em. loynent , .^a».uary 2^ ^i/, , (.le\U;Lh.. b,. i 

Supported by U. 5, Office of Ed^jcatn^jn; (Jrant No. G04-76 OJ ,ul 
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for those wjjio leave tfie'fleld for marriage and fam^ly^responsi- • 
bnft1«s. Both foil -and part-time wark will be available for 
women* who leave the field temporarily and wish to return at a 
. later date when their children are groyn. ' 

Oppdrttmrlties are also excellent for older workers and handi- 
capped persons, since some areas of the work require little 
physical exertion. ♦ » 

^ * vWhIle women make up the majority of medical laboratory 

assistants and technicians, men are entering' the field In 

gtroWIng numb§rs. Including many who received training tn 
mllitairy service. 

From an occupational brief entitled, "Foremen": fOEK, 1972). 

Bill felt rather than saw the foreman come tip bieslde him. 
He had almost completed a job, so he looked up briefly, ex- 
: pecting to be given anather asslgrtnjint. ^He was 'surprised 
when Olm said, "When you finish therjj, go dowrr to see Mr, 
Bums* Report .whfen- you get back ,"^ \ 

As soon as Bill sat down In the office, Mr. Burns, the 
General- Superintendent, came right to the pcint: "Bill, youWe 
workiM; in the machine shop four y*ars--"r1ght? And before you^ 
came to us» three years at ABC Companys Let's see— you complet«u 
apprenl^fce graining there,, .good procfticttorT And attendance re- 
cord, .-jrou ge^ on well with other: mer).^." 
Reqiitreipents * v 

tndM^^jrfes^, foremen come fi?om the ranks of trie. Workers, 
tft a rttachirte\shb|i,^ for example i a forerhen fs often^o^en because 





he 1s a skilled worker vrith a good record. 
Education and Training 

In large Industrial centers, many of whijCh have a shortage 
of skilled workers, employers seek young men who will perseverey"^^ — 
through apprentice traji^frg. This \\\ especial 1)^ 1 ue t 
metal-tjad^es irdustrles. Often yoincj men who anj ;ieci(j ci. . 
inclined. and not es1)ecially Interestec In a college-degree pr^ 
gram can find excellent opportunities by going Into Industry ci 
apprentices as soon as they graduate. 

A gooc^ v/crk and study record as an apprentice Is the first 
step to promotion to a foreman's job. But a man will need sev- 
era! years of experience (after his training Is finished) before 
he 1^ ready fprf promotion/" 

Part 2; Rewriting^ for f-alrness: po over the Instances of sex-bias you marked 

In Part K In the excerpfts below, cross out 
' and rewrlte^ the 'biased words and' sentences 

and make them sex-fair, ^ , 

"Medical Ldbo/^tory Assistants and Technicians": 

It was late afternoon as Marsha worked in the lab of a 

small hospital, calculating theresuHs from 'a determination* 

Suddenly a call came in from the emergency room, A man Had 

been seriously injurol in^j^motorcycle accident and was^?n 

. need of an inmediate bra^id transfusion. Marsha grabbed her 

♦equipment, hurried to emergency, and took a sampl;^ of the man'^ 

blo^. ^ She dashe4 Lack lo the laLordtor^/ u determine hi^ 

blood type und diai. a inat^jjlijy container* < ran the hospiLal 

blood bank. . Hor\ neA^ step v\ias to »iie^.k u... i iuuJ in the ^ 

ta1ner..with UiL injured man's lu . uke sure .t t.u- lm 



1 
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' • ■ ' ' 

Although she Is not a doctor, Marsha.'s* quick a^d accurate re- 
sponse helped to save a young man's life. . . • > 

^Because a high percentage of medical laboratory workers jire / 
women, there Is a high rate of turnover. Replacements are needed 
for those who leave\he field for marriage and family responsi- 
biiities. Both fuM- and part-time work will be available for 
women who leave. the field temporarily arid wish to return at a 
latfer date when their children are grown... 

Opportunities are also excellent for older workers and hand1-Tjt\ 
capped persons, ^ si nee some, areas T)f the work require- little phys-^ 
leal exertion. ' • ' • . 

* ft 

While women m%ke up the majority/of medical laboratory assis- 
■ -V ■ ' ^ 

^ tants and tecK^icians* men are entering the field in growing 

number?, includijig many who received training in military 

service. 

Bill, felt rather than saw the foreman come up beside him. 
He had almost completed a job, so he looked up briefly, ex- 
piecting to be given another assignment. .He was surprised 
wFfen Jim sjaid> "When you finish there, go down to see Mr,' 
Burns. Report when you get back." 

As sooo as bill tat down in -the ott\,.c^ m, burn^ , the 
Gcrteral Sup^r intenje^it , cairk: riyht to the f.oi.u. "Bill, >i,w Vc 
rforked In the machine ^^'Op four yc^r^ rl^hif A^j Lafor^ yo., 
came to us. t:f»re<= year 6 at ABp ^otu^dpy tcC. ^^Lc ^ou cwm- 



Neted apprentt^tra1n1ng ttiere. . .goodi|)rodu\:t1on and at1;e;idance 
■ .record... you get dn, w&n with other mfen.r." ' ,' . 

Requirements ' , ' * ^ ' . 

In most Industries, foremen come from the ranks of the wqrkers.. 
In a maqhtne, shop, for example, a foreman 1s often chosen because 
^ he IS a -ski lied' worker with a gotfd record. 
Education arid.'TrainInq ' * • ' ^ 

In large industriel centers, many^f whicK have a st>Srtage 
of skilled workers, employers seek young men wfio wi^ll persevere', 
through apprentice trainirij:. This is especially* true In the 
metal-trades industries. "Often younti men who are rnechanj.cally 
inclined and not especially interested in a college-degree pro- 
grani c^n f^ind excellent opportunitiesjby gojng into industry as ^ 
appr^tiqes as soon as they gradusTte. 

A, good work amd study record Jis ^nr- apDrentice Is the first 

Step to promotion td a foreman 's^j^^ ^B^t a man will nee^ sev^ 

. ^ - ' \ - 

eral years Of experience (after his traiiting is finished) before 

he Is ready for promotion. 



' • . ACTIVITY STATION #3. 
i • ' ' 08JECT ASSOCIATION 



Dlrect'lohsi 



1. ■Ctioose several of the objects to explore with your' senses: sight. v« 
touch, smell (as appropf-late) . ' . , 

' ' ' • . ' • ■ ' ■' . ' ' ■ 

2..- List the fl-irst five Words that cffilli'e to mind as you explore each object, v • 

"v ' ■ *' ' . I '' ' " ■• . - ■ ' . ' i 
Xp'^Ject 1_^ Objeqt 2 ^Object 3 Object 0bjeQf5_ 



■T!> 

V 



3. ^What occupat1bn{s) would, you associate wlthj^ach object? 



■ .t 



* > 



^ . , 4..;From.your descrip^ion^of'feach'object^^ feel inask about it, would you 

' i" can, it masculine or feminine? Tellliwhy.l 



f^**^* — ^ ilS^iJ J ' Teacher/Counselor: School ;^ r ' 

^Observer:(l^^ Teacher/Counsel6r Sex> "^.Q 
>Sj Title of Role-Play:_ . > ■ . * V ■ ■ 

J ^ '5?* Checklist for Assessing ^ . . ; /''^ 

•■^he Counseling Process , v » 

Student Is encouraged to 1magine^and/t)r express [Personal - 
career/life goals. 

Student Is encouraged to consider career options based on 
Individual Interest, ability or talent rather than on tra- 
ditional masculine or femlntne roles. ' 

'^tudent Is encouraged to consider career options not-tracji- 
-.tionally associated with .that persons 's gender. 

Student Is encouraged to consider seriously all programs 
of study, .and to make and activate curriculum choices based 
on Interests and talents ratherthan on gender. 

Student Is not discouraged from taking any class beccjuse of 
gender. 

Student Is provided ^Ith suggestions for career explorattlry 
activities and sources of accurate, up-to-date career infor-^ 
matlon In the career resource center which will helpiexpand 
knowledge of career options. 

Community exploration experiences are' not suggested oh th6 
basis of sex, dither In tferms of who participates or in 
terms of the particular type of exploration suggested, ' ^ 



YES 

a 


^ NO • 


□ 




■ - C 

□ 






p 


V □ 


a 


□ 






□ 



Additional Notes ; 



Adapted froqj; 



♦Susan TroSGh,. '.'Guidelines to Imp]emen4*Titl-e IX of the education Amendments of 
^1972 and to Implarient State Board -Resofution 1974-76" (Maryland State Department 
• Of/Education, 1976). . • * ' ' ' - . ' ' ■ ' -i 



^ PRACTICING SEX.-FAIR 
COUNSELING TECHN-TQUES 

a'Role-PT-ay Situations. 

Directions: * 

1. - Form a group of 3 participants. .Each person will 'take turns playing 

"counsefor," student and observer. * • 

2. Read over the counseling situation^ and have each person"'choose one sit- 
uation and a^rtner with whon. to roTe-play Have the third Person act 

as the observer who will complete the .Checklist for Assessing the Counsel - 
, inq Process . 

3. After one counseling situation has . been completed, rotate ""oleSf and u|e a 
new counseling-situaticn. Continue until each person has played a >1 3 roles, 

Situation 1: Susan 

Susan had nev.er' thought much beyonri hfgh school graduation. She , 

had expected to earn her diploma, work for a few^^ye?'^? "iii some , . 

clerical posjtiorf, marry, and raise a. family. She.felt she had • ^ . . 

few definite interests or talents. She was not convinced that 

women really had to plan as seriously is men for the world. 

. She worked as .^.typist and.file clerk for the past- two summers 
and works in h^f=' father!s small office one qr two^afternoons a - 
' " week. She enjoys the quiet of the off.ice.and working on tasks 
. that require precision and attention. to dfetail . She has also 
takerP a number of.related courses ia high. school ; bookkeeping,, 
typing, and shorthand.. She knows her.^skill^ in ai'ea are 
, • fairly. high. • %, ■ , ' " 

She loves gardening andxildlife.' Sh6 jias^had her own small 
vegetable and flower garden in her parentrS^yard and she has a 
number of pets . But she has never thought -of these interests •» - 

.cvas'other; than fun hobbifes. . . . ' 

%hiWijbe received high scores on the "cVer'ical" scale of a re- , . , 
• - centl\radministere4 interest inventory, 'Ihe alio' 

■ on the "outdoors", "literary", and "artjstic" scales. Susan needs 
h#lp in -considering her career options (education, occupations,- 
lifestyle, etc,)-.. You. sa/t<» her: ; ^. ■ ' , . 

• ■ ■ ■ I ' * -. ■■ , " ■ s- 



.Situatfon 'l adapted from Sex Fairness iir Career Guidance , Abt Publications^,. 
'Cambridge / Massachusetts. _ ' • • ' 

' situations Z and 3 adapted^rom^Titie I'X Equity Wor^s:ho|!)S Project, "A^^ 
Materials for Counselors," (field-test materials), Coun.gil -of C^il^f State School 
Officers, Washington; D.C.- ' , . - ^ '/^ ■ ' ' 



Situation 2:' ^)1k6 

Mite; a high school Junior, would like td enroll in the child 
devMopment c*ass given by the home ecohbmics department. He 
h.as always enjoyed baby-sitting and last suimier worked as a 
counselor at a day camp. He thinks^ he might eventually like 
to be an early childhood or el'ttnentary. school teacher, but 
he s afraid he'll be the only boy in the class and the other 
students will make fun of him. You say to him: 



Situation 3: Julia . • " . ^ 

Jut^.i, ;;a high school senior, needs summer work to- help pay 
. . • . tuition to attend a ^corfiputer technology /school in-the" fall. 
She comes to you to ask about summer work. 'You ask what 
she likes to do, and she reports that she likes to fix 
things. You say: , • 



. ' SEX-FAIR CAPEER niTDA>;cr WORKSHOP 

VlE-ASE CIRCLE 'the DATE: February 1 5 , 'February 16 

qi!sti6J^''^"^°"'" suggestions regai'din^.the following-. 

^ U ^-hich preswrtations or topics did^J^u find most relevant/helpful? 



3. 'Fo-.what;exter[t-do,'you feel the objectives of the workshojD were achieved? 

< Objective/Outcome " . Completely Largely Somewhat 



a. To provide participants -Kith infomiation, 
- materials and techniques for facljitating 

sex- fair guidance with- %tud^ftts. ^ 

b. -To engage participants lrtW|rni^ - 
. guidance activities- ;£n \^^lit3^vthey will 

< use materials. and practice se^-faip • . 

guidance tec|iniques. ' ^d!' ® * 

c. Participants identify per^al- values ^ ' \ 
regarding iiidle/female*T0le5^:^^^^^ ; • ^ ."'^ " "'^^ 

d. Participants. identifyL^e?Crbias in career- ' ' ' 
related material^ and practices."^ 

^ • j ' / V • > * 

Participants' d^nonstrat^ ability tt) i^e ' ^ "S- 
. selected sex- fair materialf'and guidance \' - j r. ' 

techniques in a simulated classroom/: . *^ i ' 
counseling situation. ' ''.^ 

• ' ' f -r 

4.^ Additiolfel' Comments-: ' 



\ ( 




• .The outcomes (behavioral objectives) a-re similar for. both' 
I staff and students, and will give you an idea of what the 
'l \ staff inservice program is designed to accomplish. 



A, STAFF OOTCOMES.. 



J- 



Objective(s): Participant liiil'l recognize expected outcomes 
Oif the mservice program, , . 



ACTIVITY 




SUGGESTED RESOURCES OR MATERIALS | 



Staff Outcomes, Attachment 1 



B. StUDENT MATEEIAL^ 



Objective(s): Participant will become familiar with 
' student instructional liiaterials. " 



ACTIVITY 




1. Read the Student Outimies. 



■ ■ A 

2. The student instruc-tionaj materials for the project 
include two basic pieces: 

*. 

a] Guidance Activities ' 

The Fable of He and She (G-IS) . 
■ Type-Casting (G-16) , 

b) .(jilrriiulum Units - ■ • 

"Exploring Male and' Female Career Roles (junior 
high^ 

^ - "Who Are We?" (senior high) 



Guidance Activities 



a) 'Jlead over the twb Guidance' A'ctimies, G-15 and 
. G-16.- ■ •' : 

b] Choose m GuidanceAtjfety to do with the class 
to introduce the cwcepolf-sejc.-j'qle stereotypi^ag. 
before as.s^ignin| s'tudeirK the curriculum 'unit, 

Curriculum lliiHs 



a) Read over- the units for junior high or senior high. 



SUGGESTED RESOljRCES OR MATERIALS 



Student Outcomes, Attachment 2, 



Guidance Activities G-15 and G-16,. 
Attachment 3 



Junior High: "Exploring Male and Female 
Career Roles"'(Teac'her's Copy), . « 
Attachment 4i ^ , . ■» • 

Senjor Aigh:"Who^'.Are We?" (Tea/her's ' 
Copy) , Attachment 5 ^ ' 



please: NOTE ANY/PROBLEMS OR COMMENTS RBjjARDING ACTimiES 



m 



1^87 



► B..- STUDENJ. MATERIALS ; V " . . ■ Obje<:tive(s); 
. ' Mcpntiiiuedf^- ''V;ifr,'. ''''" A ■ , 




b) Both the .junior and senior l^gh curriculum units 
, include an activity in which s,tudents\coiiiplete at 
least one non-traditional , career explo»ktion. The 
career exploratioi\ is an extremely important part , 
of the ^tufJent component. Information to help you' 
facilitate this is provided in Activity G in the 
I'nservice Module. ' 



Activity G, Inservice Module • 



PLEASE^ NOTE ANY PROBLEMS OR COMMENTS REGARDING ACTIVITIES 



JERLC ' 



'U PER^ONAI ATTITUDES' AND EFfECT 
V- r-ON-|tUDENTS . ^ 



. i . » \ — ; — — - 



ective(s),i Participants will record 'peKon^l'aflitudes . 
■ about the career roles of fiaJeE'dnd^feiales." * 



ACTIVITY 



the purpose of recording yoi^r ^rsonal attitudes about raale 
ani female rolfs-_is to help you recognize a portiol^ of the 
• value' system from which you operate: Whether ypu hold 
traditional, non-traditional/'or some combination of these 
attitude^, your values cannot be judged "correct" or 
"inprrect".^ The most important factrfV to recognjze is 
that each of us tends to behave subjectively, leased on our 
individual value s)[stems. • 

What does this mean for you as a teacher? It means your 
value system can affect student? •• j 

•in counseling situations ^ « 

•in choosing caTeeTexplorations < , ■ ' ' .~ 
, •in performing classroom activities 

•in selecting or using career-related mateiials. 

Awareness is an important §tage in learning. It is a 
beginning place. ■ ^ 

1. -Complete the Mal^Female Roles Se-If-Rating Scale 
pamphlet.^ Tally* our "scote". - ' 

2. JnJfc-.to-day classroom practices, make , note of ways 
yoH^titudes about male and femap^ -roles may be 
iilHencing students. Are yo% helping students broaden 

i' their perceptions of changing male and female roles 
. and consider new or different career options? 



SUGGESTED RESOURCES OR MATERIALS' 



/ 



Male/Female Roles Self-Rating' ScalJ, 
Attachment 6 ' - • 



I 



PLEASE NOTE JOT PROBLEMS OR COMMENTS- REGARDING ACTIVITIES 



■ 191 



t t 



ERIC 



Jpffmon Comt}i hblic SchpoU', I97i 



Non-Traditional Career Exploration. 



Staff .'nservice Module 's- 

■ — IrrH? 



D. CHANGING REALITIES 
(continued) 



Objective(s]:/ 



ACTIVITY 



3. Using selected information you have learned from the 
"Changing Realities" reading, complete two profiles: 
one for Sheila, and one for Jim, two individuals whose 
lives reflect the social and economic change of the ' 
1970's. 

4. Laws also reflect our changing, social values and eco- 
nomic needs. Imagine the far-reaching impligat^ons 
of a law which would require that homemakers (either 
male or female) be paid for their honiemakiV. tasks. 

The laws which prohibit sex discrimination in employ- 
ment and education are designed to protect me rights ' 
"■ of both females and males; and, in some cas^s, to 
compensate for past discrimination. 

Using the information you have learned about laws- 
prohibiting discrimination from the "Changing Realities' 
reading, complete the "What's the Law?" sheet. 



SUGGESTED RESf'RCES OR MATERIALS ' *i 



"Profile: Shei a". Attachment 9|. 
"Ptofile: Jim' Attachment 10 
Attacbi.ent 8 or reference) 



"What's i.av' 
Attachmerit 1 

Attachment ^ •'■ 



I 



PLEASE NOTE AffT PROBLEMS OR COMMENTS REGARDING ACTIVITIES 



ERIC. 



t 



IH3 



Non-Traditl:aai Career irrloraticn 



Suff InserVice Module 



D. r-iANc % mimi': 



Objective(s); Participant r_;i iiien.tify scciai; economic 

and legal factirj'affectijig fellialeMle roles 
and partic ipaf_on m the *crk' force. ' ■ . 



In.aadition to recogniz:'--; personal attitudes- and 'val,ues 
aiwut jna)'^ iDd female re ^s, it U impc-tant to understand 
ne chan^:^; socid, econ lic and .egal factors which affect 
rnese rolrc . %T F'rr. and idos^ siiroly', because change- 
. ire/itJblr Tc be acu-table i: :ei.ing with change i? 
ntcr^s.p' dontijiL ni career gr:»th. Second, the person 
-..j:;:pid wi:,: fac*= :■ ie;^tter able consider a v:-iely 
. refi opi.ons m ~. make soun: cireer decision;. Both 
::ie.-> fac-ors are .~::ical to cairer developraen:. 

■■■na-t i-- *!ie trer.:s affertirig and ecting' female arj male 
ar- pa: ion ir the work rorce? - with' a brief ii^ar-- 

'.orj.t'te r-.e ">so.A^ Have b.'j.-.S'r.:"' sheet. 

ma^ hiive taunc yizt of tr^ .nswers for Attac-,_-ni);nt 
" ^ir-r'.hir.j:. In (^r'm •.n.^--.ces, the statis:::i 
iind lo'v; ii^ed ai: .. the prc.^'.- af changing. • 
3ni"..r.i n<" up-tcJate- inform::- : regarding tht -irk 
:o;ce .rii :l£;fer.;!lp particici::- m it is con::. :ned 
i' rhf "i.'har.^ing ' re itie?" r'?a:i;: , ■ 



SUGiiES'rD RESOURC£S OR MATERIALS 



iX" (la.v.in. Real. 



"Would You Have 'Guessed?" sheet, 
Att-chment 7 



"Changing Realities," Attachment 8 



J 



PLEAS: 

I'M 



P^lBLEyS CR COMMENTS REG.iOING ACTIVIT"5S 
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Staff Inservic- Modt 


E. STEREOTYPING, IN CAREER-RELATED 
MATERIALS 


3bjecti' 


1 


irticipant will, identify ins-aices ;- sex- 
ir. career-related materit. - . 


ACTIVITY 


SUGGESTED' RESOURCES OR ^EUC 


Language and'behav.Dr are powerful influerces< wl- 


■ can 








Years of exposure lo biased or stereotype: image.^ 
and females some tiles makes it difficult tc recog:i 
more suPtl^anifestations of these sterec:ypes, 
can be recognized and made sex-fairi. The .ntent 
fairness or sex-equity is to present career 'info 
and options* in human, terras - to emphasize :ualifi 
interests and abilitiesj not "appropriate" roles- 
gender. 



The purpose of this activity is to help you devt'op and 
use the skills. to recognize instances of bias ii llip 
career-related'Ianguage and behavior to' which s-^ 
are exposed. ^ 

1. Complete the "Gender-Free Job, Titles" shee: 

I. > 6»mplete the "^^'hat^s^the Message?" sheet.. 




PLEASE NOTE ANY' PROBLEMS OR COMMENTS REGARDING 




.ITIES 



o ■ 

ERIC 



"Gender-Free Job Titlesrs^ftt. 
AttachmeiU 12 ■ 



"Guidelines for Equ|i^ T[r;3^eii: c: 
the Sexes," Attachment :I 

"What's the Message?'^ sh^ 
Attachment 14 



JeffevBon Cmtij Public Sch-.-iU, U?^^ 



Non-Tra(ii*:onal Career Exiik^ration 



Staff Inservice Module 



A. 



F. COU^^ _:)^G-RELATED E5HA"I0RS 



Ob;f :r:ve(s] : Participant will analyze several theoretical 
counseling situation^ for sex-bias and con- 
• ducr-&n actual counseling session with an ECC 
^tiinant. I <: 



ACTIVITY 



SUGGESTED RESOURCES OR MATERIALS 



THe more iwa.: ^he teachar becomes of sex-b .-isd language 
and beha- .or the bette: he or she is able y :onsider or 
change p--sc:_ behavior in relating to stucr— .s. With 
practice "i. can be done 'most effectively student/ 
teacher :i5i*'ling situations. 

As a first :ep, consider several examples ;- theoretical 
counseling behaviors and situations. 

1. Compie:' "Counseling - Related Behaviors' sheet.- 

2. Read " rseling Carol and Frank" sheets 



3. Comple 
'Proces* 

, situa 



lis 



jne, "Checxlist for Assessing tht Counseling 
for each of Carol'-s and Frank'? tounseling 
(5 total) 



Attachment 15 



Attachment 16 



By %ialyz- ; several theoretical counseling situations, ycu 
ha\/e had -f'f opportunity to become aware of, both sex-fair 
and sex-i -ii-^ed counseling pract'ces., This awareness can 
helpjou the day-to-day counseling situations you con- 
duct wit; rudents. 



Use- this awareness and information in actual counseling , 
sessions vith students. The "Checklist -for Assessing 
■the Counseling Process" is a tool which can be. used by 
another teacher (acting as observer) to help you analyze 
the nature of your counseling behaviors with stildents. 



Attachment 16 [$ total) 
Carol (3) ' 
Frank (2) 




hffmon Comtij Public Schools , W8. 



.r-i-Traditional'^CareeT Exploration 

COUNSELING-RELATED BEHAVIORS 
(continued) 



Staff Instrvice Module , - 



Objectivefs] : 



ACTIVITY 




Complete an actual counseling situation with at' ■ 
least' one student in the EtC' program. Have^^another 
teacher observe the situation and provide feedback.. 
You will also serve as an observer in a counseling 
situation conducted by an ECC teacher in your ' 
program. 



SUGGESTED RESOURCES OR MATERIALS 



'Counseling the Student/Observation 
Packet/; Attachment 1/ 



PLEASE NOTE ANY PROBLEMS 'OR' COMMENTS REGARDING ACTIVITIES 



er|c 
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Jefferson County Puhlia Schools)*Jjif^ 
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. Non-Traditional Career Exploration 



Staff Inservice Moduli 



G. NON-TRADITIONAL CAREER 
EXPLORATIONS 'AND GUEST 
SPEAKERS ' 

J 



ACTIVITY 



Objective(s]: Paprfcipant will identify non-traditional 
career options available to ECC students 
and facilitate experiences related tO/ these 

'. — "ptinric 



Role models can h,e important influences for both young 
people and adqlts. 'Experience-based career education 
provides especially good opportunities for Students to ' 
see role-models in non-traditional occupations or careers. 

Learning through direct 'experience is a m^r emphasis of 
this activity for both the teacher and theStudent. The 
activity will include: 

a) identifying non-traditional career options open 
to females and males, 

b) providing students with options for non-traditional 
community explorations. 

c) providing students ^with guest speakers in non- 
traditional occupations. 

d) as the teacher, exploring one non-traditi"onal 
occupation in the local community. 

\ e) inviting parents to accompany students on a non- ■ 
traditional career exploration or at a guest 
spaker presentation. 



SUGGESTED RESOURCES OR MATERIALS 



PLEASE NOTE ANY PROBLEMS OR COMMENTS REGARDING ACTIVITIES 

232 ^ 
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Ai lAREER EXPLORATlDilS i'i)]et;l 



Inserrice Modul'e 



1 , 1 1 . 

' liAktRS (continued) 



ANI/ Gllio 



ACTIVITY 



1. Coiplete "wiidl 1j a Nun TraJiUonal Occupdiionr' shed 



I. ReaJ "Pi'ovlJliiy Nuji liddJii Cui,,i Lnj.i, , .i t,>iij 
and Guest Speakers" sheet, 



(or paaei] l'„i students usm^ ..uggested resources 
activity 2 abone. 



I (;iyillpl C ( C d lloli I 1 Ill I ij.i I 



illy . » I „ , I ., I I . 



like t ,Kpl,.rc. Dsc all) rcMnii , in 'Ctivi 
ii whiJ, pii find i.elpitil. 



t' id ii;ie .u.iA up and i r > 1 1 u iiJi 1 1 . 



,1) RESOURCES OR MATERIALS 



"Wtat is a Noil-Traditional Occupation?", 
Attachnieiit 18 ^ 



Colorado Women's KcsoiirLc book 
-(avaidable from Career Educati ,. otike) 

"Fiovidlhg Nun haditionai Caicc. 
Explorations and Guest Speakers", 
Attachment ly 

Community biins loi Nun i • ,.J1 Uuh^j i 
Placements list 

Guidelines for 
packet, Atcachiiient 20 



'1 



1 j cer I I I , ... I . I I 
Suggested liiUmo lj.i;j low 

Attachment 21 



Ureer Exploration 



6, NGN- IRAirUJNAL CAREER EXPLORATIONS Objective(s) ; 
AND GUEST SPEAKERS (continued) 



.ff Inservice Module 



ACTIVITY 



SUGGESTP RESOUkCES OR maIERIAI.S 



t) You Mf chooic to do ajl Individual exploration, oi 
to dccompany a^i individual or sjnall group of sti.- 
dents on their non- traditional exploration. 

J) be SUic to iiitold yoiil iTofl,. UiHii lu Un; tA^jluiiil K,,. 

on the laSL page of the Exploration Guide. Include 
an, problems which arose or suggestions foi improv 
lag non-traditional explorations. 



c) Fil. Lhc i^oiuplctcd wiiiJc and qUesLiu 
notci.o.ok 



iij I , ill 



Hl,. 1 "hyiliDlluy 1' , 1,,, ,1 , 1,11. 

pareiils to accoiupai.y Siudents on a „on trjiituiul 
exploratioi. or to ahend a nou tia.iitiunal ^uesl 
speaker pic .cniation . 



, , Pa, 
iiit 22 
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ATTACHNiENT 1 



PLA ... a O^' Mi j\ND SENIOR HIQi SCHOOL STira>rrS IN .NQN-TRAUlTiONAl 

CAREER EXPLORATIC^ "experiences IN THE CaflU?mY 

SlAl-F (JlJlGC^Ibb 

:^iJLt:[ ^lii be ahlc Lv/. 



1 KcK^ord Llicii .{iersoiial .^lM^lJ^^ about tUc . .i. » .nJ ii(v 
and feniales . 

*f 

3. Identity ijistancc:> ot :>ca Lia^ ,i , 

(fi) Carcci relate^ nuncrlala 
(b) teaching/counsel ijlg 

ajiJ ciiial/^e the ettccla ut tliu^e .h.. i * i i :>/ . . i a. ( » . J. 

options stUvients considv.1*. ^ 

in the work force, 

i Jv.ti 1 1 1 ^ «j A leS c 1 111 .41. i M. >JM 1 , 1 t > 1 . > 1 , 1 i 
£hdngc3 ill itkile/femai c part .clp .t ion i/i i/ic aoxK toic<; 

i k>i ( 1 1 i .... iVhlLli n . 1. ll. 1 ( .k. A i 1 I In. 1.... . I i>, 

ticci, (. cson..el hi.ij.^^ ^.i » i<.„c . , a\.^ pdjr i.ai 
1 1 . . . ( i 1 / > i V >i . i r a J 1 1 i k . . . . » . . . ■ ^ " "[K^ii ( 



i ^ I . .V. ( ^ >* .4 1 
!lc . . t at c jjt . j cL t , . . I 1 , . 

1 ) Pruvi.ic n yTi tradl: i li -n t; l.i 



tidt . 1 i 1 (1 . pi o jec. I 1 .M 



. ;T OF JUNIOR h.. SEliuM /IL . i>C*l 
CAREER I::<PL>RATION EJCPH JENCi 

:3tijJciits will be able lu. 



and females. 

- JJctlnc :>cA loio I »> I ■ I v[) iiifj 

(a) Pcia^.nal/SOcldi :>iluallonb 

o family, peer lelatnonshij . 
o advertising, popular miisi^ 
(I.) Shool situations 

o career - re I d ted iiiaLoiial:^ 
o teachiiig/counsi.1 ing praci i 

ideiitify the factui v^fw f[.»vc in.iiu. 

l.L.i. lit; J I .* , I M A 1. i i. .oil. i i .iUg. 
in tht V4 rk Ui^c 

1 1 i . . . -..f » I » 

^iliangta li iiiiilc/f 1. t 

I I i 1 i Ail. . I .1 1 t iSl . i 



I. ..... . ■ • ' t 



1 



, ^ . 

(^n 1 i u I uii ,1 ( ■ 1 1 

(c) (liii l..l.C<5 i< t '1 ^ 



l.hc .U i; 



j 
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Tbe Fable of 
He and She 




Stiuunts view the film, 'The Fable of He and She," and 
work together in same -sex grot5)s to try^ out tasks traditioi 
ally done by the opposite sex. 



STUDHNTI OlflTOUNttib 

Students define bcA biercvt/ving and demonstrate 
ability to cooperate witli other group menfcers in perform- 
ing non- traditional tasks 

UASb KbKIODb 
TVo (i^lus tim<. 

IhAjLiilNG AlUti 

Film, *Tlie Fal^ii^ ,i u*. i biic loamiii^ .A^iporaLion ur 

America, ly74, distiib^.ted by Hj.thwest »dia 

16 ran movie pr^^jector iind ^.creen 

Optioiial Mali' s World^ Woman's Place , 

El izabetii JanewayT^i iliam Morrow and CumDcuiy ii> 

New York, 1971 



As necessary to J 



Hk; Hat. 
joui iial c i i: 



ihlij aci 1\' . 

the iUjii II, . i I ,j .1., 
. i^ed 1 lib t c i' I I . 

u(> ( i Oiia 1 i c 3 u I L d . ' :> 

fa^ t ual Hkf J i .1 :i I \ J aiii 

fvhl lIi ii. f luc^iii.w: 111 M./ u 1 
Lradi . Iv^nal f oiiu i c iili l ii 
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-iSEFORE CLA56 

Obtain the filjn,^^rhe hAble yf auid Sfie** from the Caiocr 
Education Office, 1209 Quail, 231-2369. Arrange for 
necessary audio- visual equipment. 

Preview tht> film before the activity, if possibly. 

ThAQilNG PKDCElXJKh iNfRODUCnON 

1. Befoi^ showing Uie film, introduv.^ the terms, ''steicu 
typing" and "scx rules". Have students tell what they 
think each term means. RecofJ^thelr ideas on the 
chalkboard . 

Have ^tudciits ^ciici.M., initial oxsriiiiLion^ oi: Lhv. 
combined term^, "sex r. .^^ stercQtyping," and leco. i 
these id^as as^well. (Accept the range uf different 
definitions which win likely be generated, and try i 
maintain an atmosphere of free expression. Some mis 
conceptiv)nb of these tcrm^ will probably emerge, and 
should not le ridiculed or discarded). 

ii/v^'iai.. I. ( . ( iiiKAi 1 1 ,1 ...JJi^ 

roles V tu.e/ii,, daiA^^itcji SJ, , .ibxing, worK l , 
and ti.at ti^ese iOleS arti LasoJ on facto s su^.h jlS d 
persons age, ^cx, inter. st:>, .abilities, and talent,. 
Soineti.ue , otn^r pci.^ple e xpect iis to behave a certain 
way just l.e»^ausv, we arc female oi male, oLl ^^r youMg 
even tali oi shoj.t. IV}u,n we c .pe^ t peo^^le to play 
certain i.^lc ui bei ave a ccitain w^y base.i anly o.. 
their SwX, (.i\..le or femu}..-) , that is called "sc3v i\>t 
^tere..typiug " 

lypi, ally peir.*..,. . : i , ki\< i lUM.i. Aini : 

fami 1 ics . n the i i m i c ( ^ »di ; ( i ) , ^ i a a {:>) i i 
theinsel Vx. 3 , othci .ivi..g with them, list tii h. 
hold resp j.i ibi 1 i c c.s jn i he dlkb>. a . i ac . id i i 
the ^ex of cd*^h fdi.il, m.Jiil>c. Hxdjnplj. 

t it. . 
t in It I. i 
Sis( CI 
bl w( l.w 
Sci t 




DISCUSSION 

4. Discuss such questions as: 

<t Do females in the family pcrfui^n similar dv-ti \rities 

^ Do males in the' family perform sijoilar activities? 

^ Why, in your opinion, da uuxlc oi Jrcmale niciii>ci:j in 
your families do certain tasks? 

Tradition 
Physical strength 
Enjoyment 

Ejq)ectation/authori t ; 

t^hat wouiJ be yoixi i-eacti .^i a^ti *"u . 
niembers switdi sojne of thcii ruitiS? what ji^i.t i. 
the reaction of others in your faniily? 



NU^iL CileDC job:> be dOUt. tvclJ I . 

sex? Why or why not? 

thi<.k these rule^ originated or . \i .\/ed 



men find woinen nave playe 
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kvas division laboi and i^i. j> jusiL i i i 1. 
based largely o. biological ,.u..3i Jeiatioas (I 
woinen bore an,i Ui»rbed the ci.iKircn. they ^ /u:. 
maintained "cl .iic to home" aLtiviti :> bU h 
i.ooking, farming and chii.i Ldic Mc. wi i 
j>h/3 ical ly freer u d.. the i uut i an A ( ab i 
f lOiii home, j Whi i . uio logi . nL ^.oiis . Jci t i ut*.. 

cJiild caiv. aiii physical ^i.cugt,. iu> l^ngc 
Lfi behaviui t ^ .fiken and ...cu toddy lu ay of 
hibiurical isic i tispous ib 1 1 i I . ha I>t:^ mc 
I i d J i t luns ^Icc 1 y ingi dliiC.i ill ui V i 

d/iJ t>etidv i . 3 Fo ijil out ( J I . :i I ( t . 
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traditional viewpoint, but is not based lact. 
Except for a period of about 60 to 70 year^ (the 
period between the Civil War and World War I when 
America becaine highly industrialized) women have 
alwkys worked outside the home and have been an 
integral p^rt of the larger community. (See Mair 
World,. Woman's Pla£e) . * 

Introduce the film with a hix^t synu^:.!^, ^ i^egii 
ning of this activity) anjd show the film. 

Attei the tiim, have iiuJouL:? point oiii n.^ i.,.aiiiv 
rold. responsibilities, of the ^fu5hJnels a^.d H.*rdybars 
and conpare these malt; /female roles witli Lhose they 
generated for their own families. Discuss simtJarlL 
and differences. 



Ulv i.le LJ*. CldLS- I .J 1. 1 . il. 

boys in another. 

wtiat tht MiSi /nel u*id da i/ -^1:1, 1 . c i ^ v ia\ 
Mid females an o^.poi tmii i 10 n j zii..i. a Ku ivlej^ 
talents, and siill-^ lu d^ an uK^A iiy ..wiij>i ici d 
t<.aditional for the opposite sc> 



I'll! Lc and v^i. Uicx a imc;^ 
.1. vie the entire >ioui> 



I, . 
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-Planiiiiig one week's dinners tKji a family o>t 4 
including shopping list', budget, and n^en^iS 

--Describing the :>tep-by :>Lep procediiic:> tui 
decorating a livingroom, including furiiitUio ctiid 
color sele^^tion 



Have Lhe girls' gi\>»4) conbidci dCLivities liKc< 

project including tools neeJed, Si^ecificati,-*... 
building materials needed 

•'hxplaijiing hcAv ihc engine a 
eluding a aiagAam 

a lU\nlC' I lit L t lA ^ a 1 . ■ ii .11 » 

ship anJ e;q)lainin^ the ^ rcc Jui s 

LJiclilg 1 ug I lie \^a^liij.l \Jii .*! • V » U l\i( u I 

ing a hous.;, i.. eluding tool and paim irA i » i » 

form 1040.A Cnui the ^'snort f rm*', f i i-eJeia* 
liiLUiue Tax incLidiji^ wtiidi pcrso;..*! l»,»5iiica^ 
iccorJ.. ar 'iiecJcd a.. J doi..g the ^.»)iiipiitciLi 
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like- Presentations, discuss a ulci^^ ^.^.^ciuns 

What did you Icaxa aboui yuux^clf fruu ooiui^ the 
acti/ity? About others in your group? ^ 



laa you Jrccl tfic d^LlvUy wa^ ..a^Cc:,:,^*!? Win 

why not? ^ 



What jia /.M. l.dvc? u... n,i , 

the i.roblfims? 



activi.ies usually cOi.side^ed "ap^.To^ rial icr 



tha opposite sex? Why or why not? 



t r the oppusiti s k v/0(ild yovi liki ^ n/? 
Wh., do you think could Lest h Ip ; ou witi. that 
dct I vi^y? 



• » • . . . f 
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Type 
casting 



btudeiits cast the characters for a movie and analyze 
stereotyped linages of pegple in different, roles. 



ZONE: ANY/OJIDANCE ACTIVnT 
STUDENT OUTCOMES * ^ 

Students explore 4nd define bex lule btcreotyping. 
PERIODS 

IVvO 

STlJUhNr MA.11:RIA1.6 
Scl :5:50r:5 

|/iOvl.ioJ i/ LcaiJ.tii ui l^.vunj^^iit lit l>> ...I JouIj t .k. i 

till \' O 1 < • 'I ' M> i il 1 ^1 1 ( 
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Also provide ^ug^i scissors for the .ludcnts. 
TEACHING PROCEDURE imT^ODlTriUN j 
1. Introduce the activity by asking .U.^nt^ tq ua.... 
movies they have Seen recently. (Ihese nuiy incluac 
films playii.g orf television or at a movie theatcx^y 

Using ucicicut luo.lc;^ a. a5K 

icv,orU u . u.alKU aiJ th. t>,ii . ,(.. 



actoi 1, H . ,,. 1/ 



main , (lai . , Lci ^ u l^,, 



1 



What are the characteristics of the males? What 
are some similarities gnd differences in their 
characteristics? 



^ Do any of the actors have a certain "image" or 
typically portray ^ certain role? If so, des- 
cribe v^at you think that "image" is (eg, , sex- 
symbol, comedian, strong-silent type, etc,) 

Which characters do you identify with most? 
For what reasons 

. Point out that the media often depicts people in , 
terms of "images" (eg.,- sexy, "macho," "powerful," 
'Tielpless," etc.), and that these images sometimes 
give us an unrealistic or oversiiqpli'fied picture of 
what it means to be male or female, old or young, 
"good" or "bad". An oversinplified view of people 
based on characteristics such as sex, age, or race 
is called "stereotyping." All of us use stereotypes 
te a certain degree, because it is an easy way to cat- 
egorize people and things in our conpiex world. But 
stereotyping also can deprive people the right to be 



ISO can deprive peop 
treated as indivSlDMS".. 



2.18 



• TASK . ^ , 

4. Tell students to imagine they are each a mo^e director 
for a new film being produced. It is eadflnes respon- 
sibility to cast the characters for the film. The^ 
characters they need for the movie are: 

Nurse Business Executive 

FbotlJ^ll player Kindergarten teacher 

Doctor Engineer 



Homemaker ' Model 

Construction worker fligjit attendant 

Each student will work individually to ccnpile a "port'* 
folio" (envelope) of the actors (this teim includes both 
females and males) they have chosen to play each of the 
10 parts. The portfolio will include magazine pictures 
(one for each actor) and a conpleted Character Sheet 
G 16 of infoimation about each character. ^ 

5. Distribute one. Qiaracter Sheet G 16 to each student. 

* Go ove^ the sheet with students to be sure they under- 
stand yhat they are to do. Assign a date for activity 
conpletion and group discussion. If you choose to do so ^ 
allow students tme in class to.cdnpile their portfolios. 



BEFORE SECOND CLASS 

6. . A day or twq before the second class, have one or two . 
students collect all Chatacter Sheet G 16,. and tabulate 
the information. Additional Character Sheets G 16 are 
provided for, tabulation, (one for tabulating male 
student responses, one for tabulating female student 
responseis) . ' Return individual Charactet'^eets G 16 

to students before the second class. 

:V \ ' • 

SECOND CLASS 

7. * Begin by ^asking several 'students to share their mag^- 
zine pictures ; ahd character descriptions . Have them 
tell vAiy they chose those particular characters to 
play the movie roles . Not^ any initial patterns in 
students' character choices (eg.. Are the maiij char-^ 
.acters generally attractive? Have students chosen 
males and females for traditional roles?) 

8. Share with students the tabulated results of their 
^A^^ Character Sheets G 16. Make conparisions between male 

student^' and female students' character choices and 
descriptions. Point out specific patterns o^stereo- 
types v^ich merged based on such factors as the 
character's s.ex, age, race, physical appearance, and 
occn)ation. 

DISCUSSION 
o 9. Discuss "Such questions as: 

220 



* If the characters chosen to play certain roles 
. seem "typical" or "right" for that role, why might 
this be? What is it about the character that 
makes him/her "fit" (clothing, physical traits, 
age, gender, race, etc.)? r 

^ If you were to randaUy rearrange the magazine 
•pictures you chose Cwpidd the rearranged char- 
acters still "fit^the roles? Why or whymot? 

* . Do you think there are a specific set of char- 
acteristics . for people who are hcnnemakers, flight 
' , ^t^4?nt;;s>. .^nitx^^ or business 

<^sti:ibe SOH».:of ^ this character 

^^•■^^'^■iJf^M^W these 

, Help st^Wte^itsv^dl between 
quail fi^fixjnS ^3^^ stereotyped characteristics . Most 
roles or occipations require certain qualifications or 
personal characteristics, vAich are valid measures of 
probable success in a job. (eg, , flight ati^dant 
should enjoy working with people, a business executive 
should have good management skills) . However, vAen 
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people are limited %p certain roles bpsed on gender or 
age they are often denied the opportunity to achieve 
their full pqtential s^s people. Fqt e^c^nple, dp you 
think Clint Eastwoo4 is capable of playing the role of 
a kindergarten teacher? Whafifiight happen, tq his box 
.offices "image" if he did? How would you view Raqqel 
Welch if she itfere plying the role of a carp^ter? 
Why? ^- ^ 

11. To further demonstrate how stereotypes mighit limit a 
person's role considerations or potential, have the 
class cast the 10 characters for the itovie witK their 
own classmates. 



Go through the charaeter role list Character Sheet 
G 16. Have students choose two or three class members 

they think should play each role, arid tell vrtiy they* 

y 

^ think so. Record the choices and reasons on the chalk- 
board. Exanple: ^ 



Character Student Why 

^furse 

Football 
Player 

Doctor 

Homemaker 

Construction 
Worker 
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Oiaracter 


Student 


Why 


Business 
Executive 






Kindergarterr 
Teacher 






Engineer 






Model 






Flight 
Attendant 




V 



Have the students who were diosen for each of the 
roles tell whether they agree or disagree with the 
choice and the "vAy" given by other students for. the 
choice. Discuss such questions as: • 

> How' do you feel about being considered "right" 
for the part of f ^? 

1^ 'Would you have chosen that part for yourseif?-^ 
Why or why not? 

^ Name a part not necessarily on the original list 
of 10 characters you would choose for yourself. 
Tell v4iy. 

2:^3 



^ Dp you thihk other peq)le can influence your choice 
of the roles you play in life? In Mihat ways? 

^ What do you think are the inost^ ijipdrtant things to^ 
consider in dhoosing your life roles? (gender, 
interest, ability . qxialifijratioi jw |j^t others ex- 
pect, etc.) Tell ^y you feel as 




SIMWBX 



In suninarizing the activity, have students make a 

f 

journal entry. A beginning statement for the entry 
might be, "No iftatter ^at roles I play, the special 



qualities that make me ^an individual are 

^ : 
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Character .Sheet G 16 



NAME 



6 16 Type -casting 



Cast of Qiaracters 



I am: fpnale male 
(Circle One) 



Directions 
1 



Chopse^and cut out magazine pictures to show the people you 
vrouM cast in each role (character/ role column) . These can be 
any people, not necessarily movie stars. 



2. 



)lei:e the information about each character in the spaces 
provided below. Use your own imagination about the person's 
age. ^ 



3. Save the magazine pictures and this sheet in the envelope pro- 
f vided. You will need these materials for class discussion. 



Character/Role 


Female/Male 


Age 


Race 


' Brief Physical Description 


, Nurse 










Football , 
Player 


\ 








Doctor 


'-.-7^ 








Hcmemaker 










Qmstruction 
worker 


> 








Business 
Executive 










Kindergarten 
Teacher 










Engineer 










Model 










Flight 
Attendant ^ 
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Mini Unit: EXPLORING MALE AND FEMALE CAREER ROLES Starting Date: 

■ ' ■ ' ' [ ' - 

Student's Name: . Target Coipletion Date: 



Teacher Copy 



/Actyal Coipletion Date: 



rfini Unit Objective: This mini unit will hetp you explore your own attitudes about male and 

feiale roles, gain an understanding of 'the factors influencing _cl\anges 

I in these roles, and becdnie aware of no|-traditional career options. 



Mini Unit Evaluation: 



\ 
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Jefferson County Hhlio SohooU, 1978 
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1 . Feelings Akut Male and "Feniale Roles • 



WhyDoTliisActivil^^^ 


Evaliiation'Wijl 


Be 


B^ 


Upon ■ ■ 


Your personal -feelings about male arid female roles in , our ■ 
society will determine the expectations you have for your 
own life. , By evaluating whether or not your attitudes are 
fair to both sexes, you will gain an understanding which 
may greatly expand your future .options. 


CofflDleteness of reauiTements 
Ability to follow directions 
Neatness of. finished products 
Correct English and Spelling 
Accuracy of answers and conclusions . 
Originality of thought ' 



1. , Peeling; About Male and Female Roles Evaluation 



m 



ERIC 



Jefferson ComtihhUe SehooU; WS 



L Feelings About Hale and/Feoiale Roles 



WhatlDo- ' 


WhatlUse 


Product and Evaluation 


Sex rok. stereotyping can touch' 
everyone from infancy to old age, 
For this reason, it is important 
to be aware of vour own attitudes 
as well as the attitudes of others . 
regarding male and female roles. 

• , - "^ ' ■ '■■ ■ ' 




1 

' 1 * 


• 


A. Visit the Career Resource Area . 
in your School and find, the 
pamphlet "Male/Female Roles." 
Remember, a role is the part 


PaiBphl^t "Male/Female 
Roles'L^'buiid in Career 
. Resource Area) 


V 

Completed questionnaire in 

1, 


pampfhlet 


a person plays in life. Read 
the directions in the pamphlet 
and fill in the^blanks. Decide 
whether your viwooint recardini? 
male and female roles is moii^^e or 
less traditional. ■ 


[ 

f 


Teacher Evaluation 

% 




B.' Think of the characteristics of 
of an "ideal" boy and girl your 
,own age. List ten traits for 
. . each linder the headings. "Ideal 
r ^•■Boy^' and "Ideal Girl." Include 


Notebook paper 


List of characteristics of 
Boy" and'"Ideal Girl." 


"Ideal ■', 


both physical descriptions and 
qualities of personality. Com- 
j)ire the two lists and write 
any characteristics that aooear 
in, both groups at the bottom 
of .the page under the heading 
"ifeal Person." 


* 


Teacher Evaluation 

1 ' • 




Put a "T" in front of each 
'trait that shows a traditional 
^ . ^ way of thinking about males and 


• 
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1,. Feelings About Male and Female Roles 



WhatlDo 



C. Write a journal entry on the 
following: 

List the special qualities that 
lake ^ an individual. Which 
. qualities match more closely 
with "Ideal Boy,'^ "Ideal Girl," 
"or "Ideal Person" characteristics? 
Which characteristics would you 
^ like to change and .why? 

D. Every family must decide how to 
divide household tasks. Using 
Attachment 1, fill in the blanks 
assigning each job to someone. 



WhatlUse 



Your ECC Journal 



E. Using your completed wprkshect 
(Attachment 1), clnsider ,these 
additional facts about Ted and 
Sue Browning. Sue is mechani- 
cally inclined and good at most 
repair jobs*. Ted's hobby is, 
cookingf 

Knowing this, would you change 
any answers on the worksJieef? 
If so, use a different colored 
pencil or pen and make the chauj 



iUiiiiiiimi i: 



Attachment 1 (M; 
filled in) 



Product and Evaluation 



Journal entry 



T>;acli,!i lii/i. 

Completed worksi eet < i\ c 
added 



IcdLher hvttludtioii 
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L, Feelings Atout Male and Female Roles 



WhatlDo 



What I Use 



Product and Evaluation 



F. Write a journal entry on the 
following: 

Which is more important in 
determining )hat work a person 
should do- - 

"his or her sex? 
or . 

"his or her individual interests 
and abilities? . 

You are now aware of sex-role 
stereotyping, even if the term 
may be new to you. Sex-role 
stereotyping means a fixed way ■ 
of expecting a person to behave 
just because that person is 
male or female. 
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Your ECC Journal 



Journal entry 



Teacher Evaluation 



Jeffemn County hbUc SehooU, WS 



2. Changyig, Roles In a Changing Society 



Why DoThis Activity? 


Evaluation Will Be Based Upon 


Male and female roles in our society are presently under- 
going great change. An awareness of the social, economic, 
•and legal factors contributing to these .changes will enable- 
you to make more enlightened choices regarding your own 
future. 


Completeness of requirements 

Ability to follow directions . 

Arcuracv of answers reports, and conclusions 

Neatness of finished products 

Correct English, spelling, and form 

Originality of thdught 



2. Changing Roles In A Changing Society Evaluation 

9 
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2. ^Changing Roles in a Changing Society 

WhallDo V 



READ THE FOILOKINI) INFORMATION: 

You lay havfe hear4 the old expression 
"A woiiian'$ place is in the home." 
Many women; however/ have always held 
jobs outside tlievhcine. The^number^of 
• women in the work* force is still grow 
ing. Between 1950 and 1974 the num- 
ber of women workers doubled, and 
; today women acco'bnt for more thait two 
fifths of all worlters. In fact, the 
average women can expect to work out- 
side the home fqr 20-25 years of her 
life. 

Although lost women who work, outside 
of the home do so primarily because 
they need the income, their earnings \ 
as compared to mVn's have decreased 
slightly over the, last ten years. ' 
Today raos^ women still -are ,found in 
lower paying, lower status jobs. 
Several reasons for this are listed 
beloi^: • 

1. Women often have less education 
than men, 

L Women with families often work 
outside the home only part time. 

3. Women start and stop work to have 
babies and raise families and, so 
do not advance as quickly as men 
in senority or by promotion . 

4, Women are still discriminated 
I, against in salary and promotion 
^ in many occupations. 



What I Use 



Product and Evaluatibit 
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I, Changing Roles in a Changing Society[ 



What I Do 



What I Use 



Product and Evaluation 



A. Complete Attachment 2 to help yoy, 
■ determine why so many women are ' 
now, employed i 



B , As more and more women enter the 
work force, attitudes about their 
rights and responsibilities in the 
•home and on the job continue to. 
change. Pretend that you work 
for a newspaper writing an advice 
column similar to "Dear Abby" or 
"Dear Ann Landers." Using 
Attachment 3', write an answer to 
the letter. 

C. The social and economic factors 
that have influenced the change 
in female roles have also had an 
impact on male roles. More than 
half of all. the women who work 
outside the home, are married. 
As more and more women work out- 
side the home-, some men have taken 
over the tasks of housekeeping and 
child care. These men are some- 
times referred to as househusbands 

. Using Attachment' 4 give some- 
^ thought to this new role and com- 
plete the questionnaire. 

I) Notice that TV oiiiiiiietiiala adver- 
tising productbiised in houDework 
are almost alw/ys directed toward 
women. Choose one of Jjiese com- 
mercials and rewrite it, slanting 
it toward househusbands, 

2^0 
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Attachment 2 



Attachient 3 



Attachment 4 



Notcbuuk ^u|'i 



Completed Attachment 2 s 
. ' Teacher Evaluation 



written to letter to 



Teachet Evaluation 



Completed Aitathmenl 4 



Teacher Evaluation 
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2. Changing Roles in a Changing Society 

WhatlDo 



We^are, proud of stating that in the 
United States all men are created 
equal. Unfortunately, women have not 
alwavs shared this equality in legal 

During recent years, however, 
hgiilatures have begun to .view the 
role and status of women differently. 
They, have passed laws which prohibit 
sex-discrimination in various areas. 

E. Review the laws on Attachment 5. You 
may think that these laws are of value, 
only to women. Remember that they 
were passed to end any sex discrimina- 
tion in the areas mentioned, There- 
fore, at times men also will benefit 
from these laws. 

Arrange with your teacher to hd^e the 
laws- on Attachment 5 discussei in a 
class setting. You may invite lawyers 
from the coimunity lo talk with the 
class about. court cases involving sex- 
discrimination, or have different stu- 
dents interview lawyers (in person dr 
by telephone) and report back to the 
class. 



wyiuse 



Attachment 5 



Product'and Evaluation 



I'eachbi Evaluation 



Using.Attachnieni o read each person's 
problem and decide whici law would 
help hiiB or her. 



Attachment o 



'3v,.Non-Traditiona]. Carei^r Options .For Males and Feiales, 

Why DoThis Activity? 



Your choice of a future career may be liiited if you consider 
only occupations traditionally held by your own sex. By ex- 
ploring a non- traditional job, yOu will have an opportunity 
to re-evaluate previously held attitudes and in doing so. 
nay broadert your career options. 



Heffmon County ?ubUo Schools, WS 



Evaluation Will Be Based Upon 



Coipleteness of requirements 
Ability to follow directions 
Neatness of finished products 
Correct English and spelling 
Responsibility while visiting a site 



.on-Traditional Career Options For Males aai FaiiialBS - £ 



in 
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y Non-Traditional Career Options for Males and Females 



WhatlDo ■ 


WhatlUs^ \ 


Product and Evaluation 


Read the. following Information: 

ft • IF 


r 




A. The number of women in the work force 
continues, to grow. The jobs they 
hold, however, continue for the most 
part to-be the onesfteld traditionally 
by women. One-third of all women 
workers are employed in clerical jobs 
, while less than seven percent of men 
hold clerical jobs. Men, on the 
: other hand, are concentrated in craft 
•or, operative jobs. Only one percent 
of lifomen workers hold such jobsv 
Only In the occupations of profession- 
, al and technical workers and sales 
workers are the percentages of men 
and women workers nearly the same. 
Thus, people stai think of certain 
6cciipations as traditiq^iaily male or 
female. 


^, / 

P 

t 

} 

» il 


t 


^. Visit the Career Resolirce Area in 
your school and look at 'occupational 
briefs, pamphlets, and books about { 
mms careers. Are there any 
materials that seem to be written for 
• orJy one sex? Make a list of these 
joos unaer the headings "Traditional 
> ■ Mile Jobs" and "Traditional Female 
' Jobs. ".Now put a check' beside all of 
these jobs that you feel could really 
be handled by either sex. 


Notebook paper 

Occupational briefs/ 
books, and pampi)lets 
about careers 


V 

i 

, Lists of "Traditional Male Jobs" 
•and "Traditional' Female Jobs" and 
discussion of question' 

^ i 

4 1 

1 




Teacher uvaiuation 


Be prepared to discuss the fallowing 
.question with your teacher: 

in ■ Why has some career material been 
written to imply that a certain 
Q iob is open tp only one sex? 
ERLC , 




1 

• 

1 
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h Non-Traditipnal Career Options for Males and Females 



WhatlUse 



Product and Evaluation 



Attachment 7 



Notebook paper 



Attachment i 



C. A person's choice of. career may 
^ sometimes, be influenced in a subtle 

way by, reading or hearing sex stereo-' 

typed, statements. Using. Attachment 

I' think about such language as you 

complete the worksheets. 

0. You have had the opportunity to|)e- 
, come^aware of occupations which are 
- considered traditional -for jnales and 
Ifemalei.. -No.w4ist .three-jobs^ consid- 
ered non- traditional fpr your .sex 
which you would, like to learn more . 
about. Beside each job write reasons 
telling why you are interested in 
this occupation. , 

Bi Consult with /our teacher in the fin- 
al selection of the non-traditional 
Job you wish to explore. Follow the 
(Established pjrocedure in making 
• arrangements for this job exploration 
Do not limit your exploration to a 
telephone interview. Visit one o7 
more work sites' in the community 
where peoj)le are presently employed 
in non- traditional jobs or career > 

,' fields,, Use the questions on 
Attachment i as a guide for obtaining 
meaningful information .about a non- 
traditional career' option. 

'F. Use Attachment 9 in 'the evaluation of 
[, your non-traditional job exploration, * 
Review the information gained by using 
Attachment a when making your evalua- \ Attachment 9 
tion. 




A 
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Attachment 8' (already 
completed) . 4 • 



Completed worksheets 



• TeacJier Evaluation 

■• ( 

List' of three non-traditional jobs 
and reasons why they might interest 
you 



Teacher Evriuation 



Evaluation of job exploration 



teacher Evaluation 
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FAMILY JOBS ' 

Ted and Sue Browning are a young married couple. Recently 'they moved 
into their first home. . ' 

Below is^a list of h9usehold jobs. Decide which tasks Ted would be 
'*°r^?''T^5® name beside these jobs. Do the same 

^'tXti' b'^silrJhS'JpJ""' "^"^''y ^'''^ 



Earn money to support the family 
Wash the clothes 



Take out the trash 

.Pay tKebills and balance the checkbook 
Cook the meals 



Fix a leaky faucet 
^ovel the snow^ 



B^e a-<;aq^e^>-^ . .. _ , 










^Do the/grocery^hopping 




■ ' d ■ ■ ' ' 






Wash the car 








4 


Mow the lawn 



Qean tp after meals 
Paint the livingToom 



OiangB the oil in the car 
Clean the house 



Return books to the library 
Take the car to be inspected 
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Attachment 2 

Exp loping Male and Female Career \Rolee 



CASE HISTORIES 



Read *each case history below. Underline all statements ex- 
plaining .why these women work outside the- home. 

Ann 0. had never seriously. considered going to work before. 
She was happily married and had two small children-. Then her 
, husband lt)st his job,' and the family tieeded money . " Ann founH^ 
a job in a bank. .'Her salary helped the f^ily meet.- expenses 
until her husband found another job. 

Mary B. had been a homemaker all of her life. She considered 
it important to be at home while her .four children were growing 
up. When her youngest.. child left for college, ^however/ Mary 
began to feel bored and re,stless . She always 'enjoyed skimg. 
and decided to capitalize on this interest. She opened a 
small shop which rents and sells ski equipment." Once again 
Mary finds she enjoys life. She now realizes that to be happy, 
^he needs some sort of challenge. ' . ^ 

Shelly B. is a personnel manager for a large company. She 
and her husband do not plan to have childrfen; as - they are, more 
career oriented than family oriented. Shelly *s job is very 
important to her and she would accept a promotion even if it 
m^ant moving across the country and living apart from her 
husband. 

Melanie H. has one eight year old child. Six years ago her 
husband was killed in an automobile accident. He did not leave 
much insurance and Melanie had to find a job to support her 
daughter and herselTT She discovered that jobs in the skilled 
trades often pay well, and Sfter a period of training she got 
a job as an electrician. 

Sherri T. has three school age children. For several years her 
marriage had been unhappy, and ^ne day her husband announced 
^hat he wanted a divorce. Sherri soon discovered that she and ^ 
her children could not live on the child support paid by her 
former husband , so she accepted a secretarial position. 

Sue C. iif a lawyer, who supports herself . Although she dates 
several young men', she does not wish to marry any of them 
until she has had more time to be on her own . Even if she 
should someday marry, it is doubtful that she wiluld give up 
her job. She spent many years in school working to earn her . 
degree , and she now enjoys the work she is doing. ] 

Jan R, has two junior high Sge children. Her husband makes an 
adequate income, but they haVe not been able to save ^uch money 
for the children's * college educations . Jaji returned to the 
teaching job she had left years before and is now putting aside 
her earnings to be used later when the children go to college. 



'Attadineiit'' 3 ■ 

MfiplQjpihg MalB and F^iiidlp Caw^ ItolM^ 




BEAR GABW 



working as a bank teller,' Recently 
X wt^w training program at the bank. The 

prisitbtioA chance for a. much mbre challenging 

idbl" ™ The position wblild' demand more 

of jiy tiro, im^ home as often* I have two 

syibolia^e^ dli^^ as a biology teacher* 

S&c^dii^^^ h^ip.^idthfis^^^ and^ housekeeping? Or . 

tfidecided 



•9.. 
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Attachment 4 

Bxplpring Male and Female ^dreer Roles 



# 



HOUSEHUSBANDS 



List five reasons why a man migjit chodse to become a 
househusband. 

STVD'ESTS MIGHT LIST ANY OF THE FOLLOWING REASONS: 

A'. ^ ; 

He iB'the mavvidge par^nex^ who prefers to do household choree. 
Hie wife can earn more money than he can. 

He has a job (such ae writing or painting) that can be done 
at home • , . j 

He cannot find a^ job ixnd' his wife can. 

He is divorced and has custody of the children. Perhaps his ( 
former wife makes child support payments . 

He hnd his wife both work part-time and share housework and 
child care . ► • 

is attending school nfhile hps wife is working. 
He is financially able and wishes to stay at home in order to 
become' Tie tter acquainted with his children. 

Think of the problems- a man might face in the non- traditional 
role of househusband. Ivbuld these problems more likely involve 
the actual work he is doing or his fee^lings aboift the work? 
Give reasons for your answer. 




Attachment S 

Exploring Mjxte and Female Career Roiea 



LAWS PROHIBITING SEX DISCRIMINATION 



Equal Pay Act of 1963 ' 

As Amended by the Edufcation Amendments of 1972 

What is says: There will be no discrimination against 

employees on the basil' of sex, in the pay- 
i ment of wages. and fringe benefits: — 

What is means fExamples of discrimination forbidden by this 
act include; 

establishment of different pay scales for 
females and males who perform substantially 
* similar work; 

establishment of higher commissions 'for male 
' sales clerks who sell men's clothing than for" 
female sales clerks who sell. women's clothing. 

.* • • • • ' • 

Civil -Rights Act of 1964 ' * 

As Amended by the Equal Employment Opportunity Act. of 1972;^ 

- ' " : 

What is says: Inhere iwill be no discriminatiomin employment' 
\ on the basis of race, color, religion, sex, 

or national origin. 

What is means :Examples of , sex discrimination forbidden by 
thi§ act include: 

sex-segregated-classified- advertising ("help 
wanted -male" and "helD^faTfted-female'V) ; 

different retirement ages for men and wofiien; 

s^epa^rate prJpmotion ladders for women and jnen; 

refusal to treat pregnancy as a. .temporary ^ 
\ disability. ■ 



Sxpliiring^ Mk%0 and fimaU CaTBtr Rolea ^ 



Title IX of the Education Amendments of 1&72 

•• I .■ • f ■ ' •, ■ • 

What is says: TheriB will be no discrimination in ediioational 
institutions against students and employees 
on^the basis of sex. 

What is nreans: Examples of discrimination forbidden by these 
amendments include: 

refusal to hire or promote qualified women 
as principals in the school system; 

refusal of a college to provide housing of 
comparable quality and cpst to students of 
both sexes; 

refusal to proviUe equal opportunity to both 
sexes to receive fellowships^ and scholarships; 

> maintaining sex-segregated classes in busiiiess, 

vocational, technical, home economics, music, 
and adult education courses. 



Attachment^ : 

ExploringM^te and Female Career Rolea 




PEOPLE WITH PROBLEMS • 

Ken Was a nurses' aide in a^hospital. He enjoyed^his work 
but claimed that he was discriminate.d against because he was 
paid less than an orderly in the same hospitaV An investi- 
gation proved that the duties of a nurses' aide were in 
reality eilual to those of an orderly. 

Which law wouljd help Ken? EquaT^Pay Act - --■ ■ 

Jim' was on the high school wrestling team. During the fall' 
of his senior ye^r he decided to get his body in condition 
for the upcoming wrestling season by enrolling in a ballet 
class, which was of fered through the , adult education program. 
He was the only male who showed^^up for the ^lass and he was 
denied enrollment. It was explained that the class was ope^ 
Only to females . . . 

Which law wauld help Jim? Title IX of^the Eciuoation' Amendmen ts 
of 1972 ■ ^ ^ . ^ ~ \ \ — . 

Jean worked oii the assenibly line in a- large factory. She 
needed the salary she earned and was therefore dismayed to • 
leajrn that she must retire on her next birthday at the age 
of sixty-two. She was even more angry when she discovei^ed 
that ifaaie employees could work until they were sixty-five. 
Which' law' would help Jeanl Civil Rights' Act of 1964 as amende d 
by the Equal . Employment Opportunity Act of 1972 ~ 

Mary had applied to be an assistant principal in one of the 
city high schools. Her education and experience made' her feel 
weH quali^ed for the job. A man who was a football coach, 
however, was given' the ^josition. When Mary complained because 
he appeared to be less qualified than she, she was told that 
a man wa^ needed in this joi because of the discipline problems 
an assistant principal must handle. 

Which law would help Mary? Title, IX of the Education Amendm enJ;s 
of 1972 

Robert a hair stylist in a beauty salon. When the original 
owner of the shop sold the business, the new owner fired > 
Robert because she preferred to have only wom^^ working in 
her shop. Robert had had eight years of experience, -as a hair 
stylist and his prjevious work had brought in more than enough 
fees to cover his salary. He decided to complain. 
Which law would help Robert? Civil Rights Act of 1964. as ame nded 
by the Equal {Employment Opportunvty Act of 1972 



J 

S^ibring/^'MetU ianii Female C^eer:jiolee 



Attacliaeat 6 fcbhtlhiiedj • r J) 



Sue had worlced as a bank tejller for several, years . One day 
she.discovered that a male teller who had started work o > 
JoS«?lJLr' Pai? -a^large^r salary than she. When she - 

complained, she was told that he was working only temporarily 
as a bank teller. Soon, she was told, he woiild begin thbir , 
management^ training program and for this reason i^as entitled 
to the higher salary. 

Which law would help Sue? Equal Pay Act of 196S 

f ix^een years old and was aotfking^ 
job. In the want ad section of the newspaper she saw the name 
of a restaurant near hier home. The ad re&d "Wanted- Tbusbovs 
parttime." WhenHinda inquired about the job, thrownefof 
the restaurant told her that he' had a policy of hiring only 
boys for the work. . * ^ ■{ 

^r^ would help Linda? civil Rinhta Act of 1964 aa amended 
by the Equal Employment OppaAunliy Aai of Id^t ' -22£."aea 
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Attachment, 7 ^ ^ 

Bxp taring Male and Female Career Rplee 



THE LANGUAGE OF SEX STEREOTYPING 

Part I . : * ' . . 

Underline the parts' of each sentence below that lead you to 
think the job mentioned is held by one sex only, 

1. A forest ranger should be in good physical condition because 
' he must spend long hours in rugged country. 

2. Many k'indergarten children r^^atd their teacher as a mother 
substitute. . 



3j. Dentists are highly professional men^ I- 

4. A college professor has spent many years studyiiig extensively 
his area of interest. 

5. In addition to being courteous and helpful, an airline flight 
attendant must also keep her appearance attr^ctive ,.^, ♦ ^ 

6. During his apprenticeship , the nian who intends to become an 
electrician must ^pend several nights each week in school. 

\ 

7. If you need to ^jL-the librarian a question, be certain to 
thank her for Jl^HpEflp. 

8. Although she isn't a doctor, a nurse is> an important member 
ot the health^care team.^ ^ 



AttaqliiDent 7 (CiTntinuedj ' ; 
J Exp'tpring Mate and. Female eajceev So lea 



Soitie j;ob titles used to. describe, workers 
typing. C hange eacjh title beiow to o-ne 
job could be held, by a pe^i^son of either j 
has been done for 'you. . . 



. 1.^ fireman -- firefighter* * 

2. mailpian mail darvier^ letter^ aai^r^ ^ 

3. busbpy hue per eon ^ bus^help • 

4. stewardess — flight attendant 

■* . . " • .' . ' ■ - 

policeman '-- police officer 

6/ housewife -- homemak^r^ ^houeeepoue-e 

7. waitress waiter^ food server " 

r 8. telephone lineman -^^^ telephone, lineep^ 

9. salesman ealeeclerkj ealea-pereon^ 

1ft. seamstress garment "inak^r 

11. draftsman draftapereon 

12. girl Friday -- p^ravn Friday j Bedretaz^ 



I 



Attachment .8 

Exploring 'Male and Female Caheer Roles 



EXPLORING A NON-TRADItlONAL CAREER 



What is a Non-Traditional Occupation or Career? 



i 

ar 



o/n: 



t 5 



1 

1 .1 



\t citbe tt^ifi it 1 .feht, iiune 3 in 
[>r a malij .1 indn^vjarten teaci^i:. 
career q^pcrtunities are availa 
most peopie realize rthat a pers 
inportant than his or lier sex, 

Jale,..you have an opportunity -ia i 
0u^4p|B*S^ever h^ considered bef : i \ 



ir 



Whep Can You Explore a Non-Tradit Lm i G.da ^i , r 

"HxsiKXJi^ choose to explore a non^traditioiLal c£ii 21 d 1 ii,j^>oui .^rijT,& r 
Cluster E3q)lorations, during your Secondary Cluster i x.|;lt)i a tions, 01 
<hiring both. ' 

• * 

When you explore a. non- traditional career, you will^lan and completi. 
your site visit in much the sgine way you would any other exploration. » 
The- major difference is that you have, an opportunity to ask some 
special questions of the vrorker in a non -traditional job. 

You caji get idea^ about dltfcreiit ixoii tiaditional Ui^ou^dC iwus o.>£>i^>^€ 
from your teacher. ^ 



traditiOi*al j^bs: 

occU|>ation *t you. piace 0 . enploym^nt ; 

WhuL Special ^i.a.l y^u tiayc la it*..^^ l.ii ^ 

/oil i.ave to take legai action to's^m.e i\.t e pljy ^iiir 



car er'i 



4 1. 1 



abo<ii y , i . 

tK... i. . . .1 I 



Attadnji^ 8 (coirtimied) 

SxTpioririg Male and Famccli Carsj^r Ratea 



6r H^ve founcj any physical demands that you coulci not meet 

.'; ^ 7>- for advancement the same as for 
: • sex? 



* 8/ Would you advice someone else of your spx to enter this 



7 



( \ 



Attachment 9 ' , .' 

Kxploring Male and Female Career Rotes 

EVALUATION OF ,NON- TRADITIONAL- JOB EXPLORATION 

Part J 

The non*traditional job I explored was_ 



I would/would not be interested in working in this occuDation. 



1 i Ht \:1 fi- u. s. jn £o r ) ,! 1 3 n , 

i 

■ 2. . 
-3. 

5. 

Part 11 

Complete a Caree^ tAyijCAi tide "Jfor /Oii i i 1 

site visit If you are ao tg the Explor, c .oi\ \\ e 

this sheet to write a desc n of your sii,e visi. r 

did the exploration take p^ Who was your .ommui t 



What did you learn abqut th etc.) 




.Ifeacher capij 



COMMUNITY INSTRUGT01^■■ 

» — 

LEARNING MANAGER 

TARGET DATE 



CoMUtfi hhlie Sohools , 19?8 

. LIFE SKILLS AREA Personal/Social Developnient 

• PROJECT TITLE ' "Kho Are We? 

' .. STARTING DATE 



COMPLETION DATE 



RATIONALE; This project will acquaint you with past and, present view points regarding roles of men 

and women in our society. With this backgrouffd Information, you will record your nfir<;nn;ii 
attitudes about 'career and life roles of males and females and speculate on the < 
temporary attitudes may have on your future. 



ACTIVlTlfcS 



)iK>u Jl J I,, i C J uu 

id On th.. tiaiccr nJ lite 

fS ot rtidLs and itiiiidlcii, 

;e th. blue qucjtiuniiaif..^ 
j/ieinale Roles. Ihc qucsti. 
'e cdn be f^unJ in the CdictJi- 
)UiCe AiCi . It bt^iub 
;iety is changing. It i. 
Stionmg oMLjc tonhh^nly ai .>p| 
, belief:), 

.fiJrfcrD ihQilJ I), fell ^vllttd) 
iiil compete. Be^JrcpareJ lu 
li > U5:» ^oiil A, sw.;rb with ^ jih 
Ic iiniii^, iiiaudg(;i 

I'l . I M.J i.ieri i 

^l^yvti) ill f ici fi'i) . )M)U15. Wn , i; 

i ihun .ttper expl .iniiig his/h:i 
/icwpDii.ti. one liiJc thi> pdj^er 

^ith d :»ldt, .Lilt ul: )^ U 5tl I 
lefc J YJWt own idi,p[)i,,l nDw 
,[>ic , Uh (he Ol)u;i j.oi:, ,„ 

/icNp.iut , ^/i J] $,,c it iijih 

^"'»rc L'idii nc viCMpoi.it 
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RESOURCES 



{ 1 . 



(found in the Car.ei Area) 



PHUDUCTS/iKI' 



Female Roles 



1. . i 



WHO ARE WE? 




Jefferson County Public Schools, U?s 



n. Definitions 

Using any available re- 
sources (print or broad- 
c?sAedia, personal- 
yonj own or other's exper 
ieikes), describe a ^cur- 
rent ot historical event 
to define and show an 
example of the 6 words or 
)^rases listed below. 
Credit each source with 
ippro^iiate bibliographi- 
'.^l ihformaiion or in- 
;lude|an actual exdinple 
if ncKspjper ankles, 
lajjazine piciuics, etc. 

dis:ri,,.iiiaiion) 
3cX fair' (or sex j 

-usculiniii 
feiaininit)' 
6^ereot/pi..„ 
affirmative , „ 



Newspaper Articles * 
Movies 
T.V. Sj 

Pers^al Experiences 
Experi-enves of others 

History 
Herstor, 
Feninisin 
,<k!.Male Rol, 



PRODUCTS/CRITERIA 



Six well written definitions 
and examples, each illustrat- 
ing one word or phrase listed 
under A, 



L.M; Certification 
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WHO ARE WE? 




Jefferson tounty Public Schools, 1^8 



III. Sex biased/sex fair words, 
phrases, and practices 

> 

• A. Complete Attachment 1 
u^ing your own knowledge 
and suitable referefices. 



lb hUl.LOWlNi, INFORMATION. 

Speak dtf.ct GUI- p, r 
cepti, n of the ivorlJ 
arou^nd „s? ■ id, it 
does Su)'b Lh.diJ ^api 
faiiiUdS linguist ; it , i 
fccts uur tliiiiki,,jj »,J 
our lives dt the Subcu, 
sci,,us Ic cl uf Mill awu 
ness. (Ic St ,te. hi. 
hypotl., si- ttb foi low. . 

' II 111..!!! ti I IlyS jl, I,,, I 

lU'c i„ the oLjc iiii 
aloiic nor dlji, 
ill the wuil 1 of .ocitu 
iciivii/ as -fdiiiaril/ 
uiiJci slowj, but Wc Vfc 
niiii-h dt the iiicr, y oi t 
[JdrliuUdi laiigja^jC 
whicli hii i,:coM th.. 
iiicjiu,,, (;f c\prcs , iuii 
toi til ii society : 
(fi .1) ''U dy's Clijud 

^Uik S„ li Ttdiihiii^,, 
JcvJoj^cJ i.y bJucati 
Clidllcii^e , iiu. ^ Ula 
iiigtja, D C , |),iDiisiuil 
by ^dli.iul i: iiii.dlioii 

As.DLiatioii 1974) 

o 
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Attachment 1 

Resources in the Career Re- 
source Area 

fespurces in the school or 
pyblic library 

Kcsuuiccs tiuui youi l.M 



■PRODUCTS/CRITERIA 



List of acceptable sex fair 



WHO ARE WE? 



Jefferson County Public Schools, Ws 



ACTIVITIES 



B.Rev^career related materials of 
your choice (pamphlets, books, 
films," filmstrips, etc.) looking 
for eianiples of sex^bias. Use 

1!. I f.)r ,hi 

)r Lie tuiii 

i I inesj l;t:) 

)i! iblisiisr ^) 

J':.. : sex bii>| 

ig I . ut ■fecllii|{,5 ii : , 
ii I . :h(;ii occurence iii li 
iSi . Chat your letur wii; 
pjf. sarning manager an 1 Hi i 



/ . ir 1 armiig raanagti a 1 1, 
it.iii:; illuitfating sex ua. >[ 
stereotyping, tt'mjy folate l1 
taachMg, couiibeling, hiring 
joachiiig. or otiler si,„ilar pij, 
tices. 6c piepareJ to explain . 

handled th^ ijiuation artJ how 
yuu felt about It at the (iiiie 



RESOURCES 



Attachment 2 
Career-related materials 



PROBUCTS/CRITERIA 



•Business letter to publisher 
pointing out specific sex 
biasj[^s) and expressing 
ffiRlinos and opin}'^"'= 
ccurences. 



(,ci till, u 



,.1 1 

eoli |:in 
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WHO ARE WE? 



Jefferson (lounty FMbUo SehooU, 




IV: Career Goals and Role Models 
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Your own knowledge 



PRODUCTS/eRITERIA 



i II iiatw 1 4i ly o iii„re Ji 
^■J : rclati/e: Somt.n fro,., 
>P'. Ji ciitli taiMit til world!,; 
io,i;)ii.. f;oni history, literature 
»":'!., .r tiK, urts; a neighbor 
^' 1 ^..ai^i.er ; su,ncj„c in a pos 
[ti of leal, nhipi . cloae 
■Tiiiii Oi a casual i. quaintaii^c, 

'I .JUillcOli. >.ho is a fi^iiic(lt of 

'1' '1 own (..f a„jti,ci 'bi i;nanjia 
li.ii. 



*of things yii, 
t one or Hore ' 
whom you i<len 



i.,M,"Cciiific<»tj 



jii'li 0, uiiil , like li) , }| / 
it tiieii beia.ior, nannerisiis, 
5ucces5ep; skills; talents, 
knowloJg'e, intellig:ei\,ce? Is i, 
thch career or life style; 
iWn self confidence, dedi^a 
tion, ..odipwsuie, or ificir niean, 
uf cK icssing tAjnsJves? Isfi 
thdr p^aiticul, social, , on 
OR\i^ itdtus? 

" ' ■ •• 1 n „ 

"lis I l-'T. 1 , 1 , 

i<i Ok , Ic, 1 1 1 !■ 




.. B.' On another sheet of paper 
'draw twa Columns. Entitle the 
- sheet "Career Glials and Role 
' .Models." In- one column, writ, 
somf goals related .to the life 
and career roles .you are pre- 
sently considering for yourself, 
. In a second column, indicate hoi 
' . your role model (from A and B 
above) might have influenced 
. (or still could influence) youy 
, thoughts, feelings, actions, 
• about your life and career goaR, 




9 



iisi of pef^iotial goals with 
correrafiiig' stftements,show-, 
ing the actual or potential 
influenij^' df a.' role model 

on IW thoughts, feelings, 
tfons. . ' .i 



ac 
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V. Facts vSl What People Think 

A. Using resources available 
in the Career Resource Area 
or school or public librar- 
ies, locate and write in ik 
missing facts for statements 
one through seven on Attacly 
ment 3, Survey Fact-s vs 
What. People Think. Be sure 
to indicate the source of 
your information (title, , 
author, publisher, copy- 
right date, and page). ■ 

Write your opinions for 
questions eight ind' nine. 

, B. Siifvey.3 peQj)le for each 
statement or question. 
Read them the statements or 
, questions as written before 
you researched' and wrote in 
the facts (or your opiaio.n 
for questions eight andliiie) 

' Ask them to complete the 
blanks on the basis of their 
own knowledge. Afler inter 
■'iewing each person, tell , 
him/her the. correct answers 
to the statements or ques- 
tions. 



Interview at least one per- 
son in each of the follow- 
ing age grojjps: ■ 
.Younger /than 25 - 
' Between 25 and 45 
Older than 45 
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RESOURCES 



Attachments 
Career Resource Area 
School or public iibriries 

If 

Acquaintances' (Coimunity 
instructors, family, 
friends, teachers, 
neighbors). 

Resourced from L.M. • 



Attachraejit 3 (partially > 
completed) ^ 

At least 3 people in ' 
different aga groups to 
interview.. 



PRODUCTS/CRITERIA 



A 



Completed survey state- 
ments including sources 
used in locating c\)rrect 
facts. 
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Completed survey form with 
opinions from at feast 3 ' 
different people represent- 
ing at leas-t 3 different, 
age groups. 



L.M. Certification 



1. 



2(fi 



■'C. In analyzing responses to 
your survey, answer such^ 
questions as: 

Did' any one age group 

?eein more"' knowledgeable 
than the others? 

Did men or women .seem to 
* , 'know more f.act*| 

How did people react 
when told the 'correct ' 
, answers? W/e tt|ey 
surprised? :0pi^t;tfiil.? ^ 

What conclusions can you 
. ' dr^w from your finding^s 
•about public awareness, 
of sex roles? 



Would you consider 'forking 
in 'A non-traditiohj role 
some'W Why ot'why not^ 

VJ..' Laws Affecting Rights 

, #ws ,which prohibit'-sex'dis- 
■ crijiinatjon ii) eniplp^^nt 
' V and 1 education are designed 
^ to>|lrotect the rights^ oft. ^ 
. both' females and malel ' 
Read the "Laws 'and Guide'-, • 
' lines" sheets (Attachment 4). 
and complete the "Ifhat's the 
Law?" sheets. U?e an/ othei^ 
resolirces necessary to find 
out 'details ^a59ust.vthe, laws 
. ' (for example j.-Jfran^e^^with" 
' .■• 7our'^eji|Ring!,manajge/tV"hav 
•a local attorney'-tairwith ' 
.the cl^ss'iabou;t::t^fi' laws, • 
coiict caseS'-r^'i'ding irex"*' ''^ " ' " 
disc rimii^at ion , . 'r ever s e di s 
; crimination,^ etc.). 
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RESOURCES 
Attachmeltt 3 (completed) 
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Attachment 4 
Resources from LM 

, Local, SJtate or^ federal 
government offices 

Attorneys from the local 
corarau^ty ^ 



Well written answers to 
questions regarding survey, 



L.M. Certi£ication' 



Coi!lff}f.ted "What's the Law?" 
smiis sheets. 



i 



ca^'e 
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ACTIVITIES 



VII. Male/Female Career Options 



RESOURCES 



Using. Attachment 5 as well 
as any other available re- 
sources 'as a guide, develop 
a.qjjestionnaiie designed to 
discover the extent of fex 
bias*or stereotyping in 
various careers. 



B. Following established ECC 
epminunity exploration prace 
dures, visit a work site 
where you can interview one 
woman OR one man in a .non- 
traditional career role. 
Complete the Career Expljra 
tion Guide and obtain an- 
swers to your questions. 

C. Write a journal entry to 
record your reactions to . 
<the llion- traditional explora^ 
tion; and tell your feelings 

. abou't working in a non- 
H traditdcnal job yourself 
someday. 



Attachment 5 

Career Resource Area 

School and fliblic libraries 

Knowledgeable authorities 

Person working in career 
considered' non-traditional 
for his oT her sex., 



^ Career Exploration Guide ' 
(fj;om Learning Manager) 
(Juestionnaire developed in 
A above. ■ 



Career Explbratiojj Guide 
(completed in B above) 



(Juestionnaire 
B aboye) • 




ted in 



Your personal reactions and 
feelings. •< . v , 



PRODUCTS/CRITERIA 



Sex bias or stereotyping 
questionnaire 



L.M. Certification 

» • ■»! 

Completed questionnaire ^n3 
Career Exploration Guide; 



L.M. CeiJti'ification 



Journal entry< 
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SEX BI^PSEX FAIR WORDS AND PHRASES'^-. 
Rewrite the sex biased words or phrases to make them sex fair, 



SEX BIASED 



SEX FAIR 



Example: Fireman 



Example': Fir^ fight-er 



1 . housewife or househusband 

2. mankind 

3. steward or stewardess 

■ i 

4. primitive man 

5. Each student will submit 
his assignment . 

6. manmade 

7. cleaning woman 

8. insurance man 

9. The office wa$ manned by.. 
10\ chairman or chairwoman 

11. old maid 

12. foreman 

13. mailman 

14 . male nur^e 

15. I now pronounce you man > 
and wife 

16. salesmen or saleswomen. 
17».' college bpys ai^nd co-eds' 
18;^ off ic.e*giirl 

I9f ^c^v^ema] 



homemaker " - 

humani ty , human beings , human 
race, people * 
flight attendant 

primitive people, primitive women 
and meri 

Each student will submit an (or the) 
as'&ignment 

^artificial , synthetic , manufacture^d 

house (or office) cleaner y s^ervant , 
housekeeper ■ 

insurance 'agent 

The office was Sjtaffed by,.,. 

presiding officer , person pres'iding , 
moderator , chairpQrson 
tfnmarried woman 

supervisor 

mail* carrier , letter carried' ' 



nurse 



husband and wife 
salespersons 



7i 



college s tuden 

• ' * * ■ 

secr^\ary y the clevicaV staff person 

jjUl^'early humans , cave dwaller^s, . 



SEX BIASED 



SEX FAIR C 



20. woman novelist. 

21. forefathers 

22. lady doctor / 

_ ■ ... ^. • ^ 

2^,» family man 

24. The secretary. . .she 

25 « cameraman . 
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noveliat^ 

ancestors J .forepersons , precursors 
Iddctor 

family person 
secretaries-^ ... they 
camera operator * 



I; 



• . THINGS TO CONSIDER 



The following are some questions you might wish to ttonsider as 
yoy JiOok through materials for examples of sex bias. 



. 1. Are males and females consistently r.epresented ^n ^jual 

balance? . . - 

^ » • _ ■ ...^ . ' ■ ' • . . 

.2. Do the materials show a variety of choices for males and' 

females and are bo th encouraged to pursue personal goals, 
^ including non- traditional ones, if they are so inclined? ^ 

3. Are females and males encouraged'' to deyelop their own lives, 
meet ^their own -ch^l lenges , find their own solutions? 

4. Do il lus tr^ltions tend to stereotype the workers according 
to traditional sex roles.? dress? mannerisms?' 

5. £s inclusionary language used (i\e. police officer instead 
of policeman, ^'istaffed by** instead of 'Ijnanned by,'* etc.)? 

6. Are females and maffes shown at a -variety of levels in. an ^ 
Qccup,ation as well ^s in a variety of professions; tradesT* 

' or jobs? ' ' . - ' ; 

7. Arfe males and females shown as v<<)rthy models to e'mulate?' 

8. Do ^he jnaterials fairly- rdflbsent accomplishments of both 
sexes, in any given field^HP " 

9. Does the author^ ravo id language which is patronizing, demeaning, 
■ . or 'limiting^ to either^ sex? 



10. " Are "raefhb%rs of either sex arbitrarily assig-ned leading or 

secondary roles? 

11, Ate both sexes treated^ with the same respect, dignity, and 
seriousness? 'm ' 

^2, ^re members of both sexes represented- as whole human beings 

• with human strengths and weaknesses /'no t nvasculinfe or feminine 
ones ? . " \ 



1* 



" \/ /SURV£Y --.FACTS vs, V^HAT PEOPtE THINK 

In the midftf ties, wdmen made up ~. about 32.2 p erc 
U.S. labor, force J;, by the midseventies , women made 
SSjJ'd. p tfrcent of all, workers. 

Source ; 1975. Handbook on Women Workers^ 




f the 
about 



— - — — — ^ — ^ 

Name Age • 

' Group ^ 


Midfifties Midseventies 

I* 

r 




* ■•• • . < 




% \ 







I 
I 



2. 



• ■ * ^_ , , 

In the early forties , married women (hu^ban^, present) made* 
up about " p ercent of^ all working women; by the midsev6n 
ties, married women (husband present) made up about 58 
percent of "all working women. ' . . , 

Source^ 1975 Handbook on Women Workers^ p. :15^^ 16 





Name Age 

Group 


Midfifties Mid'^eventies 

5 - ■ . 

* % % 




1 • % 




■ 1 % 


» 

1 


' ■ \'' ' 'V- '.. 

1 

.I 

1 



3. In the midsevefiltes, woman ifrade up abourJlVpefeent. 6f 
* . all. professional ?nd technical workers; abouft 77 of all 
:» clerical workers. • ^ . '■ — = — 

Source: 1975 Handbook on Wcmen WorkeTe, p. 87. 





Name, » 


Age ^ . 
SSroup^ «y 


Professional/ 
Technical 


* 

Clerical 








■ , ■ ■ 








■ % ' 






% 



# 



4-. Beti^en the midsixties and midseVenti,es ^ the earnings of 
wom^ as cqmpared to men (ihcreased slightly) (decreased" 
slightly) (stayed ahout -the same):. ' . ', 

Source: 19 75 Ear^^book on Wbmeiv Workere, p. 129 \ 



Name 



Age 
' Group 



Increased Decreased Stayll 
Slightly Slightly same.- 



»^ \,f4t women^ wha 'i^rk o-utside'^he home do so prUnarily becaus. 
,r.- * ■<'f eV?>WQwiirt '^affd. > ■- ' • • - 



■ ■• , - r- 



Source; I^Vg-g^^^^.z^ „^ y^V;^... , p -' Vo. 




Age 







>v ■ ■ - 






■ - . *v 


— ^-^^ ■ ;■ 


- • 

.V • » -a: . 


V ■ ■ ^ ■ J > - 1 


* 



mmary reason for wb^ien " 
worfctng^utside the home 



■ --' ^^ .. (D&njep' Reiaionql .Offij-^-). ' . . 



N«*ie 



Age . 



'■•■i 



Si* 
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WHO ARB WE? 

Atta-chnient 3 (Continued) 



7. As the educational attainments of women have increased, the 
number of women in the work force has ( increased) (decreased) 
(stayed the same) . 

Source: 1975 Handbook on Women Workers^ page 184 



Name 



Age 
Group 



Increased Decreased Stayed the 

same 



8. What do you think will happen to men in the work force as 
career opportunities for women expand? ( Your opinion ) 



Name 



Age 
Group 



Opinion 
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WHO ARE WE? 

AttachmettK 3 (Continued) 




In wnat ways do /ou think" majarjrrage family life wil_ be 
affec-ed sis more women take .jSe raxesz commitments? f raur 
opini::n) \ » 



T 



at? 



Name 



Age 
Group 



'0^ 



% 



I 



inO ARB WBt 
AttftChnent 4 



•LAWS AND GUIK^INES PROHIBITING DISCRIirifATIOIf IN EDfiOKTION ANT 
EMPLOYMENT 

In the pasrr several Vetr-^, new. jaws Hare i)een enact»i to pro- 
hibit discriBnLii»tion in bo^ educatdoii asid employment- Many of 
these laws hr^e been desig^d to cllai'Mte discrimi,natcrry pxactaces 
on the basis a- race, colo^, religion, and natifpaal orizgin. Since 

1972, discrin.xMtion on ths? basis of ' $ex nas been incLjoled throtugh 
the extension and enforcewnt erf existing laws. 

V , ; 

ifany tff these laws are ♦jrtr in^ ^ mi.j<? r Lgpa-ct ^^5s4:anees -of 
discrijnination. The Equa\^ ^ay ^c-^ of , for example, prohibit.^- 
discrimination in salaries on me baiei^ of sex • The Equal Pay 
Act prescribes that equal pay oe trs^* to emplovees who ;5erform 
tasics requiring equal skill, eff orr , aitd responsibility' ahder 
similar conditions . This Aegl^laVion has he^ used as' a legal 
nasis for a variety of court cs^z^sion.* * 1970, the □.S. Supreft«- 
louTt ordered the Wheaton Glas Cowptrv to pay oacjc over $900,01 
.n Dack wages and interest to/Troatn ino were being pa*d -l.S cenr^ 
per^hour less than men, and dbxij? wftstantiallr th» sai^ work, Iz 

1973, American Telephone and Telegrratn was ordered to ^rii^xd back 
pay to 15,000 employees ThiTtea4x thous&rjd of these enmloyees we^ 
women who had been given no oppomimlty to be assignee to better 
payi'hg jobs. The Wjig^ and Hour ZHv.sicn -f the DeT)artmeiit of 
Labor estimates thAt as of April 1575, over $iOi3 mill:-:3r is still 
due to 203, 280 working women am ikb. 

Another law which has heen Jtili^zi^ rrequont^y is 7t^:e VII of 
the Civil Rights Act ^of 1964. This leHslation prohitLrs discrim- 
ination based on race, color, religion] national orig±:n, or sex 
which affects equal acce&s to jobs ?&r raapl*, witr the exception 
of jobs within particular religioiis-^de^ : and withir rie specifi- 
cations for actor or acrress, zey/ lob cif ic |tions ran be legally 
classified as bona fide ocoupaviona nation a «cludr 

either sex from employment; During t\\r first year of ^i^nforcement 
by the Eqiial Employme?jit OpportunitiiJES own: -^ion, over 40 percent 
of the complaints charged discriminati^. - on *he basxs of sex 
(Bird, 1969). In 1971, over 6;000 chai^je? o: ^x discrimination 
alone were filed (Bem and Bem, 1973). 

Employees must be alert to discriainatorv practices which 
nay stil} exist, such as: 

Stoe title, but lower pay, e.g. teacher -r :oach ^ 

Same work, but different title with loie-- ny, e.g. admin- 
istrative assistant vs. assistant dir^^c-r;* 



^Adapted from Sex Fairness in Career Guidance Abt Publications, 
Cambridge, Massachusetts, 1975^ pp. :7-2g. 
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Attackai«int 4 tContinued) 



3a»e.Work, same pay, .but different qualifications, e.g. ' - ' 
recruiting standards may be higher for -women than for men; and 

Same work, but dif.fer'ent opportunities' 'for promotion. 

In addition, affirmative action programs are now required by 
Executive Orders' -11,246 ^nd 11375 as outlined by the implementing 
resgulation. Revised O^der No. 4. These affirmative action pragrams 
are required by aLl companies with federal contracts of $50,00a 
or more and 50 or .mbre.. employees . Affirmative action may also be 
required under other laws^^after discrimination is found-. Althc^ugh 
affirmative action programs, are different-, they all are .designed to 
assure women and mrnorities. reasonable representation on the basis' 
of availability for each job category Vithin the organization. 
This is usually done by cpjnparing the number of women" and/or min- 
ority employees with the labor pool available in the local community, 

Until the fall of -1971, with the- passage of .the Public Health 
Service Act, no federal legislation prohibited sex discrimination 
among students at all levels' of education. Much broader provisions 
were outlined when Title IX of the Education Amendments of 1^72 
was enacted. Title IX prohibited sex discrimination in admissions 
and treatment of students in iall federally assisted educatij^^n pro- . 
.grams. Si:ace that time there, has been considerable specula,^ion 
concerninE the changes which will be required to comply with Title 
IX. The Implementing regulation mayifj^ffect policies relating to 
competitive athletics, recruiting, admissions, students benefits, 
housing rules, single-sex courses, textbooks and curriculum, and 
women's studies programs. The full impact of this legislation 
remains tc be seen. 



WHO ARE 

Attac4meiyt r- (conti 




What's The 



Michael, a buyer for a departnueiit stfrre, and Julie, a law school 
student, have been married for Vfh^kxs and have two children. 
Nora is 17 and Danny is 15. Danny and Nora have recesntly en- 
rolled in the ECC program in their high school, and axe discuss- 
ing th|i program with their parents. 

Nora talks about the career explorations, and how part of the 
program involves exploring non- traditional career options. Both 
Julie and Michael are particularly supportive o£ the program, 
especially as it deals with changing male and female roles. 
Danny says he doesn't know why it's so important to know about 
thinj;s like laws that prohibit discrimination. Hp doesn't think 
it happens vpry often, and what does it: do for men, anyway? 

Julie takes the opportunity to talk about several cases of dis- 
crimination 3he has studied in her law courses. 



DIRECTIONS: 

1, Read the briefjrase^studies which follow. 

2; Using applicable information about the laws from "Laws 
and Guidelines Prohibiting Discrimination in Education 
and EmploymenjtV (Attachment 4), record the law which 
appropriately deals with each case study. 

3, Check your answers for eath case study with your learning 
manager. 

i ■ 



■ ■ \ 
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Attachment 4 (continued 
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.tal . He enjoyed ?As work . 
M^^zi^zed against beca^-ise he was 
e rsire hospital. A investi- 
f - ::urses' aide were in 
:iie - ' , 

- Act of 1963 

2. Jean worked on th ass ly 11% in a large factor . She 
needed the sg^lar- he cirnec inu was therefore dismayed to 
learn that she : reriir^ c her next birthday at the age 
of sixty-two. Srt= wa5 r/en :tc angry when she discovered 
that male Wploy^s c: j vd vc: ' uitil* they were sixty-five. 
Which law wouI4 i=lp .'e.. ' Rights Act of 1964 

3. Jim was on therfe:^^^^^ wre^ :iing team. During the fall 
of his senior •;ppeizr Yil^ vle^r_zed get his body in condition 
for the upcoming T^est ling sea. n by enrolling in a ballet 
class, whipn was crxferec^ throuj: the adult education program. 
He was the only r-vie showec up for the class, and he was 
denied enrollmer I: /as exr :ined that the class was open 
only to females 

Which law womIc: help?' J IX^ Eduaation Amendmente of : 

4. Mary had applie^ t» h .a assistant principal intone of the 
city high SGhoc^:.. ^ Her education and experience qualified 
her for the job ^ . man who was a football coach, however, was 
given the posir:xj|n Mken Mar^- complained because he appeared 
to be less qua_^Jpid than she, she was told that a man was 
needed in this -eci^use of the discipline problems that 

an assistant p^j^.^at^^a; nust handle. 

Which law woulc >r Mary? --^'^tia rr 

5. Sue had worked = oanlc teller for Several years. One day 
she discovered rna i nale te^^M^ho had started work only 
recently was being aic a larger salary than she. When she 
complained, she wa: old tha^ he was working only temporarily 
as a bank teller '^nzi, she was told, he would begin their 
management .training -ogram and for this reason was entitled 
to the hig^ier^ sa .tiry 

Which law would Ip ..ae? Eaual Pau Ant of 1963 

6. Robert was the oniv aaditional worker in a small greenhouse 
run by an elderly couule,* When the original owners of the 
shop sold the business; the new owner ^ired Robert because 
she preferred to have another woman working in her^ greenhouse . 



Ken was a nurse aide _ a 
but claimec tha e was . 
paid less than : :rder. _z ' 
gation proved -trv - the --i-ie 
<f reality equal to ^lose of ar c 
Which law woulH^^^^p K^ r f^p . 



EKLC 
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Atiuilipen/t ,4. ^(continued) 



*ifcert had had three ^'^^ars of experi ence as a gre-sihouse 
WbtJ^t^ and his previm.- work had Thought in more than 
««ou^h money to cover h :l5 salary, ^^t^ decided to complain. 
'Jhich law would help tT^tZ? nONs uatder 15 emvlovees) 

7. ^nda was sixteer yeE:ri old and wsj Ir-.king for her first 
ob. In the war^ ad £i-tztion of thsr n«¥spaper she saw the 
mie of a restaurant lesx her home ad read Ttfanied-- 

ousboys part tim- Vhen Linda inzrair^ about the job, the 
owner of the resr^^^i' ir told her Tr? i-j had a policy of 
airing only boy? i tne work. 

-Wiich law would ^ k^da? Civil R—xri^ Act of 19-64 



WHO ARE WE? - 
Attachment S 



MALE/FEMALE CAREER OPTIONS QUESTIONNAIRE ID?AS 



1. Who traditionally does your job? male^ female ^either 

What are the historic reasons or precedents for^TEis? 

What trends are taking place or do you think will take pl^ 
to change this situation? 

2. Does your job require any physical characteristics (streniTh 
for example) which makes the job more suitable for men th-. 
women? Women than men? 

3. Assuming all other factors and conditions (education, exr 
ience, personality, skill, circumstances, etc.) were ess-^ 
tially the same but that you were a member of the oppos: r 
sex^ do you think you would 



--have been hired to do your job? 

--be earning (more;, (less), (the same) as you do n:w? 



--have received (more positive) (more negative) recepti— 
from your co-workers when you began the job? 

--have difficulty transferring to a similar job with 
another company? 

--have had any opposition from family or friends when 
you took the job? 

--have received (more positive) (more negative) attention 
from your isuperiors? 

--have been counseled (by school counselor, employment 
agencies, personnel departments, others) not to prepare 
for or attempt to get the job? 

- - have had the same duties and responf^ibilitief; von 
do now? 

--have been expected to achieve at (lower) (higher) level 
of performance and/or accomplishment than you are <^x- 
pected to achieve now? 



-have the same opportunities for advancement as yc.^ do" 

-have experienced any sex-related tiiases or barriers 
getting or working in your job? 
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WHO ARE WE? . • 
Attachment 5 (Continued) 



•have encountered arr*^ -fecial problems because of your 
sex? 

"have experienced airy Dhysical demands that you migl 
not have been able to meet at first or that you^^jwotild 
have had to overcome? 




4. . What kinds of hardship nnight a person of the 6pposite s 

expect to encounter in ycur job? 

5. What, if any, are some Interesting incidents which have 
ofccured to you (either itnen preparing for or working on the 
jpb) due to your sex? 

6. Do you think a person's sex should detergiine which duties and 
responsibilities a worker should be assigned? 

7. Have you experienced or observed anyone taking any legal 
recourse or action in order to gain adiequate consideration 
for a non- traditional job? 

8. If you were to be transferred from thi^ area,- what kinds of 
problems might you face if your spouse also worked? 

9. If you are in a non- traditional role, what were your feelings 
When you first got your job? 
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[if yott tlitiifc thf statement to the 
Hi truei ' \ 

If you thf r%^the' statement to the 
H close buC'Mt entirely true; 

[lf^iroit-ha?efno-f»rtfcul«r-opfnfon- 
Tabdttt eftner statement; 



If you thInK the statement to the 
right is close but not entirely true 



e]If you think the statement to the 
2j right is true. 




The wbnan's place is to work in 
the home i the man's place is to 
work for money to support the 
family* ^ . 

It is Up to men to ask women 
for dates ^ 



Physically, men are better 
e(|ttfpped to be carpenters than 

Ally liien should cut other men's 
hair. 

;<it is th# mother* s^fott to 
change a baby*s diapers. 

Hen do not belong in the 
kftchen. 

ieidersliip is the responsi- . 
Mflly of men. 



It f s the husband^s role to 
te the famfly KreadkfiimeKt; 
jud the.ifffe';i tote to idre 



2P7 



sr 



Men and women should share 
the responsibili ties for both 
the family income and care of 
the home. 

Either men or women can ask 
someone of the opposite 
for dates. 



»tte^)( 



Z2 



Physical limitations dO: not 
rule out women fftm jobs * 
requiring mahual labor. 

Men and women are equally 
good^ as barbers and 
beauticiahs. 

-The father's role includes 
all sides of child care. 

Many men are capable of and 
enjoy working In kitchen. 



Nomen possess as good leader- 
ship qualities as men. 

'"■ ■■" ^ • . • ■ 

• • • . . , . . 

It ts,.up to each couple to 
decide who will provide the 
family income and who will 
care for the children. 



/ 



Divorced Momen deserve alimony 
from their ex-iius bands. 



Women make better nurses and 
kindergarten teachers than 
men. 

Housework Is less vali 
than employment outside/ 
home. 



It is the man's n 
for dates. 



to pay 




Children shou]iVplay witfi 
toys suitable^'/nly for their 
sex. 



men have families 
they $^ou1di»eceive 
iges than ytaml^^n 
the sal 




Because 
to supp 
higher 
if 

/} 

^jobs arg " 
'are "female." 

Because men have been dointf 
'^some jobs for a long, long 
time, they are better than 
women at those jobs-. 

Because husbands usually 
contribute more to the 
family Income, they should 
have more say In how the 
money is spent. 

Women. should not have to 
compete with men in the 
world of work. 



Because men's sports draw 
large crowds, they should 
receive more financial 
backing than women's sports, 



Men should not pay alimoi\y to 
ex-wives who can provide for 
themselves. 

as capable of providing 
goDlTnursing and child care as 
women. 

Ml work, whether in or away 
from home, contributes to the 
welfare of the- family and should 
be paid for accordingly. 

If a man and woman share the 
costs of a date, then neither 
is indebted to the other. 

Children should be allowed to 
play with any toys they enjoy. 



Men and women should receive 
equal pay for equal work. 



Jobs are gender-free. 



Ability to do a job well is 
not related to sex. 



Regardless of who contributes 
the most, husband and wife 
should have equal say in how 
the family spends money. 



Women "and men are capable of 
and should be expected to 
compete on equal terms in the- 
world of work. 

There should be equal oppor- 
tunities for men's and women's 
sports. 



TOTALS 



Count the number of X's in each column and 
write in, your totals. 



If most of yoiir X's fall and 
i • you tend to hiave^ i^^ a 
"tradftlonar' v1eifl)0lnt. Traditional * 
^beliefs, opinions, customs, stbrles, or 
yiewpotnts are those which have* been y 
handed doim from or passed on from 
parents to children, from one generation 
to the next. 

If most of your X*^s fall In dolurans 4 and 
5 , you tend towards a less traditional 
viewpoint. Our society seems to be moving 
' - toward a less trad1t(1ona1 stand on male/ 

female roles. 

If most of your X's fall under column 3 , 
' ■■ ' : you apparently are undeclideid about your 
feelings about malei^female roles. 

There are some neat resources In the Male/ 
Female Roles section of the CRA. Why hot 
' • try them out? 

After using the resources, redo your , 
self-fating scale to see l.f and how your 
thinking may have changed. Use an 0° 
(Instead of f no ther X) when completing 
* . the scale ^'Second time. 
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ATTACHMENT 7 
Would You Have ^^n^<;<:^*d 



7 * 



Directions : 

1. Read the multiple choice questions below. 

2. Circle the ariswer you believe to be con"ect for each iterr. , 

3. Check your answers against the Answer Key. 
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9. How many hours a week »ines the average lumsewife work? 

a. Fox^ and three tenths hours 
c . Ninei:/ n .lu: aid 

^ 11.*, II. .1., 

b Hit; hoi3i 1 I h> »'/oM .1. 
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ATTACHMENT 8 
Changing Realities* 
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niation and cybernation, Jiave served to n^row the tasks and responsi- 
bilities of the average worker. H.if»rarrhiral mflnflo^m^ni- Qvci-^amc h^iw 
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Occupation Hours per Week . Dollars per Hour 

,k ' • 13.1 

Phwa3her / " 16.2 2.00 

jndress < 5,9 2.50 



>d Buyer 5 .3 

pdxsner 2 3 

uiffeur 2.0 

Lntenaji..%> 1 • 7 
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ptician 12 
»ctical u -6 
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Men are much more like! than women to be enployed in blue collar 
jobs VT^i'^o le5*^ th?" ^ ov.t ^ y/nmAp \\o^c\ h]ne collar iohs. nbout 
lal.f cd th; €mf 1 )€<1 . e f <ci. 1 e 

piers< ffii . 
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unfortunate tendency to overstres.s partr-tiine, intermittent work as "the" 
solution to contenporary woman's needs for both personal fulfillment and 
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The dual role system not only restricts men's choices in the ways 
described above, but often limits men's meaningful participation dn ' 
family lifi^. To earn an adequate living, many men work at high pressur^^ 
jobs requiring late-night and weekend hours. Others work at two or 
three jobs to siq)port their families. The effect on children of a 
father's continued absence from the home has been documented (Kenniston, 
1965). The effects on fathers themselves, while less well studied, may 
be equally profound. The pressure to work extended hours deprives many 
men of the joys of family and leisure life. Furthermore, when a woman 
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3j il<a^t^te that eli^Jnati n jf Ijnu i \ ^ 
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Both my hueband and I earned college degrees in our reepeative 

disciplinee . I turned doum a superior job offer in Oregon and 
accepted a slight lu less desirable vosition in NeD York where 
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life when .babies are given pink or blue name tags, buntings, and 
booties. Differences in dress are soon followed by differences in 
parental behavior. Six-inonth-old infant girls are actually touched, 
spoken to, and hovered over more by their mothers vrfiile they are 
playing than are infant boys (Goldberg §/Lewis, 1969). Even before the 
age of three, children have internalized many sex- role stereotypes and 
ha\«e a powerful sense of ''his'' and ''hers" (Money, 1968). 
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Women are also faced with a double bind sj^tuation, although it is 
somehwat different from that faced by men. Women do not want to fail; 
everyonQ li,kes to succeed* Yet they also fear success, not because of 
its possible lack of satisfaction, but because of the negative social 
consequences v*iich might result from being ^'unfemininely'* successful 
(Homer § Walsh, 1974), Some researchers identify this fear of success 
as a primary obstacle to women's achieving eaual status with men and 




The major lahange in the pattern of'women'e lives occurred after 
the Civil War^ when accelerating industrialization and urban- 
ization ushered in U rapid increase in the urban middle classes. 
From that point in timcy until the breakout of World War II, 
women became primarily responsible fqr the care of the home and 
children and men became primarily responsible for earning the 
family's sustenance (Gimberg, 1966, p. 7). 

Even when wonien did hold jobs, they were often hired in low-paying, 
low- ranking positions. Although this did not occur^during World War II 
when the crisis situation caused women to move into high-paying men's 
•jobs, the old system was rapidly restored as soon as the war ended. 
Although a 1944 Women's Bureau study sh owed that 80 percent of the 
women employed during the war l^ted to continue thei r jobs, cutback s 
among women industrial workers began occuring as soon as peace was 
^ declared gnd the soldiers came home . The percentage of employed' 

women dropped from 36 percent in 1945 to 28 percent in 1947. After that 
time, the enployment of women began to rise again, due to increasing 
job opportunities.^ Bv^th those women who had continued to work and those 
women who re-entered the labor force, however, were frequently either 
demoted to lower paying jobs or rehired in classifications which denied 
their seniority, their status, and their previous pgv scale (Banner, 
1974). Without definitive equal rights legisl^^t- ' '^'^ . M^o inbor forre in 
America returned to a dual <;y<^tem. 

aiAIX£NGES TO THE SYSTEM 

Increased satisfaction for both women and men is contingent upon an 
expanded freedom of choice among all life's options. Recently, there 
have been challenges to the dual role system and growing concern over 
the sultimat-e effect it has on both women and men. Publishers are pro- 
ducing books vdiich reflect more equality in men's and women's roles. 
Schools are increasingly concerned over providing appropriate male and 
female role models, as well as sex-fair curriculum offerings and educ- 
ational materials. The U.S. Department of Labor has begun to use sex 
neutral titles for occupations. Other Federal agencies such as the 
National Science Foundation and National Institute of Education are 
sponsoring studies of barriers to career choice aj^d h^ these barrier'' 
my be overcome. Sex discrimination iri enployment is beginning to be 
eliminated. Marriage patterns are changing in the direction of more 
equalitarian partnerships. The helping professions sr** becopnng aware 
of and responsive to the need for sex-faiY practices- And people- in- 
general are increasingly questioning }Ai^t "sh'^uld He." These and otb * 
challenges to the system result from at l^nct f^nr irportaiit so^^p^n1 
changes : 

• Women are entering the labor market in g reater numbers than 
ever before and a majority are doi ng po hpcause the y or thei?' 
families need the money they earn^ 

# Women and men are questioning t>>e ^nc^ati^'il 'ty of family 
and career ^nA thp snt »c rn<-t-ioT^ to ^-^ttwi i.^ . i-r^oi 

marriages. 
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• The econcMic and social conditions vrfiich fostered a dual role 
system may no longer be present, * 

• Equal Riglits legislation and "affirmative action'* programs 
make it illegal for enployers or educatipnal institutions to 
discriminate on the basis of gender (or race, religion, or age). 

THE. GROWING NUMBER OF WCMEN IN THE LABOR MARKET 

In the last decade women represented three- fifths of the increase in 
the civilian labor force. The stereotypic image of men as breadwinners 
and women ^ housewives/mothers is no longer appropriate. 

Recent statistics' GVomen's Bureau, U,S, Department of Labor, 1975) 
indicate various characteristics of these working women, ^ 

Number , Over 36 million women are in the labor force, or women constitute 
approximately 40 percent of all enployed persons. 

Age . Women workers are more likely to be between 18 and 24 years of age 
orbe^een 36 and 54 years of age the non-childbearing years. With 
the exceptions of those under 17 years and over 65 years, more than 
half of the women in all age groups are in the labor force. 

Marital status . Married women (husband present) accounted for nearly 58% 
of all womeiTworkers , Over 43 percent of married women [with husbands j 
present) work, TRe~percentages of the other groups of women vary some-^ 
what: single women, about 55 percent; divorced or separated women, about 
62 percent; and widowed wom<jn, abouf 27 percent. 

Family status , ^proximately 54 percent of the working women have at 
least one child under the age of 18. Over 30 percent of the married 
women vtfio live with their husbands and have children under 6 work. 
Fifty percent of widows, divorcees, and women who are separated from 
their husbands and vrfio have children under 6 work. About 66 percent 
female heads of households with school-age children are in the labor 
force. 

Education , ^proximately 75 percent of women workers have completed at 
least high school. About 12 percent of women workers have at least 4 
years of college. Further, about 66 percent of women with 5 or more 
years of college are in the labor force. The mqre education a woman 
has, the more likely she is to work, 

Worklife patterns . In the past, the typical pattern was for women to 
enter the labor force after conpleting school, work for a few years 
until marriage and the birth of their first child, and eventually re- 
turn to work, , , , 

and child- 



ren 



return 




ment, the avera, 



ttespite this break in en^l^- 



rage woman worker has a wor klife expectancy of 25 years^^ 

as conpared with 45 years for the average malejvorke^r,_^ jingle 



woman averages .45 years in the labor forces 
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Studies on labor turnover indicate that net difference for men ahd 
women is generally small/ 

The 1968 r^tes for accessions and s eparations in manufacturing for men 
and WCTiien were 4 4 and 5. 6 , and 4,4^and 5.2, re spect ively, per lOO 
employees^ 

Contribution to family income . Many women work because they need to work. 
In 1971, only 4 percent of husband-wife families had yearly incomes be- 
low *$4000 when she was not working. In 1971, the median contribution of 
fulltime working wives was two-fifths of the family income; 13 percent 
contributed more than half. 

Women seem to have committed themselves to the labor force. In add- 
ition to the growing numbers of women in the labor force, therp are 
indications of increases in: 

• Enrollment in advanced degree and continuing education courses ♦ 

• Length of work life, 

• Pull -time enployment, 

• Year-round ernployment, and 

• Contribution to family income. 



Moreover, women are beginning to recopize several aspects of tr^^dition- 
ally "male'' occtpations which make them desirable for both women and m*=*n. 
For exanple, skilled trades jobs have several benefits: 

• Salaries are typically higher than those for operative, sales, 
or service occipations. 

• Training costs are low, with skills frequently learned on-the-job. 
For exanple. persons in apprenticeship training programs may earn 
as much as $3.70 per hour, with a potential of advancing to $o,00 
per hour. 

• Jobs are transportable and needed in practically every community. 

• Nbny o£ these jobs do not require great physical strength. 

Women have demonstr^ed the desire and the potential to adjust to so 
ciety's changing needs. However, in order that all persons' tale-''^ 
be utilized mo^t effecti^ly, it is essential that women, as well ^- 
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men, receive: * 

• Career counseling free of sex-bias, 

• Acceptance of equality by employers, and 

• Recognit-ion by society of their contributions. 

CHANGING TECHNOLOGICAL, ECONOMIC AND SOCIAL REALITIES 

The dual role system may have been functional in other times anci 
cultures. According to Barry, Bacon, and Child (1957), large sex 
differences in socialization are associated with economies that place 
a high premium on that superior physical strength v/hich characterizes 
the male, as well as with societies in which there are large family 
groups with high cooperative interaction. In societies where the 
nuclear family -- consisting of husband, wife, and children -- is the 
mode, sex differences are smaller. Since the nuclear family has no 
external support, husband and wife- must be prepared to take over ean, 
other's roles. . . 

Given today's mechanized society, in whith physical strength is 
rarely a necessary requirement for most occqpations and the nuclear 
family is so isolated, large differences in sejc roles mdy no longer be 
functicfnal. Nor, given the tiJTtesaving .devices which free ,persons^from 
many hours of basi?; hou^ehol^ tasks, as weir as mpdern medicine which 
eliminates 'the thfiat , of Widespread disease ,;, i.s^,^^re . as. much need tor 
spending time- achieV^ing^jintis^tic .cleanliness in .the;.hi9me ; . . 

There are seVel^al oilier aspects .q^ contp^ society 
w!>ich have led to greM^Fcareef 'availal2ili1:yr ' • ^ 



Changing life styles . Many individuals ar^^qjife^tl^^^^^^^ 
not to marry and/or raise children. - ^ S-;.;; ■ '.^ '' ■ ■ 

^ r -".." ''■ ' ■ 

Medical advances . Innoculations and antibiotics help in the pre- 
vention or treatment of many childhood diseases, so that measle'^ 
and the like are no longer major crises which can disrupt on" 
career. 

Technical advances. Household appliances, iinprov'd food processing, 
easy care clothing, and other technical advances save tune m s,-h 
household t^ks as food preparation, laundering, and cl<-^mng. 

Planned parenthood. With more control over reproduction, int'^grniov 
of family and caree r plans may be facilitated. Mor^— ■ 
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quite possible to postpone having the first child until one's 
career is well underway, 

g Increased life spa n, With more years of productive work life 
persons can work before, after, or during their childbearine' 
years. 



LAWS AND GUIDELINES PROHIBITING DISCRIMINATION IN EDUCATION AND 
EMPLOYMENT 

. _ In the past several years, new laws have been enacted to prohibit 
discrijnination in both education and enployment. ^fany of these laws 
have been designed to eliininate discriminatory practices on the basis of 
race, color, religion, and national origin. Since 1972, discrimination 
on the basis of sex has been included through the extension and enforce- 
ment of existing laws. The table on the followiiig page contai^is a 
synopis of the major legislation with \A\ich counselors should became 
familiar. 

Many of these laws are having a major inpact on instances of dis-"^ 
crimination. The Equal ^Pay Act of wez^ for exanple, prohibits dis- 
crimination in salaries on the basis of sex. The Equal Pay Act pre- 
scribes that equal pay be given to eiqployees who perfoim tasks requir- 
ing equal skill., effort, and responsibility under similar conditions. 
This legislation has been used as a legal basis for a variety of court 
decisions. In 1970, the U.S. Sipreme Court ordered the Wheaton Glass 
Company to p^ back over $900,000 in back wages and interest to women who 
were being paid 21.5 cents per hour less than men, and doing substant- 
ially the same work. ' In 1973, American Telephone and Telegraph was 
ordered to award back pay to 15,000 enployees. Thirteen thousand of 
these aiployees were women v*io had been given no opportunity to be 
assigned to better paying jobs. The Wage and Hour Division of the 
Department of Labor estimates that as of April 1975, over $108 million ( 
is still due to 203,280 working women and men. 

Another law which has been utilized frequently is Title VII of the 
Civil Rights Act of 1964. This legislation prohibits discrimination 
based on race, color, religion, national origin, or sex vrfiich affects 
equal access to jobs. For exanple^ with the^xception of jobs within 
particular religious orders and within ^e^pecifications for actor or 
actress, few job specifications can be l^lly(classified as bonafide 
Occupational qualifications to exclude either sW^from enployment, 
IXiring the first year of enforcement by the Equal Enployment Opportun- 
ities Caranission, over 40 percent of the conplaints charged discrimina 
tion on the basis of sex (Bird, 1969). In 1971, over 6,000 charges of 
sex dfecrimination alone were filed (Ban and Bern, 1973). 

Enployees must be alert -to discriminatory practices '\Aich may still 
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TABLE 1 : Federal Uws and Guidelines Concerning Sex Diicriminition in Educilion ind EmploymenI 





EquilPiyActofl963 is 
iniended by the Educilion 
Amendmeiiliori972 


Civil Rights Act of 1964 
Title Vll, as amended by 
the Equal Opportunity 
Act ori9?2 


Executive Order 11246 as 
amended by Executive 
Order 11375(1967) and 
Revised Order No.4(l971) 


Education Amendments 
ofl972JitlelX 


Public Health Service Act, 
Title Vll and Title VIII 
(1971) 


WHAT IS PROHIBITED? 


Disaiminilion In 
nlizles on buiiof 
sex 

(i 


Discrimination in em- 
ployment (including 
hiring or Hring, wages, 
seniority rights, class- 
ifying, assigning or pro- 
moting employees, 
training or retraining, 
job advertising, insur- 
ance coverage and bene- 
fits, pensions and re- 
tirement benefits, and 
labor union membership) 
on basis of race, color, 
religion, national 
ori^n, or sex 


Discrimination In any 
aspect of employment 
(see Civil Rights Act) on 
basis of race, color, religion, 
national origin, or sex 


Discrimination in em- 
ployment, admissions 
and treatment in all 
educational institutions 
receiving federal funds, 
grants, loans, or con- 
tracts, on basis of sex 


Discrimination in admis- 
sbns and employment 
practices at educational 
institutions receiving 
grants, loan guaraiitees, 
interest subsidies'or con* 
tracts available under 
Titles VII and VIII of the 
Public lUilth ^ffvioeAct 


WHOISPROTECnD? 

r 


AII.emplo)rees of educa- 
tional institutioni, 
public and private or- 
ganizations, and most 
businesses 


All employees of estab- 
lishments of 15 or more 
persons (including labor 
unions, state and local 
governments, and educa- 
tional institutions) 

tl^'lIlM *IUII4r 


All employees of federal 
'Contracton and subcon- 
tractors, and federally ./ 
assisted construction pro- 
jects which have federal 

conlrarts over \ tfl nOf) 

Contractors with over ' 
S50,000 in federal con- 
tracts must file affirma- 
tive action programs 


All empk'*""'*^ 
studenti 


All studcn^f ' 


WHO IS EXEMPTED 
FROM COVERAGE? 


an| employers in small 
retail and service estab* 
lishments 


. J , .. 

Some religious institu^ 
tions may apply leli^ 
gious restrictions only 


None 


Certain religious in- 
stitutions and military 
schools 


None 


WHO ENFORCES 
PROVISION' 

> 


Wage and Hour Division 
of Employment Standards 
AdminiMration of 
Pepartmtnt of l abor 


Equal Employment 
Opportunity r'>mmi«sion 
(EEOf) • 


Office of Federal Contract 
Compliance (OFCC), OFCC 
designates the Department 
ofHealth,»Education,an<i 
Welfare as compliance 
agency for aO contracts 
to educational institutions 


Office for Civil Rig^'tf 
of Department of 
Health, Edu^«»i''" 


Office for Civil Ri^' 
of Department of 
Health. F<1if?*'" 


HOWISCOMPUINT 
MADE? 

ft 


By letter, telephone, 
or in person at nearest 
Wage ajid Hour Division 
Office 


By sworn complainio" 
FFOC fomi 


By letter to OFCC or 
Secretary of the Dcparl- 
mcf^tof Health. Fdurati"" 
and Welfare 


Not specified. A 
letter to the Secretary 
of the Department of 
Health, Education, and 
Welfare it I'-otptable 


Not specified. A 
letter to the Secretary 
of the Department of 
Health, Education, a"'' 
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exist , such as ; 



• Same title, but lower pay, e.g, teache^r or coach; 

M Same work, but different title with lower pay, e.g. admin 
istrative assistant vs. assistant director; 

• Same vrork, same pay, but different qualifications, e.g. 
recruiting standards may be higher ifor women than for men : and 

• Same vrofk, but different opportunities foCpromotion. 



In addition, affiimative action programs are now required by Execu- 
tive Orders 11246 and 11375 as outlined by the implementing regulation. 
Revised Order No. 4. These affiimative action programs are reqiiired by 
all companie? with federal contracts of $50,000 or more and 50 or more 
enployees. Affinnative action may'also be required under the other laws 
mentioned in the table after discrimination is found. Although affirma- 
tive action programs are different, they all ai^ designed to" assure 
women and minorities reasonablie representation on the basis of avail - 
-ability for each job category within the organization. This is usually 
done by conparing the nurabeiv of women and/or minority enploye^s with 
the labor pool available in the local community. 

Until the faU of 1971, with tl>e passage of the J>ublic Health Service 
Act, no federal legislation prohibited sex discrimination among students 
V'-.f ^""^ ^ro2.6i^r provisions were outlined when 

Utle IX of the Education Amendments of 19.72 was enacted. Title IX pro- 
hibited sex discrimination in admissions- and treatment of students in a] i 
tederally^^sisted education programs. Since that time there has been 
considerable speculation concerning the changes v^ich will be I'equired 
to coiply with Title IX. The ijiplanenting regulation may affect 
policies relating to conpetitive athletics, recruiting, admissions, 
students rules and regulations , . financial aid, health erare and insi-r^^ -> 
benefits, housing rules, single-sex courses, textbooks and curriai' 
and women's studies programs THp run ^-npni-t -r M>i- ; ,, 

remains to be seen. 



CAREER GUIDANCE FOR THE FUTURE 

TheAi'troduction to this chapter introduced several changes iji con- 
tenporaiy American society which have inplications for career guidance;. 
high unenployment, the changing occipational outlook, the oversi?)ply of 
college graduates, and the growing sense of dissatisfaction on the part 
of many with the world of w6rk as it is presently constituted. Despite 
high unenployment and job relocations, however, there is much work to be 
done. Our society suffers from all the ills of advanced technology and 
urbanization. Ecological and energy- related problems require the most 
creative solution? that education, the scientific community and industry 
can provide. Urban problems call for expanded health, education, tran- 
sportation, and legal services, and iiiproved urban planning. Even 
though our econony may no longer be expanding, many are still looking 
for ways to ijnprove the quality^ of life. To acconqDlish this, society 
must make optimal use of all human potential. Both women and men have a 
contribution to make to society, as do persons of all races, religions, 
and ages. . " 

The stage seems* to.be set. The benefits of- sex- fairness are slowly 
beccMing apparent. Society is gaining through the legislation which 
offers men and women equality in education, training, en5)loyment, pay, 
and advancement. Business and industry are discovering a broader base 
of qualified people viho are eligible for recruitment and full occupat- 
ional equality. Men and women are encouraged by, the greater freedom of 
choice vrt>dch is opening to them. This freedom of choice allows them 
greater opportunities to participate equally in occt^iational and non- 
occupational activities which^suit their needs and abilities, and ^ 
which offer more^ satisfaction' to them. . 

While there are many factors involved, teachers. can help students 
take advantage of these increasing opportunities. Although the current 
coilcem about the effects of sex bias on many facets of society is hav 
ing an inpact, it will take years before the educational and enploy- 
ment opportunities for men and women are truly equal. Iftitil that ^m^ 
teachers can play'^an inportant role in helping to ^'hange 'V^^nt tn 
••what might be." 
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ATTACHMENrr 9 



Profile: Sheila 

Directions: 

1. Develop a profile of Sheila as a female who reflects the social 
and economic change of the 1970's, 

2. Use factual infomation from the "Changing Realities'* sheets 
(Attachment 8 ) . 

3. Oonplete the profile in the space provided below, 

4. Check vour answers to questions 7-12 against the Answer Key. 

V 5. DO NOT CHANGE your answers if they do not match those listed 
in the Answer Key. Sinply make note of the correct answer 
next to the fripropriate question. 

Profile: A V^Toman of the 1970'<; 

-1. Name: Sheila 
2. Age: 

Z.r Marital Statui: 

4. Family Status': (children?) 

5. Occupation (s) : 

6. Education: . . * 
-7'. What is the ntajoY reason J^eila works? . 

8. What average length of her life time can Sheil?*^ expect to work 
outside the home? 

9. When conpared with the earnings of a man in the <;ame occipational 

area. Sheila's earnings have (incrp^>^e-i . 

stayed the same, decreased) 'over the past 10 years. 

10. What is the major factor which enables Shi^ila to enter, re-enter 
or increase her occupational level in the wo^force? 

11. If Sheila worked in the ocopational area in which w omen make up 
the highest percentage , th^t ocoipqtioT^Qi nir<>a woulTT he 



12. If Sheila worked in the occupational area in which the perc entage- 
of men and women workers are ne arly the same , t-hat o'-nxpati-''^ 
area would be 



/ 



ATTAQMEOT 10 
ProfWe: Jim 



Directions: 

1. Develop a profile of Jim as a male viho reflects the social and 
econdmic change of the 1970 's. 

2. Use factual information from the "Changing Realities'' sheets, 
(Attachment 8) , 

3. Complete the profile in the space provided below. 

4. Check your answers to .questions 7-10 against the Answer Key - 

5. DO NOT CHANGE your answers if they do not match those listed 
in the Answer Key, Siiiply make note of the correct answpr 
next to the ^propriate question. 

Profile: A Man of the 1970's 

1. Name: Jim 

2 . Age : 

3. >4arital Status- 

4. Family Status: fchildren?! 

5- Occunationf*^) : 

" ' . fi ' * . 

6. EdiicatioTi^ | 

7- What is the major rea*?on Jim works? 

8. What average length of his lifetime can J-im exp**ct to work o\it<^i^i'^ 
the home? 

P. If Jim worked in the oca4)ational area in which mA make ip the 
highest percentage , that occi:5)ational area would be 

10. If Jim worked in the occupational area in \4iich the £5?;centaj7es o' 
women and men workers are near ly the same, thaV orcur'^*' 
would be 



ATTAfflMENT H 



What's the Law? 

Michael, a buyer for a department store, and Jiilie, a law school 
student, have been married for 20 years and have two children. Nora. is 
17 and Daimy is 15. Danny and Nora have recently enrolled in , the ECC 
program in their high school, and are discussing the program with 
their parents. 

Nora tal^cs^about the career explorations, and how part of the program 
involves exploring non- traditional career options.' Both Julie and 
Michael are particularly supportive of the program, especially as. it 
deals with changing male and female roles. Danny says he doesn't know 
why it*s so important to know about things like laws that prohibit 
"discrimination. He doesn't think it happens very often, and vfliat does 
it do for men, anyway? 

' = ' <^ . . . 

Julie takes the opportunity -txt talk about several cases of discriminati 
she has studied in her law courses. 



DIRECTIOIS: 

1. Read the brief case studies >*iich follow. 

7. Using applicable information about the laws from "Changing I^enliti- 
(Attachment* 8) , record the law which appropriately deals wiHi 
each case study. 

3. Check your answers for each case study against the Answer Key. 
Do not change your answers if they do not match those 
listed in the Answer Key. Simply make note of the correct answ*:*! 
beside \he appropriate case study. 

L. Ken was a nurses' aide in a hospital. He enjoyed his work but 
claimed that he was discriminated against because he was paid 
less than an orderly in the same hospital. An investigatibn 
proved that the duties of a nurses' aide were in reality equal to 
those of an orderly. 
V/hich law would help Ken ? 




Jean worked on the assembly line in-^^a large factory. She needed 
the salary she earned and was therefore dismayed to learn that she 
must retire on her next birthday at the age of sixty two. She was 
even more angry when she discovered that male employees could ^vorV 
until they were sixty five. 

Which law would help Jean? ^ 
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ATTACHMENT 11 (continued) 

WHAT'S THE LAW? 
Case Studies 



Jim was on the high school wrestling team. During the fall of his 
senior year he decided to get his body in condition for the ipcoming 
wrestling season by enrolling in a ballet class, which was offered 
through the adult education program. He was the only male v^io 
showed up for the class, and he was denieii enrollment. It was ex- 
plained that the class was open only to females. 
Which law would help Jim? ^ 



4. Mary had applied to be an assistant principal in one of the city 
high schools. Her education and e3q)erience qualified her for the 
job. A man who was a football coach, however, was given, the position 
When Mary conplained because he ^>peared/to be less nualified than 
she, she was told that a man was needed in this job Because of the 
discipline problems that an assistant ptincipal must handle. 

Which law would help Mary? [ 

ft 

i' 

5. Sue had worked as a bank teller for s^ral years. One day she 
discovered that a male teller who ha<|^^ started work only recently 
was being paid a larger salary than pie. When she con^Jlained, she 
was told that he was working only tdrporarily as a bank teller. 
Soon, she was told,' he would begin^iheir management training pro- 
gram and for this reascHi was entitled to the higher salary. 

Which law would help Sue? [_ 

ii • 

it 

6. Robert was the only additional vrofkeT in a small greenhouse run by 
by an elderly coiple. When the original owners of the shop sold 
the business, the new owner fire^ Ro^rt because she preferred to 
have another woman working in hef greenhouse. Robert had had thrp** 
years of e:q)erience as a greenhAise worker, and his previous work 
had brought in more than enoughiraoney to cover his salary. He 
decided to conplain. ^ • 

Which law would help Robert? ^ 

I' 

7. Linda W!as sixteen years old afld was looking for her first job. 
the want ad section of the n^^rspaper she saw the name of a rest 
aurant near her home. Tlie ajd read 'Wanted- -busboys part time." 
When Linda inquired about tljfb job', the owner of the restaurant 
told her that he had a poli^ of hiring only boys for the work. 
Which law would help Linda?/ 
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ATTACHME>fr 12 



Gender- Free Job Titles 

Nora and Danny, two students recently enrolled in the ECC program, are 
researching information about careers in their respective interest areas. 
Following are some exanples of the ocoipational titles and occi^ationally 
related' terms they have read. 



Directions; 1. 

2. 



In the space provided, change each title or term so U 
is sex- fair. , 

Use the "Guidelines for Equal Treatment of the Sexes" 
(Attachment 13)to check the accuracy of your answers 

Do not change your answers if they do not match thoso 
suggested in Attachment 13. Sinply make n^tf* of H>o 
sex- fair term un^ler your original ^wer . 



Occupational Titles 

businessman 

usherette 

repairmap 

mai Iman 

foreman 

sculptress 

housewife 

insurance man 

authoress 

cameraman 

stewardess 



ATTACHMENT 12 (continued) 
Gender-Fr-ee Job Titles 

Occupational l y Re 1 ated Terms 

chairman • 
lady lawyer t 



ERIC 



ATTAOIMENT 13 
GUIDELINES FOR EQUAL TREATTENT OF THE SfcXES 



NfcGraw-Hill Book Company 
1221 Avenue of the Americas 
New Yorl,, Kew York 10020 



Excerpts (pp. 4-11) from Mcf!rav>-flill Guidelines: 



.ul d t CI V . U , <. < i 

^ .1 1 c , : d .it i 

i ' j a( : J ; < ii > 4. . i .1 

l»bQ^ioc(cadi.^. 1 . .'4.1 t.i 

nan ' si o a ^ & ^ . c .i i 3 , 
c r d 1 e \. d i . 



bit (It. d i , i . . I i 

bruiiei 1, 4. , 

iii^ ii. i . i . ' . ' ' 

ill ih<iic tie .11. Lin i 

coiuf»ljlshfid m Mi 3 u.i .. 

a ahrewd law^ tti: 

cou, le . Hem y ii alu ^ t 
lawyer ^i.d Attn 1 i v a > l 
in cotn^ unity ( l it i>ct uk 

cl. Ic) affdl. :i 



; 1 A. it y S> . 4. i 1 U 1 4 11. 4 1 I £^ . . . . I 

4 . ( 



1 1 
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women's expense — such as the woman driver ar nagging mother-in-law 
cliches — are to be avoided. 



no 

the fair sex ; the weaker sex 

the distaff side 

the girls or the ladies (when 



yes 

vomen 

the female side or Xine 
t^e women 



J. 



i 



1.9 i 

use kc . I , , 

g CUrUt^ Ml I ) 



I ,£f£tt^^ Le, pilot) 



. ,1; i 



oir I i u 

i i hi 
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ATTACHMENT 13 (continued) . 



no 



yes 



The sound of the, drilling disturbed 
the housewives in the neighborhood. 



Housewives are feeling th 
pinch of higher prices 



The sound of the drilling dis- 
turbed everyone within earshot 
(or everyone in the neighbor- 
hood) . 

Consumers (customers or shoppers) 
are feeling the pinch of higher 
prices. , 



I. k 



I 



to QU IS 



fu4i (ih| Ik^. 



till I 

III VI I 

' .1 



dd I 

III! I, 
115 11. 



both 16 ttf'^dl K ^/^^K ^ > 



«^ y p i' ' 



at. <l 



rf 



M 



■'1' 

I Iff! 
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e. Women should not be /portrayed )as needing tnale permission in order to 
act or to exercise /tights (cx/ept, of course, for historical or 
factual accuracy) 



no 

Jim Weiss allows his 
part- time. 



to work Judy Weiss works part-time. 



Women should be recognized\ for their o^ achievements . Intelligent, dar- 



I \ 1 



b1 



1 1 






1 




r 


SIS 




i 1 1 





peopl« 



Loda;^ . however i ' thjii ' " 
vlth tjk^e ^fVp^ meaning (a '^11 

aa a whole. ' In deforeiuce {i'iLq ' c{|i [s {f|^a|i:tjian» 'al ter||i^ ii 
ahaald uai^d in place oe''^^i [of- de'|:'i|^ativ|e p,0||n b'^ 
generlcaliy to signify hynl^i^^ | at lamej) .t7hen|ev|^r 
can be made without prMducinj^ ajk awkward or 'ar|tl£|Lc 
In cascS wh<:re nanr-v/ords snixst b,e use<i« speclalll ef Co 
to ensure that picLurea and oche^ devices make axpll 



V 



ref aicef^cett Inciude womev- 



r 



all L|JS 



11 : p !i ^ 11 'h i, h I 

'''I'M' I i 1 " f 

Dtlnltlye men a, a iMtine 

r I I 'I ]i| ' ' 1 I ' t 1 1 1 f [ ijiiiiif I 

)0 A.Uft A uK 



t 



n 



(0 khe ibb 



, I' ^ ■" 'I " ' 

tiki a k k. J ii a 

I'M' I I f II 'I I' I 

or 1 ^ in 
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no 

oianpov^r . 

grow to manhood 



2^ 

human pover; human energy; work/- 
crs; workforce 

grow to ' althood; grow to man- 
hood or anhood 



b. The English language lacks a generic singula^ ^noun signifying he 
or she, and therefore it has been customary / - grammatically 
rtan*"f'M''i tjc^o mag;<;-,nl -In^ Dronouns in exprt;.3ions such as one... 

the hj/ potl/^u i,i<:al | \si}.i \ \ \\i : 

Aufll 



hia coffee blAck 



to \ piu c^vmsy Eiroa« ) 



A.J, 'in L ' 11 11*^ i. i, p M t i| ( f'^^ 'i 



^ 1 



.til o 

in 1 ' I 



«A1 



If 



III V' I I ;< I 
auCcui.s I 



ATTACHMENT 13 (continued) , "9- 

r 

between teac)ier and child. In such cast. Ithcr using^ the expression 
he or she or alternating he and she , as opriace, will be acceptable. 

c. Occupational terms ending in man should be replaced whenever possible 
by terms that can include members, of either sex unless they refer to 
a particular person. 

no I£s 

congressman member of Congress; representa- 




ATTACHMENT 13 (contiJiued) 

' J; 

flO > 

the men and the ladles 
man and wife 
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\ 



the r en and the women 

the ladies and the gentlemen 

the girls and the boys 

husband and wife 



Note that lady and gentleman , wife and husband , and mother 'ather 
are role words. Ladies should be used for women only when are be- 
Inc referred to as r.entlen^en. Similarly, women should be called 



EKLC 



1 1 

4 

f 



1 M I f 

IS 



H 



U 1 , , - 

in '• « 



ATTACHMENT 13 (continued) 

• * * , 

d* Insofar as possible, Job titles should b2 nonsexlst. Different noinen 
clature should not be used for the same job depending on whether It 1 
held by a male or by a female. (Sec also paragraph Sc for additional 
examples pf words ending In man .) 

no yes 

steward or purser or stewardess ght attendant 



policeman and pollciewoman 



follr.e officer 



•1^ 



School/Organization 
M F " 

Sex a a 



ATTACHMENT 1-1 fcont -M 



Date 



CHECKLIST FOR CAREER PLANNING MATERIALS^ 



The following checklist provides a series of questions to be considered in evaluating 
sex fairness in life/career planning materials. 

YES NO N/A 



ATTACHMENT 14 ^continued) 



tL^fsIx Sfffo^'J-^^J'^'^^y responsibility, are 
forexam^ll thrrJj'^"^ expectations? Is It assumed, 
to ra1?p .n^ ^ ]^ ' ^ ^^^^"^ responsibility 
to raise and care for a family? Is It assumed that 

provide"'' responsibility Is'to be th'e'lc'oT^mlc''^' 



1 



ATTAQIMENT 15 
* Counseling - Related Behaviors: Biased or Fair? 




ATTACHMtN'I 15 (continued) 



C. "Jim, your records indicate that you're 
interested in office occupations and^have 



ATTACHMENT 15 (contii^ued) 



presentations \rfii(;h ^i*e of greatest interest to 
them by providing them with detailed infonnation 
about the speakers. 

_C. Arrange for female and male spg^ers in careers 
traditional and nontraditional to their sex and 
schedule the presentation in a way vrfiich requires 
^^tudents to hear 9 out of 12 speakers. 

Situation: Julia, a high school, senior, needs .summed work to help 
pay tuition to attend a computer techr»ology school in the fall. She 
conrs to you to ask about summer ^crk You ask what she likes to do, 
nnd ^he r^nnrt^ 'lini- she likes to fix things. You suggest: 

' '? ' ^ that she investigate the "openings for girls" 

listing on the '*jobs for summer" board 

" that she call an agency which pTX)Vides tenporary 
office services such as typing, filing, answering 
t4ae phone, etc and try to find a placement 

' that she join a group of students who are organ t ~ 
ing a service for doing minor home rep'^i^''^ ^nrl 
lawn and gardpn wotV d <rinr the s^jmmpT 

that she p^vestig^t n new c'ty .su^tct job pi ' 
graTP which att'n^its ' r ^ ^ - r"»-r»,.o 



Situation: ^tike, a hig^^ school junior, would like ^o enroll in the 
ch^id development class given by the home economics department. He 
h^*^ always enjoyed baby sittmg and last simTfner worked a^ a counsel 
at a day camp. He thinksT he might eventual i}^ like to be an early 
childhood or el'^mentary S''hoo' teac'^er, but 'e's '^frai' he'll be t 
Only boy i*\ the 'lass and t)^'" r^tUf-y ^^f.. on^'' t,r»'ii nmVo fn - of 
You sav t* hini* 

Vr A "In this '=^choo] - ♦'^f* »" ♦ hVp 

Cl aS'<: VO»» m\i " 

"Why don ' t yo- = f '-,ono ' y • i ' t * pnds 
int'^rns^'pd in ' ' ' * -.'.^p ■ <■ j p , 

for t' e ( ' 'ss 



ATTACHMENT 15 (continued) 



"You're probably I'ight abODt having jokes made 
about your being in the class. Why don't you 
wait to take that type of course when you're in 
college and sign up for some other elective 



courses." 



Situation: Anita, a high school sophomore, comes into your office 
to talk about enrolling in auto bo^ shop next fall. She indicates 
that she is very interested in taking the course but is afraid that 
she won't be able to participate in the work placement activities 
that are part of the program. She has heard that the cooperating 
businesses will not accept female students. You say to her: 

Responses: A. "Well, you kftow that there are still many 

' enployers who are reluctant to hire females m 
this kind of a job. Jiaybe we'd better look at 
some other vocational program for you." • 

B. "You're really interested in this class but are 
afraid you'll be excluded frcan the work exper- 
ience. Under Title IX the school cannot parti- 
cipate in a program that is disc^riminatory. If 
we find that employers 'are discrdminating in 
accepting students, the school can't continue to 
use the employer as a placement site." 

I r. "Under Title IX students are assured the right of 
nondiscrimination in all educational programs. 
Although some enployers are reluctant to accept 
females in job placements, they are required to 
do so if they are to be involved in the school s 
program. I think you'll find that many attitudes 
are beginning to change. You may wish to talk 
to Sara Jackson(who is now an auto mechanic with 
the Benavediez Car Agency to learn more about her 
' . ejqjeriences of gq^ing into a nontraditional job." 

Situation: Carol, a high school senior with a good academic record 
comes in to talk about her post high school plans. She had.planne. 
to go to college but is now engaged to be married during the slot 
Her fiance has a reasonably well -paying job, but insists that it 
Carol attended college, a severe strain would be placerl or. th^,- 
budget. Carol has no definite career plans. Yon say: 

si2 



ATTACHMENT 15 (continued) 



Responses: ' A/TVell^'you don't want your marriage to get off 

on the VfTong foot. As long as you're unsure of 
yourself and college would be a financial strain, 
you probably should not plan to go to college. 
If anyone goes to college, it should be your 
^ ' ^ fiance because the man has to earn a living.'' 

B. ''Since you seem unsure of yourself, let's 

evaluate yt)ur grades and interest scores. Most 
women will be working outside the home at some 
time in their lives. It would make sense for 
you to begin to formulate some definite plans 
and gain skills which could be used in work out- 
side the heme." 

C. "As long as your future husband can si^jport you, 

there's no immediate' need to worry about your 
future." 



4 



V 



* Adapted from materials developed by Linda B. Stebbins, Nancy L. Ames, 
and liana Rhodes in Sex Fairness in Careei Guidance , Cambridge, Mass., 
Abt Associates, 1975. 



ATTACHENT 16 
Counseling Carol and Frank 



DIRlCriONS: 

1. Following .you will find two case studies of students who are seeking 
assistance in exploring career decisions. Within each case study you 

^ will find a general background statement about a student and examples 
of sessions with various counselors. Please read each of the cases 
carefully. - 

2. Use Attachment 12, "Checklist for Assessing the Counseling Process," 
to rate EAffl COUNSELING SITUATION for both Carol and Frank. ^XExample: 
Use one checklist erch for Counselors A, B, and C in Carol's situatioiK 
and for Counselors A and B in Frank's situation.). 




iyOieck your answers with those provided in the AnswerJ^l^y and mnV. 
"Appropriate notes. ^ 



CASE STUDY 1 - Carol Merritt 



Background 



Carol Merritt is a very bright, high school junior with demonstrated 
ability in science, chemistry, biology, arid math. The results of 
standardized test^ regularly given by her school indicate that she is it^ 
the 90th percentile or above in both aptitude and achievement compared 
with other students her own age. She won a prize for her last year's 
biology project. She is self-assured, if a little quiet, and her 
concern for others is evident in two of her extra-curricular activiti^*^- 
babysitting and helping teach Sunday school. 

When her mother was hospitalized, Carol became interested in nursing 
and beggn volunteer work at the local hospital as a nurse's aide. Thi*^ 
experience ha$ led her to feel that nursing would be an enjoyable 
career for her, and she receives support in this thinking from her 
family. Both her mother and father feel that nursing is a verN' practi^^-^i 
vocation, one which can readily >>e fifte^l in with marring^ nnH r?ji-inq 
children. 

As part of the regular counseling program in. her school, Carol ha«5 taken 
an Qcci^ational inventory. Carol's measured interests correspond to he^ 
expressed interests and aptitudes. Her interests correlate most highly 
with those of women in the following occiq)ations : , nurse (.50), scie^^c^ 
teacher (.48), X-ray technician (.47),. Her interests correlate most 
highly with those of men in Jthe following occupations: pe^iin^* ^-^-^^^ ' 
dentist (.*37), physician (.37), and science teacher { 



Counselor A 



/ tr..cl.. (lit 1 (. (rur.\' :ir 



Counselor A is dtelighted^to talk with Carol. Ihlike many other students,^ 
Carol seems to know vrfiat she wants. Nbreover, the inventory results con-' 
firm her tentative choice of nursing as a vocation. 

Since Carol also shows an interest in science, Counselor A take? s&ne ^ 
time to point out to Carol the possibilities of a career in science. 
Carol could teach science,^ or she might become a lab or X-ray technician. 
Carol is open to the possibilities in science, but both she and the 
counselor conclude that as a nurse she could apply her interests in 
science, her helping nature, and her love for people in a more purpose 
ful and satisfying way. ' . 

Having selected a few good thi?ee*year nursing programs, for which she win 
soon apply, Carol leaves the office, content with her choice. 

Coun s elor B 

Prior to this meeting. Counselor B reviews the results of Carol's 
oca4)ational inventory and compares them with Carol's scores on the 
other standardized achievement tests. These scores and her extra- 
curricular activities show a highly correlated pattern of interests; 
namely, a sense of dedication to people and a love of science. More- 
over, Carol is bright and has leadership qualities which could be 
developed further. > 

Taking into account all the information. Counselor B discusses with 
Caro^ the possibility of pursuing a five-year Bachelor of Science de- 
gree in Nursing. This course of action would offer a great deal more 
status than a regular nursing program and would also satisfy her 
intellectual needs. With a five-year degree, Carol might teach ;»nrl 
s\ipervi<?e ot|;>er nurses, using her leadership ability as ^^^^ - 

Carol is extremely pleased xipon leaving the couns^^gr!s office. A five 
year nur<=ing program offers her opportunities she Ji^/^neVer explored 
before, ^he is delighted wit>> the possibility of cgmKiiting ' " ' 
"v»<li'"ine. <;r'ipn^<>, riT)r^ ppopl*^ i^) eiir)\ -^n i T)t^ura ♦'e^l l^si^^hioTi. 



Comiselor C 

Counselor C and Carol discuss the results of h^r ocarpational inventory 
carefully. She has scored high in the medical area*;, as che h^fl exp^^ctprl 

Considering the scores on the female side of her inventory, however, ^c^ 
not give a complete picture of her intere'^ts. Cou^^iselor C points out t 
Carol might also consider ♦he scor^^s from tho^male si^e as ^ ell iVHei) 
compared with men, Ca/^T ''^ inqh^-t c-.;>Tor. ^^T^im,^ h<v it> m 
and scientific areas. ' 

With Carol's aptitude and motivation, ^'o^mselor C points out th^it 
mig^t give serious thought to 'pursuing a vocation as S physician, 
dentist, or pediatrician. While Carol had never thought of pursuing a 
professional career beyond the level o^ nursing, seeinj^ he^ high s 
*of these scales triggers her thinking. Of course she ill need 
cOniisider manv things before making her d^' 'sio'^- money "^or ch n] . 
getting into a good pve-med program, et i f 

all th<> pro<? nt^d r^i^c wi fh T^er parent*^ 



/Attachment 16- (.continued) 

CASE STUDY 2 7 Frank .Courtin 

Background 

/ 

Frank Courtin is the son of a minister. For most of his life he has been 
an active participant in the programs at the -church. During the time 
Frank has been in high school, he has beeI^ teaching a Sunday school class 
for 3 and 4 year olds. Even though he has been given an opportunity to 
return to Sunday school classes with his peers, he has insisted that he 
prefers to work with the children. 

t 

Frank was achninistered a career interest inventory as part of the 
eleventh grade testing program. His highest scores were on the seniles 
caring for people/' "teaching al^ social work," and "nursing " 

C ounselo r A , . 

Coimselor A iinmediately shows Frank his scores and indicates that the 
high scores show a preference for working with people. Since Frank is 
one of the outstanding ^students in the high school in terms of high 
academe grades and leadership in a number of student activities, 
Coimselor A is certain Frank could excel at whatever he selects. ' Counselor 
A, however, feels thai; while these scores probably reflect Frank's 
socialization as a minister's son, they4^ not reflect Frank's desire to 
seek a highly successful professional career. 



As Frank and Counselor A discuss the meaning of these high scores. Prank 
suggests that he's been wondering about what heM have to do to be 
trained to work in a day care center. Counselor A, however, suggests 
that periiaps day care is not really an appropriate choice. After ^11, 
Frank has considerable potential and should think about jobs whem he. 
could really demonstrate success and earn a substantial salary. 
Besides, day care is not a field for men. 

As they continue to discusMother fields such as law and medicine, Frank 
concludes that maybe the counselor is ri^ht. Working in a day care 
center probj^l^lv would nof silTow h^m nni<^>^ of an npportimit-v t-o be reallv 
successful . 

Coimse lor B 

When Frank enters the counselor's office. Counselor B has Frank's folder 
on the desk. Leaving it closed, they begin to discuss some of Frank's 
activities outside of school. Counselor B notes Frank's enthusiasm vfhev 
he describes some of his experiences teaching the Sunday school clnss 

When Counselor B pulls out the interest inventory results, his des*" ip ^ * 
of the high and low scores is very thorough. The counselor points nt 
that FfSnk's pattern of measured interests seem to par?ll?d s''tt>? ' 
outside activities. Ties** activities hav^ obvious^ p nv'<h<] ' 
an experiential Hqsi'^ ^or filling \y^\'<^i>* <^y\ ' ' 



Attachment 16 (continued) 



As Frank and the/cDi^^liior elis cuss the ijnplications of the pattern of his 



scores; Frank aig, 
o'do to be tra:' 
there are a lai^ 
Frank might .wi^ft^ 
of trainings pt, 



Counselor B ^Isd^l] 
where Frank couIH 
children. He couW^ 
social worker, atnd^< 




t hj3*s been wondering about what he'd have 
k- in day care. Counselor B points out that 
ej^apptpaches , depending on w}\at level job 
Each of the levels require ditferent amounts 
child development and early childhood educatioi) 



^ut that day care is not the only kind of job 
redevelop some of his interests in working with 
\i4eT others, such as elementary school teacher, 
iit^rlcian. Whereas, at present, thete are many 
somen holding day cajn^v^pbs, the enployraent patterns are slowly changing 
Both men and women are "beginning to select jobs on the basis of interest 
in doing the work, rather than limiting themselves to traditional 
selection of men's jiobs and women's jobs, 

Frank agrees to consider sOTie of the ot'her alternative^ and ^o explore -^^m'- 
college catalogs for programs in child v ^lopmnnt- ^.t. i anr^y ih** 1 
*=**^1nr;^t ion. 
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Counselo r A B C Student Carol Frank 

CCircle appropriately) (.dircle appropriately) 

' * Checklist for Assessing 

the Coun se^ ^g Process 

YES NO Student is encouraged to ijnagine ^p'V<>r oxp««»F" 

^"1 n personal career/life goals. 



j ry Student is encouraged to consider career options 

• based--on individual interest, ability or talent 

r^her.than on traditional masculine or feminine 
/ - t^les. . p 

n Student is encouraged to consider career options^rtot 
traditionally associated with that person's gender. 

{) \] Student is encouraged to consider seriously aU ^rogr-^^"^ 

of study, and to make and activate curriculum choice*^ 
haf;ed on interests and talpnt*? rather thai) on get^H^'' 

V 

I / I 1 Student i? not discouraged from tJiVin^ nl^y rip<:<; 

n^^rause of gender. ^ 

II (1 Student is provided with suggestions for career cxplor^ 

tory activities and sources of accurate, up-to-d^te 
career information in the career resource ccnfor wKwK 
will help expand knowledge of career oprtion*;. 

11 ' ? Community exploration experiences ar^ not suggested o > 

the basis of sex, either in ten^^s ^f who parti 'r^ 
in ferms of t-h^ particulr>T tvpe oyt ^-' ti^ - 
suggesfed^ 

Additi<^na] Notes* 



Adapted from ; * i 

*Susan Frosch, ^^Guidelines to Tmplement Title IX of th? education An'cnd • 
ments of 1972 an'^ to Implement State Board Pesolnflon » 'm"^ 
State r^partw>nt of Hducntion. 1975). ^ 

34 H 



V 



AHAaiMENT 16 

Counselo r A B C Student Carol ' Frank 

[Circle appropriatefy) [Circle appropriatelyj 



* Checklist for Assessing 
Counsel i ng Process 

V 

YES NO Student is encouraged" to imagine t^nd/or *>^rp<:<; 

n n personal career/life goals. 



[ ) ( ] Student is encouraged to consider career options 

based on individual interest, ability or talent 
rather than on traditional masculine 'or feminine 
roles. 

G D -I Student is eAcouraged to consi(ier career options not 

traditionally associated with that person's gender. 

p ri Student is encouraged to consider seriousl|f .all program*: 

of study, and to make and activate curriduum choices 
based on interests and talents rather than on. gender. 

I ] I 1 Student is not discouraged' from taking any class 

because of gender. 

r 1 f 1 Student is provided with suggestions for career explore* 

tory activities and sources of accurate, tqo-to-date 
career information in the career resource center which 
will help expand knowledge of career options. 

Community exploration experiences are not suggested, c 
the basis of sex, eilfJier in terns '^f who particir' ' 
in terms of ^he pn^ ficular ^fyp'^ •"^ p-piorp* tot* 



Additional N<^tes; 



Adapted frcm 

*Susah Frosch, ^'Guidelines to Implement Ti^lc IX S^t^^e Ed^jcat^m Arr^ml 
ments of 1972 and to InpleWnt State BoarH P^Qoi-f^rv. to-i 7-. / , 
State nepartnrrvt of rdnca^V^T^ . 1^75) 
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Counselor A^^_C_ Student 4rol Fra nk 

CCi^ appropriately) ^ ( cJ ircle appropriately) ' 



* Checklist for Assessing 
^ the Coimseli ng Process 

m Student is encouraged to imagine and/or express 
U U personal career/life goals. 

( ) L] Student -is encouraged to consider career options 

based on individual inj:ere$t, ability or talent 
rather than on traditional masculine or feminine 
roles. I 

'kl, D Student is encouraged to consider career options not 
traditionally associated with that person's gender, 

D Student is encouraged to consider seriously all programs 
of study, and to make and activate curriculum choices 
based on interests and talents rathet than on gender. 

Li L] Student is not discouraged from taking any class 

because of gender. 

Student' is provided with suggestions for career explor-^ 
tory activities and sources of accurate, up-fordate 
career information in the career resource center whirh 
will help expand knowledge of career options. 



[J 



u o 



Community exploration experiences are not suggested r 
the basis of sex, either in tenns of who parti' '^^^it^ 
in terms of th** pn^fi^'iTr twe of oypiomf 
f. suggeste<^. 



Additional Notes 



Adapted from 

*Susan Frosch, "Guidelines to Inclement Title IX of the Education Amend- 
ments of 1972 and to Implement State Board Resolut^^^ 1974-7'^ (Hr,^.} i 

State Departnent of Education, 1975). 
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Counselor A |___c^ ^ / student Carol* Frank 

TCra? apprc^Hitily) . ( Lir S approprigdly) - 



* Checklist for Assessing 
the Counsel i ng Process 

^ Student is encouraged to imagine :?nd/or cypres <; 
Li ' i personal career/life goals. 



n L] Student is encouraged to consider career options 

based on individual interest, ability or talent 
rather than on traditional masculine or feminine 
roles . 



□ n 
n n 

n n 



Student is encouraged to consider career options not 
* traditionally associated with that pprson'? gender. 

Student is encouraged to consider seriously all progrj^mc 
of study,, and to make and activate curriculum choices 
based on Interests and talents rqther than on gender 

Student i? not discouraged from taking any cl^^s 
because, of gender, ^ 

n ri Student is provided with suggestions for career explora 

tory activities and sources of accurate, up-to-date 
career information in the ^career re^urcc center which 
will help expand knowledge of career options. 

Community exploration experiences are not suggested 
the^'basis of ser, either in terms '>f who parti ^t^'^'-^ 
in tertps t'- r'^vt? ^irir tvr« of - » 



I] f7 



t 

Adapted from 

.*Susan Frosch, *'QiJidelines to Tnplement Title IX of t^'e Ed'^ca^'on Apr?ml 
ments of 1972 and to Implement State Board Resolu*^ ^ ^'^'^ " ' ' 

St.ite Hepar t»'^*^T)f Fduc?ition, 1975) • 



ff 



ATTAOMFNT 16 



Counselor A B C ^tiiHpnt Carol Frank 

fCircle ipprnpriatply) (fi rrl^ appropriately) 



* Cherklist for Assessing 
thr^ Counseling Process 



YES NO Student is encouraged to im^ipinp o»w1/-t express 

^"1 i 1 poYK^.Mqi rareer/li^p ^onl<5. 



M ( ] Student is encouraged to consider career option*^ 

based on individual interest, ability or talent 
rather than on traditional masculine or feminin*^ 
roles . 

f ' n Student iV^ncouraged to consider career options not 

traditionally associated with that person's gender. 

\ \ \] Student is encouraged to consider seriously aU program'- 

of study, and to make and activate curriculum choices 
bnsecl OT1 interest*^ and tal^nt-s rather than on ge^^'^^^r, 

I / I 1 Student i5 not discouraged from taking 'anv rlass 

because of gender. ^ * 

f I n Student is provided with suggestions for career explor^^ 

tory activities and sources of accurate, uqo-to-date 
career information in the car'^er resource cen^-^r wjnrii 
will help expand knowledge of rar^^er options. 



Community exploration experiences are n?)t si^ggrs'^n' n 
the basi*^ o' se", fitfu^r i" ter^^s f wbn orr^' ' *' 
in tenr^s ^ • . ..r 



Additional Note*^ 



Adapted from 

*Susan Frosch, '^Cuidelines to - 'mplem^'nt Ti'Ir IX ?f ^' ? 
ments of 1972 an-^ t^^ Implewnr State t> » * • • ' ■ 
State rvpartF^'"^'^ Tvi^t nt;...* \^7^>) 



ATTACHMENT 17 
Counseling the ECC Student 



Direct ions : 

1. Review the information in the theoretical counseling 
situation? you have completed if you fppl if wjll br 
helpful . 

2. Arrange with one of the other teachers in vout FCC 
program for a specific time to observe v^'^ in ^ fvpi^ 
counseling situation with a student, 

^- Before the sessi^ji, give the teacher yon choose the 
"Observation Packet" (following pages) . Tb^ mafpri^ji 
are self-explanatory. 

^- Choose one of the students you normally counsel td 
participate in tne session to be observed. Inform 
student BKFORE the session about the purpose of th^- 
activity. Be sure the* student has no objection t-o 
participating* in the activity, 

^ Conduct the counseling session as you normally w^*'^' 
with the student, and have the observing teacher 
record reactions. 

6. Discuss the feedback from the session with the 
observing teacher (you may decide whether rr not 

to include the student in this portion ^^f 'be a-'-i' 

7, File the completed "Oh ^ <^rv3 1 i on ra-V^t-*' i r s<>^>^ 
inservice material^. 

«. Act as 9n ^»'-^rv^' * '^^''^ rf ^ « ' 
pr or ' r 



4 



ATTACHMENT 17 (continued) 

OBSERVATION PACKET 
- Counseling the ECC Student 



Instructions for the Observer: 

1, Observe a typical counseling session* between prr cf.uV»>t 
and teacher in your program (as arranged) ' 

2. Use the provided ^'Checklist for Assessing the Counseling 
Process*' to analyze the session. Conplete the checklist WIILF 
THE COUNSELING SESSION IS IN PROGRESS, inclqding bripf ^xp^ 
of the interaction between "counselor** and student. 

3- Make any additional notes which ^ou feel are appropriate. 

4. After the session, use the conpleted checklist as a c?5sru5'5^:' c 
guide with the teacher you obs^erved. Completn ''tf^ms , 1 
on*the '^Counseling Session Feedback^ ^ - - 

'■^ Return ' he complete '*r xm-s linp 
Pa^ V' t « -> ^tt:: te-^^^ - ' > 



ATTACHMENT 17 (continued) 
OBSERVATION PACKT-T 



roiinseling Sessii^n Teedback 
^heet 

DTRFrrrnM^;- rnmrkiofo ^^^-mc o w ^ «^ 



ATTACHMENT 17 (continued) 
OBSERVATION rACKFT 



Student- 

Dare: .. ' ' 

Student Sex M I . ] F CD 



OK 



o 

ERIC 



resource center whiich will help expand know- 
ledge of career options. 



ERIC 



ATTACHMENT 18 



IVhat is a Non- Traditional Qccitpation^ 




1^1 



ithi 



2) List other sources Corganizations . individuals, contacts) 
you could use to find non- traditional workers or euest 



ATTACHMFNT 1 P 



Providing Non- Traditional Carejer Explorations 
and Gu^t Speakers 




> for non- tradi tionalexplora|:ions. 

c)^ suggest that students seek out sources of non~ traditional 
sites of /particular ijiterei>t to theni 



A.. Iii^ 



1 ) i(u A . 



ri uil .... i .... i , M i 
the ill J xiiit^i> I J tu)! 



1 1 . 



k Vet uai i 11 y tiz 
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A 




(SAMPLE) .^HT'Fr AV;iLABI,B THRajGH, TI fP: CLUARIN fUOUSF. 

Jefferson County Public School <? 

COMMUNITY SITES FOR Nf^^ TRAniTTONAf. rr.ACEMENTS 

As of March 3, 1978 

* KEY:/< Recruited by: Sue Ackerman, Jeri Mdridge, "Rich Berlanti J 

David Mangum, S?iari Mitchell, Eleim Newtori, 
Mike Fattersoji, David Relth, Mike Sciuggb 



M 1 . Km s . j.ei . / . A 

fcut* c ^jluiit a J crv 

J A 13 J.. 



M h 
I . 



t. i. 



1 ' 



'^raNTRADITIONAL SITES ^VAIL^Lt THROUQ^ CUIARINrtOJSE. 



Cobe lAs, Inc. 



Eventide of Lakewood 

Has male orderlies and black 



\ 1 



.A 



EKLC 



NOrrRAD IT TONAL SITES AVAIIABLL TIlROUnH Tfll: CUiARI/iCmiSF 



Johnnie M.arper Ford 



M. L. Associates 



I 
i 
5 



NONTiF/Xu^TIOM^l SIVHS A^^^iLABLL TIIROUGh Thff: CLK.ARINnHOUSE 



Photo Syn the '^is , Inc. Tumhlew^ed Press 

Audio Visual Hnergv ^ Female p>%ito offset lithoerapher 



f 



i i 



i 1 
1 3 



1 il 



ATTACHMENT 20 



ERIC 



CDCAir'rD cri rrTTHM. 



1 I 
\ I 



1 c ( , , I , I 

■iV ^1 "I •■■'^ !i 
>r f i . uea ill) / h ! ( a 



<' I I i ti, J > t Ik: |i I 

U ; jU** I I Jfl ^ , ^ l\i \ Ml I. 



-If 



I • 



i^FOR use: 



ERIC 



WHILE SPEAKERS ARE VISITING YOUR CLASSROOM: 

• Have the speakers talk with other faculty members during a coffee 
break over lunch. 



• Utilize media edlJlDmpnt ^nd t-ano /aurlir. ar,/^/,^„ .. 



! 1 ! 



1 

> u 



M 1 



I '.i i i 



or 



ATTACHMENT 20 (continued) 




Pl0as*e take' the 'time to f-ill .out the following record and 
evaluation of your speaker. These records will enable' other 
^xuclr * * " • " ' ' - - 



!?!!^^ ^^^^^ifc^s do you suggest for future presentations of 
this ngt^e IjpFqavnizdtion, content, presentation, etc.)? 



What 'other rpsour^^s ^>r aid doe^ thi', sp^ak-r h^ve to ofr4r 

our SChOOP (Su'-h ^pop l< r; ^ - *.h>^ fn» ^^,Hor♦• 



1* 



M^vted fn' r 'loraM rr 'o C5r p' Fducation/' a public t' 



ATTACHMENT 20 (continued) 



TAjl^N 



PEAKF'^ 



Majpr ^ ' IPS 
Sppc 1 Arf i V i f i or 
Pit nf^$s iona 1 A^^p-^ 



i 



What brief 'y a' p ppt sou ' 'ualit'es f>atyri' fe*^ 

f i p I H 7 



Er|c ^^'^ : . ^'^70 



What opportunities exm In your field for females 
males (any non-tradltloiial opportunities)? 



Special Interests; 



Tnfonnatlon or Comments 



,V' 5??;^^ " ^'!"'^^^ r^Mfo nia. Bv'li'-rt,, 



ATTACHMENT 20 (continued) 

SIJE^JBDJIlJHL 1B3 1^ IP^^Pl^ TP32^ Ji?31P0r nr' ^ 'i*^ ' <r^' ^ 



■ » 



U^^t \^ vour occiipation? 

Destrip^ion of occupat10'>, plSce of employment, 
working hoars. Specific »nf"»rmation (regarding 

What OOP"' ' Un i * ' 'OPQ V"M> or r Mp;^ f i' »' o» r i /> I f 

Method and level of f^ntr'y. lil^e|^r salary sen) 
On-the job train»r>g. Ad v^^n cement possibiliti 
fringe be'^efits: "'-'^jiial a 'van^-agp^'^fi^trav^l , 
communi ty serv i '"p ) . * — i - •> • pc * ■ »oc ' ^ ' 
t^ ^fart* ior»«: 



Long training prece^'Mno earnings. Unusc ' 

r^y ir u 1 phy<;»'fll or pmo*'<^nJ*l dom=>nH 

How ^^^^ '^tiidentc prpp;<rp thooKPl VPS ? 

Skills an^d abf^'ties needed. Charactpr or persoi 
ality demand?. Physical capacities/ Education^' 
requirement*^ Opportunities for pre- vocati oral 
experi'*'»ce. Licensing o^^^cpertificat 'or ^equirf? 
iDent^ Age. owpovipf^.p ^YadP'UP»'> J»->fi' 

T<;^'^ur fjeld growing f>r Hpclininq' 



Outlook for continued employment. 7'"^' '=^p<?p 
• ^ * between high. <;rhooT and p ^plnyment/. 
f ' ' ^\ 

^Adapted from "Explojations In Career Educatio)i/' a publication 
of the' Indu^try-E(fucat1on Council of California, Burl-jnga'^e. 
California, U ^ O^ffr© of Pdu'-a*'' *^ ^'tndpH demOn«*^'^a'ti'^'* r^ - u 

ERIC f / '"^^^ * 



ATTACHMENT 20 (continued 



Name of student 
School 



The Pre'^^enta^ ''or': 



How Tuch ' ' ) * ' 



Mow I -.W 



^1 



1 . • 



ft' I,, 



V 



^'oij»- Hie speiker'^ carpf^' 



Kow,,raiMi 



What did voii nk<?''least: 



*. Adapted from "Exptt^ratlons ip Carfer EduQrtlon," a pijbl icatipn* 
of the Iddflstry-Fducati'^p ''buncll of Califo n1a, BurTingame, . . 



•ATTACHMENT 21 
T'XPLORINC A NON-TRAnTTTnN;\L OCOJPA^^"'' 

SUGCTF-*^T^r) TNTTPVTrw (yirQ^vyr. ^ 



What 3 re hmr'y^r^, if nnv t)^qt \ 01 1 rop f t OTlt(^' ' n'^'^np 

Hav y^ou ex^ erie^xed atiy iega^ r cour es? In tlu^r words, did 
you I^aVe ' ' * 1 1 I*- 1 i '>n » " 1 »> fi'V T' " ♦ ' " ' T n t on ^ 

l^or> pnt^iing the job, what w«^re yo'^^ m-mo'- ^ - 

What ^'"^ '^^'^ y<— pr>Tt''^'- fpo^ ' ve/nep^' i ^ r* r*j>''^ ^- ♦ 
Are your nppo' ' ti^" f'^^ -h^,, nt t-i^g 5^x11- > ■ •M^,»aw.,.« ^ 

r»pp <^^Titoro»^7 



Have ^ ou fotm'^ anv jjhy^ica^ d/^mands tha^ yo" - '>m1c1 MQtj ^< • 

fir*<:t '>Y VOX} hai^e h^d t-o ovrprrnnv*'^ 

If yai '^ere to ^*e t'raiysJei'T'ed frnm this are-'', wo^'i'^ ^ '^^tt /nicbr- 
wife h*^ willing t-o go with yon? Why ot whv ot? 

What 4s the ratio of tP'^le.s ^^d ff r1 ^hc * * ^ in 




StudenrCheckltst 



CdmpllMi Wq«MMllflifit on pfot 1 Mine maltrlait In tto^ 
Oiratr PMoiNM'aiM. 

Complolt tht vnlHM dMdcl^ on pago 9 of this guldt. 

On pnoot 10 and 11 Of this giildo, copy batlc tklllt tasks flom tlis 
BUs Analysis Fomt: 

Qo to tiM sits and mast tha eomniunlty Instructdr' 

Arrinoa your axploration seliadula with tha community Instructor 
and^ll ou| tima contract carda. ' 

Intarvlaw tha cOmmiinKy biatructor and racord your Intarvlaw In' 
arrlttno or on tapa. 

Oathar Infonnatlon about tha Job yoti^ra axploring; kaap printed 
mat^la In tMa oMida, , ^ ■ " J^*^ 

Anawar quaatlons In this guld^/ ^ 

Usa matarlala auch aa pKotographa. akatchas, Cut cuts, or sample 
matarlala from tha alta to dascrlbaih^ site: 

# ■ • • 

Draw a floor plan, provide a map,- or write a description of your 
community InatOHiitdr'a work area. 

Record Job aMIla required and note whether you can do theo^ 

Complete tha baal<:aklllataaka. - 

Write a aummary of how you feel about this exploration on the 
Comment Page. 

Check on^^f the three boxes on the Inside bsck cover. ' 

Turn this guide over to your community instmctor to evaluate and 
sign If It Is satisfactory. 

□ Write a thank*you letter to your community instmctoi' and fUe'a 
copy of It In this guide. ' 7 

□ vTum In the Exploratton Guide to achool staff for evaluiation; if it Is 

unaatlafacliiy or Incomplete, continue woricing on it'until it is ' 
' accepted brofoNMMtlsfactOry. - . ^ 

i ' ■ • .,•'4 . " 

FHI Inihe dates and hours ydu have agreed to be at the Job site. 



□ 

□ 
□ 

□ 

□ 

0 
□ 



□ 

P 
□ 

□ 
□ 




CopyripM © lyiitbif Um AlorthWMt R«Oiortal EducatkMial Labwa^ory. All ^ ) » 
W f MdilMt RwpeaM by. tlif NortlnMMtlRaskHUri ed|jba^al%4boratoryi a 





W^kof ^ 


^jiMom^ay 




Mfednesday 


Thursday 


Friday 


« 


< .} 






■■ 








■ t 

^ 
















■ ■»■>■■ 











^7 



% 



pnffjg iionprem oonwatiow- Tht woffc eontalMd hmAn hat bMti.mv«lop«d pursuant to W 
edf^ iHth tlia Matiofiai InatHuta <iff Edoi^tloi^ DapirM of Hiatth, " 



W«lfVf#Tlia bpihloiii^^^ m«|l|iMfea^ 

of ^iMIatloii^ EdttpatlOii» afidfno^pffleiai andoraacnant by tha lnatltutaii«uld 

Ita Inianad* 




T 




Getting Started on Your Career Exploration 



B%l6n you Mplort th« Job, based on Information from the Occupational Outlook 
Handbook or the caVeer.resource area, fill out the following information. 

Job Title [ 

Nature of Work 



riaces of Fmp'oym^nt 



Training. Oth©r Qijallflcati<>'><9 «nd Advanci»ment 



4, 

Frpplovfv^pnt Outlook 



Ea^'**^'*0*> ^^^^ WorkInQ Cor<Hltior>«} 



Get th© Following InfoMv^ntlon F rom »ho CommtinKy Roonurrp rilo- 

Tinne Arrangement 

.Clothing Requiremar^t _ 

Safety/Equipment 



Sp<?Clal F^aqulranr^or^lo 



< M OnKlri^Hon 



Irtfipiiew Ypur Community Instructor 



-»-^ J— r- 



Uslng topics pnd questions suggested bejow, Interview your 
community Instructor. You may record the Interview In on© of th«» 
following ways: 

□ use a tape recorder to capture the entJre interview as it 
happens, or 

n take notes as you conduct the interview and t»»*>n n.irrunar*'^'^ 
report on It by talking Into a tepe rl&corder, or 

n tak^ notes as you conduct tho lr»t«rvlpw qr^d f:^pf^ wrlt« 'f* 

Into « short paper. . 

i^hec^ fhp box4n from of the option you choos^ ) 



ERIC 



ajGGFSTFD INTFRVIEW fppi^*^ 

Working corullttons! hours, 
environment, fringe benefits, 
salary, advancement opporiu'*"***'' 
legal Issue?*, lob intorp??t «r>d 
variety 

Products and services offered: 

what the job site produces, how 
activities relate to community 
needs and to the consumer 
economy 

«^ 

Organisational structure: the 

company's management patterns, 
where and how decisions are mad^ 
and communicated to employee*), 
channels employees^ have to air 
their needs and criticisms 

Specific Job qualification!: legal 
^such as, age lirtilts, need to be 
bonded, etc.), physlcaly^psychologl-^ 
cal, prerequisite training and edu 
, c^tional cfedentlals 



SUGGESTED INTFRVIRA/ 0(JEST» 

What do you do during a typic^^ 
day - the same things over 
over, or som4thing dlffp'«' *7 

How did you q<*t <Jtarted ♦'^^ 
lob? 

What are the special t'^aining, 
schoolInQ, evpoij^pcp require 
rnent^? 

What are the opportunlti**^ ^' * 
vancennent? 

What 1** <*«5tin^ated 

rar»o«>7 

How lor^g hav<» v'*'i be<^n on 

job? 

How long hevo you b<=»<»n with M»»«^ 
company? 



What pre\/ous Jobj5 



you he<d 7 

What do y^u like ^isU^^ ^^ov\ 
your job? 



le youf Interview inside tiie back cover. 



4= 



Loo^^t Job Site Requirements 

Physical Requirements 

Here a^e some examples of physlc^tl requirements that might be particularly 
'^Qcessary for certain jobs? 

Special height , Ability to sit long periods 

Special weight Driving ability 

Adequate vision Speclaf voice qualities 

Ability to distinguish colors Special appearance 

Physical strength Ability to stand long periods 

Abilltv to stoop longjg^lods Ability to life weights over PO pound© 

Look at \Ue 'ab you are exploring, list the physhal r^^ulreme^^9 for it, a-^'* 
whethe' ^ ' ' ''v© them or not, (Remo'nhor. v^«' '''^^y Hnd onar f>r^ iista<i 



Training ar^d Experience (To be obt*^lned from your community InMruc'^* 
wf>of oro tho oHnoptiofipi aod/or special tratning requlremorSts of thi«» loh7 



What Klr>ri<) jjurl lp»*atl^n of oopor|ef«r«> qre roquUoH hy M>lq jnh? 



Describe the Company or Agentiy Where. Vbu7 Job Ske Is 
Located J ^ 

(Use correct Englisti and complete sentences) ^ ' V 



Does It provide a service for customers or the public? D Y<»s n Mo 
Does It minufaeture a product!^ D Yes □ No 
Ooes^t sell a product or products? □ Yes □ Klo 
Describe the service or product! 

^ \ 



Desorlbe the Job You Are Eyplcring 

What Hiodo of equipme^i^ and tooi« are tis<»H on this job' 



WHat «r© some activltle* and work tasks typlc»> of tt»iR joh' 



( 



J 



-3^0 



Describe the Site With Pictures and Words 

Put photographs, mag^ne cutputs, samples, or cartoons In thtiKxes 
provided below. Write descrlpf^ns of services, products, equlpmem or people 
that are In the boxes. Use cof»i>ect Fnglldh*aod coifinl9te jj«>n»«»M^e8, < 




.... V • . , ... , • : . 



^ ^ . Examine. y Aptitudes 
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Ohd ^«ay to matcf) or mismatch yc^fa^lf with a job is to compare th* job with 
things ygu errjoy doing, are capable of doing or would ^lke tol^arn. In t>ie 
. following actlylti^QS, analyze^the skills and tasks required by the job you 'ar« 
€|xplorlng and V!Off«par& them with your o^n pT«fer«'Mc«»? and abilities. ' 



Working with Thina« 
Precision work 



; ; .> ♦ fi^ 9ou fikd Can you 

^ do th4? ; do /V -"Jl 



Operating equipment J . , ^ 

Handling rOiil^rrdts -^ -^^ 
Working with Information 



i 



6 Ihterpreting fact? . 

. Organizing and using 

V Information 

' *' • ' • 

Copy**^?, sortingi'ahd 
' putting things together 



Working w»th numbers , % ^ ^ 
or words ■ ■ . 'A 



Working with p#onk 



Counseling 

Discussing and 
'bargaining ' . 



3 

. ^Supervising ' . - ° . ..... _ 

' i.,^Se|llng • . . ' . . . ^! . 



r 



What -do you consider to be the skills and apiitudes most necessary to 
performance of this job? 

t,_ 7._ ^ 

1 8 _ 

3. ' .;■ • - 9._ 

A. in 



5. ■-_ — 11. : — — V 

6. 12 ^ 



List the skills and aptitudes you think you would have to learn in order to do 
this job, and suggest ways^you think they could be learned (for example, on the 
job, college courses, company training programs, etc.). . 



Skills Ways You Could LeArn Them 



1. 
2. 
3. 
4. 
5. 
6. 



What interests and aptitudes do you have that Do yoCi think you could satisfy 
might not be exercised in performing this job? these things outside the job? 



?- . : ■ . ■ 

3 . 

A. .. 

5. . . : : --f 

ft : . m- 
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Map Out Your Work Environment 



The actual physical environment where you work can have very Important 
effects on your Job satisfaction and general sense of well being. With this In 
mind, neatly draw the floor plan, provide a map, or a written description of the 
work environment of the Job site you are exploring In the space below. 
\ ■ • • . . * 

Oib the floor plan, Identify and show loqatlons of equipment, stock, 
merchandise and so forth. Put an ''X" tmlocate your community instructor's 
primary work area. Also Indicate locations of windows, other light sources and 
heating/cooling vents In relation to this primary work space. Emphasize details 
you especially like or dislike — such as a window view of a beautiful tre& or a 
Source of cold air on your neck. . 



; 

V 
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Think About Values or Principles 

B«for« •xpiorlng th» Job, look at the values and principles listed MIow. Check 
those that are Important to you and add others If you wish. ThInK about 
whether they might conflict with requirements of the Job you are going to 
explore or might make the job especially desirable. , 





Personal values 




Social values 




Work values 


□ 


Independence 


□ 


human rights 


□ 


Job security. 


□ 


surroundings 


□ 


group rights 


□ 


wages and benefits 


□ 


loyalty 


□ 


equal opportunities 


□ 


competition 


□ 


sslf-satlsfactlon 


□ 


environment Issues 


□ 


advancement 


□ 


leadership 


□ 


teamwork 


□ 


status 


□ 


appearance/grooming 






□ 




□ 






□ 





After txplorln^the Job, think'again about personal, social and work values and , > 
answer.the following questions. ' \ 



Personal Values 

Does your community InstructoV work alone oi^ with many people? 



Is the work area comfortable, safe and well-lighted? • 

What are the special rules for appearance?_ ^ 

Describe opportunities to show Independence and leadership^ 

■ ^ — — ^ ^ 

Social Values 7 " 

Can workers of either sex work In this job? (If not, why not?),*<£ i__ 

' — — ■. ./' ' ■ 

Give an example of this company's or agency's concern for protecting the 

envhronment__ [ 

Is there a procedure for workers to Influence decision making? 



Work Values 4/^ 

; What wages are paid for a beginning worker In the Job yoii explored?. 



Is there a union or bargaining group to represent workers? 

Is there a group Insurance plan here? ^^^J _: ^ ^ 

What are the opportunities for promotion? ^ : 

Does this company provide In-service training for employees? 



Communications Skills Required by This Job 



FInd'the Site Analysis form for this site in the Community Resource File. The 
community Instructor has cle8crlt)e€l actual Job tasks requiring communlgations 
skills. ^ 

Copy those tasks belOw and verify with your community Instructor that they ^ ' 
are still necessary tasks for the Job you are exploring. (If any of them Is not, 
ask your community Instructor to write another task for you.) 

Perform all tasks. Have your community Instructor check off the appropriate o 
box for each task and sign the form. 



c 



2: 


□ 


Performed satisfactorily 

' 


□ Performed with difficulty 


□ 


Observed 




• 


♦ 


<• 




3. 


□ 


Performed satisfactorily 


V 

PerformedVlth difficulty 


□ bbserved 






* * 






4. 


□ 


Performed satisfactorily 


□ Performed with cjlfflcuJty 


□ 


Observed 






— — ^ — 






5. 


□ 


Performed satisfactorily 




P Performed with difficulty 


□ 


Observed 

. i 






— — — ^ 








□ 


Performed satisfactorily 


□ Performed wltfi difficulty 


□ 


Observed 








• < 




'1 



Community Instructor 

' ■ ■ ■ k 



Mathematics Skills Required by This Job 



Find the Site Anaiyf is form for this site in the Community Resource Fiie. The 
community instructor has described ^cfual job taslcs requiring mathematics 
skiiis. . _ " • . 

' Copy those taslts beiow and verifyi#Kh your community instructor, that they 
> are stiii necessary tasks for the job you are exploring, (if any of them are not, 
ask your community instructor to write another task for you.) 

Perform all tasks, i-iave your community instructor check off the appropriate 
box for each task and sign the form. \ 



3. 



4. 





□ 


Perfori|ied satisfactorily 


□ 


Performed with difficulty 


□ 


Observed 




■ □ 


Performed satisfactorily 




Performed with difficulty 


□ 


Observed 


1 




Performed satisfactorily 


□ 


Performed with difflcufty 


□ 


Observed 



ERIC 



□ Performed satisfactoriiy □ Performed with difficulty ^ □ Observed 

5. ■ ■ . . : 



□ Performed satis/actoriiy □ Performed with difficulty □ Observed 

0 , 



Community Instructor ^ . Date 

* 
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Comments and Evaluations 



StudMt Write about thl8 Job site summing up your reaction to It, particularly how It 
nnatches up with your career expectations. This section \^ to be completed before 
yourcommuolty Instructor completes his/her evaluation. ^ * 




SIgriature , 



Date 



Community Instructor Describe briefly your evaluation of the studenrs performance^ 
InJhlsexploratlon. 



- has completed . 
this Exploration Guide to my satisfaction 



Signature 



Date 



Scho^ Staff: Wi|e your Evaluation of this exploration. 



/ 



Signature 



Date 



It 




Use this area for company materials such as brochures, 
organizational charts, Job descriptions^ employee handbooks, 
legal codes applicable to the job and other items^orinterest 

Also file a copy of your Interview and thank-you letter here. 



To the student: Based on the exp|iratloVi you Just completed, 
""^^one of the statementsr below that best fits how you feel. 




□ T^o^ot want to explore thJs kind of Job further. 

□ I want to explore this kind of Job further, bjut on another site. 

□i I «> not want 'to explore thitf kind of Job right now, but I 
rifay want another look In the future. . « ^ 



ERLC 



B8^ 




HOSPITALITY 
AND RECREATION 



TRANSPORTATION 



MARINE SaENGC 



AGRNBUSINESS 
AND llATURAL 
RESOURCES 



ATTACHMEOT 22 



Promoting Parent Involvement 



Parents can be invaluable resources for the ECC progran - as guest 
speaker^, as woricers in a variety of oca:pati6ns , and as sources for. 
suggestions for potential community sites. ^ 

However, it is also inportant for parents^ to understand and support the 
activities regarding male/female roles in vhich'\their youngsters are 
involved. Parents, caii become direct observers ajid paCrticipants , but 
most often, they need to'be lencouraged and invite4 to participate. 
Students can also help with this. 



Directions: . . 
^1. In the spAce provided, generate a list of ways you could in- 
involve parents in ECC students' non- traditional activities: 

a.' acconpany student on a non - e, . ■ ' 

traditional exploration ~ , 



b. 



c. 



h. 



2. For each of the'ways you listed, tell what method(s) 'you would' use 
to info'lrm, invite or recruit parents to participate. 



a. ■ ^ . . " e. 

b. " f. 



c- > ■ — , 8- 

d. • : h. J_ 




391 



, List several ways students could help get their parents 
involved! 



Invite parents to participate in a non- traditional ECC activity ^ 
with students: • . 

a) determine the appropriate activity(ies) , 

b) create a- flyer or invitational letter ^ 

c) mail the invitation to parents or send invitations home with 
students. , > 

d) conduct the activity(ies) / ^ 

e) have- parents evaluate the activity in verbal or written form 
(eg., for a guest speaker presentation, have parents complete 
an evalualiipn form; for a careet e)q)l9 ration,^ have parents 
conplete some portion pf the '^Career Exploration Guide or make 
a •'mock" journal entry^.) ^ " ^ 



0 
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ATTACHNefr 7 
y ANSlffiR KfY 

Would You Have Guessed 



c • . 8, 

c ■ J 

false (men lose slightly more) 10 • 

a ' ' 11,- 

false (2 out of 3 wanted 12 • 
permanent jobs) ^ 



r 



ATTACHMEI^ 9 
ANSWER KE^ 
Profile: Sheila 



7. economic need 

8. 20 - 25 years (average for all woinen) 
40 - 45 years if' single 

9. decreased 

10. increased amount or level of education 

11. clerical workers 

12. professional and technical wor.kers 



ATTAOftOrr 10 
ANSWER KBT 
Profile: Jim 



?• economic need 

8. 43 years 

9. craft workers 

10. professional and technical workers 



3B5 



ERIC 



-ATTAJMOT 11 
ANSWER JOEY 
What's the Law? 
Case Studies 



1. Equal Pay Act, 1963 

2. Civil Rights Act, 1964 

3. Title IX of the Education Airiendments o£ 1972 

4. Title IX . 

5. Equal Pay Act ^ 

6. None ' ^ 

7. Civil Rights Act 




J 

/ 

30f,. 



School /Organization ' 

M F ' 
Sex- Q Q ATTACHMENT 14 

Answer Key pate 

What's the Message? ' ' 

CHECKLIST FOR CAREER PLANNING MATERIALS^ 

The following checklist provides a s^srles of questions to be considered 1n evaluating 
sex fairness In life/career planning materials. 

YES NO N/A ^ 

1. Do the Illustrations showmen In traditional masculine }( . . 
careers and/or wwnen In traditional feminine careers? 

2. Do the Illustrations show women predominantly as helpiers, ^ . 

arid/or men as leaders or figures of authority? ^ 



3. Do the Illustrations show women mainly In passive 
postures (such as watching, sitting, or waiting) 
and/or men In active postures? 

4. Do the illustrations in general show women as smiling 
and pleasant? 

5. Do the illustrations In general show men as seriou^ 
and thoughtful? 

6. In careers traditionally considered as "masculine," 
Is the female, figure shown less frequently as the 
career representative than the male figure? 

7. Is the generic "he" used for traditional male 
occupations, and/or the generic "she" for tra- 
ditional female occupations? 

8. Are women encouraged to consider traditional female 
roles and/or men encouraged to consider traditional 
male roles? / 

' .. * 

9. If ocQi/pational titles are used, are they sex-biased; 
for example, "fireman" rather than ."firefighter,*' or 
"mailman" rather than "mail carrier?" 

10. Is there evidence of tokenism? For example, one or 
two striking examples of equal sex treatment may be 
presented, but the material overall may be dominated 
by male role models and/or sex-biased language. 



'Adapted' from materials prepared by Jan Birk for Title iX Equity Workshops Project 

'^litems 7^ through 12 are adapted from^Women on Vords and Images, Help Wanted : Sexism 
' * > in Career Education Materials . New York: Educational Products Information Exchange, 



T975: 



38? 



2 



n .T*. * . ' ^ YES NO N/A 

n. JT references £xist to family responsibility, are 

there sex-differentiated expectations? Is it assumed, 

for example, that it's woman's basic responsibility 

llrSt t^ f ^ "'"^ ^^""^^y- Is it assumed that 

man s basic responsibility is to be the economic 

provider? ^ 

12. If references are made to appearance, physical 
qualities or personality traits as being signi- 
Ti.cant factors related to success, are they sex- 
biased? For example, is being a nurturant person 

, related to being ai^uccessful nurse? X 

13. Is there evidence of sex-biased language, such as -i,, 
using ; man or "mankind" rather than' "people" or 

persons"— and usina forms of the masculine pro- • / 
noun (he, his, etc.) to refer to people in general? X 

14. If the setting of the illustrations is outdoors, are ^ 

men predominantly featured in the outdoor setting? ^ X 

T5. If the^materials are mediated (film, filmstrip, slide/ 
tape) is the- narration done largely by a male' a 
female? both? ' ' y 



n/a 



16. List additional instances of bias (if any) in langu- 
aae or implication: 



17. List instances of sex-fairness and affirmative lang- 
uage or implications (be careful to distinguish this 
from "tokenism"): 



■'3.9 s 



ATTACHMENT 15 
ANSIVER KEY 

Counseling - Related Behaviors: Mased or Fair? 



m ^ 

m ^ 

B/P A 
JiZII-8 

A P 



_E_A 



m ^ 

A C 



R/n -A 



B/D C 



ANSWER KEY 
ATTAQMENT 16 



Counselor 



B 



rcle appropriately) 



.Student • LCarol^ Frank 

arcie appropriately) 



Checklist for Assessing 
the Counsel in g Process * 



YES NO 



□ 



□ 



83 



o □ 



Student is encouraged to imagine and/or express ^ 
personal* career/life goals. ^ 

Student is . encouraged to consider career options 
based on individual interest, abilit)^ or talent . . 
rather than on traditional masculine or feminine 
roles. , ^ ^ 

Student is encouraged to consider career options not 
traditionally associated with that person's gender- 

Student is ejicourageid to consider ^erioiijly^all programs, 
of study, and to make and activate curriculum choices 
based on interests and talents rather than on gender. 

Student i? 221 discouraged from taking any class 
because of gender. 

Student is provided with suggestions for career explora- 
tory activities and sources of accurate, iq)-to-date 
career infomation in the career resource center whicli 
will help expand knowledge of career options. 

Community exploration experiences are flat suggested on 
the basis of sex, either in terms of who participates or 
in terms of the particular type of exploration 
suggested. 



Additional Notes : 



^^Fr^; "Guidelines to Implement title IX of the Education; Amend- 
ments of 1972 and to Implement State Board Resolution 1974-75" (Maryland 
State Department of Education, 1975). 



V 



ANSWER KEt 



Counselo r A Ql C Student j^aroU ,F^ank _ 

(CiA:le a^roptiately) CQirpie appropriatelyj - 

. 'V 

^ Checklist for Assessing 
the Counsel i ng Process * 

YES NO Student is encouraged to imagine and/or .express' 
Q 8 personal career/life goals. \ 

[vsiercti v ^ ^ 

inweh+ftr^ Student is encouraged to consider career options 

4 based on individual interest, ability or talent ^> 

S4,U rather than on traditional masculine or fenanme 
roles. ^ 

n R Student is encouraged; to consider career options not 

^ . traditionally associated with that person's gender. 

n » Student is encouraged to consider seriously programs 

• of study, and to make and activate curriculum choices • 

based on interests, and talents rather than on gender. 

g - D Student i? not discouraged firom taking any class 
. h»"t , , because of gender. 

n' 8 student is provided with suggestions for career explora- 

tory activities, and sources' Qf accurate, up-to-date 
career infomation in the career resource center whiqli 
will help expand knowings of career options. 

U □ Community, exploration experiences are noj suggested on _ 

the basis of sex, either in terms of whb participates -or 
Suiqe8+c<i in terms of the particular type of exploration 
af^otU. suggested. 

Additional Notes: ( 



State DepariBrKint of Educationi 19/5). 



• ' ANSWER KEY ^ - ' ' - . 

A iCJ Student CCarolJ ^ Frank 

Co™sclcr^^_^_i£Z_^^^ ^ ; (i ircla Vrc pHatilyl 



Checklist for Assessing ^ ^ 

the Counseling Process * ' 

■ . / 

YES ■ NC Student is encouraged to imagine and/or express 
Q SI personal career/life goals- ^ ^ 

.nv/ffhHory g^^^^^^ encouraged to consider career options ' 
^ ^ based on individual interest, ability or talent ^ 
aPCt^T^aW ratiier than on traditional masculine or feminme 

roles. ■ . ' . ' 

a ' □ "student is encouraged to coA'sider career <;'Pti°^^ 

■ ' traditionally associated with that person's. gender. _ 

n Kl Student -is encouraged to consider seriously |li prosraiBS 

■ of study, and to make and activate curriculum choices • 

based on interests and talents rather than on gender. 

gl □ Student i5 not discouraged from taking any class , 

1-^ \ because, of gender. ' „ 

n K student ^provided with suggestions for caree^-explori- 

°. ■ tory ac/ivities and sources, of acairate,.up-to-date^^^ 

career information in the career resource center whidi ^ 
will he^p exp^d knowledge of career options. • 

a -O Community>exploration experiences are n£t sugg^^^ 

^rii- STbasis of sex, either in tems of wKTparticipates or 

^- i,o^ac*^ in terns of the particular type of exploration 

«?«lU. suggeat/d. " f 

Additional Notes : 4'. / ^ 



I 



Adapted frcm t1^1p» ty of the Education Mend- 

state Department df Education, 1975) . . . , ^ . ^ 



- mSVER KEY 
ATTAQIMENT " U 



Counsel Q B C . Student" Carol . fejk) 

WCirc'' ar^T^^nnr T a i-pi vl TCircl* appropriately 



rcIe lppTopriately) ITircle appropriately^ 



' Qxecklist for Assessing ^ 
" • tfie -Counseli ng Process * 

YES * NO Student is-lncouraged to imagine and/or express 
- > ■ 0 S8 personal career/life goals. 

■ " n ' SR Student is encouraged -to consider car^r options ^ 
-U based on individual interest, abUity or talent 

^ ' rather than on traditional raasGulirie or feminine 

roles,, 

■ Q ra- Student is encouraged to consider^areer options not ■ 

' traditionally associated with tKat person's gender. 

^ n H ■ Student is encouraged fo consider seriously aiJ programs 

of study, and to make and activate curriculum choices 
■ based 9n interests and talents father thanjjn gender. 

gl . 'Q " Student L«5 not discquraged from taking any class 
*»•»»« ^±^1 because of gender. 

^ -n gl student is provided with suggestions for career explora- 

tory activities and sources of accurate, up-to-date 
^ ^ career -information in,^ career resource center whigi^ 

will help e^qpand laiowledge of career options. 

O Q Community exploration experiences are floi suggested on 

ho+ iSe basis of sex, either m terns of who participates or 

4w««e<W ih terms of the particular^type of exploration 

•jj* «al.' suggested. ■ . 



0\ddationaX Notes: 



^afp^, "Guidelines to Implement Title IX of the Education Aii^d- 
n«Srof^972 and toW State Board Resolution 1974-75" (Maryland 



State Department of Emicati^V 1975).^^^ , 5 



; 4 'tj' 

..'.C'-^r^ - , ANSWER m 
. ATTAOIMENT 16 



jajfeelor^ A C. >^ Student Carol (Frgjil^ 

(Circle appropriately) * (Circle appropriatei>'J 



Checklist for Assessing ' » . 

the Coun selin g Process * 

YES NO Student is encouraged to imagine and/or express 
^ Q ^ pei:sonal career/life goals. ^ 

|y ri Student is encouraged to consider career options 

^ based, on individual interest, ability .or talent 

rather than on traditional masculine or feminine 
roles. ' ^ 

8 Student is encouraged to consider career optionsr^not 

, -traditionally associated with that person's' gender. ' 

a n Student is encouraged to cpjiSider seriously all programs 

'of study, and to make and activate curriculum clioices 
based on interests, and talents rather than- on gender. 

H □ Student i? not discouraged from taking any class 

iTkoioe because of gendef . ^ * 

7 M n Student is provided with suggestions for career explora- 

w^iru tory activities and sources of accurate, up-to-date 

\ ^4 career inforHiation' in the career resource center vhicli ^. 
will help expand knowledge ^of career options. 
■ ■ ^ ' ' 

O • O Community exploration 'experiences are not suggested on ' 

t\o-\ the basis of sex, either in tems of who participate.s or 

5y..e^4e<l in tems of the particular type of exploration 

dS aU. suggested. 

Additional Notes: • 



^^S^rSch, "Guidelines to Inplcment Title IX of the Education Anend- 
neiSs of 1072 and to Implement State Board Resolution 1974-75" (Maryland 
■ Stite Department of Education, 1975). 



